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CHAPTER I 
INTRODUCTION 
Special educators continue to regard the implications 
of self-concept , related to personal development of the 
handicapped , as interesting and challenging (Brolin & 
Kokaska , 1 9 7 9 ) . Self-concept is considered to be the total 
image one has of himself (Brolin & Kokaska, 1 9 7 9 ) . According 
to Vogel , in 1 9 7 4, a positive self-concept must develop 
within an individual before learning can happen (Brolin & 
Kokaska , 1 97 9 )  • 
Super , in 1 9 6 3 , stated that sel�-concept is a develop­
mental process which begins in infancy and continues through­
out life (Bailey & Stadt , 1 9 7 3 ) . It is extremely important 
that an infant's basic needs be sati sfied so that he may 
develop a stable , posi tive sense of self . Maslow's hierarchy 
of basic needs ends with the need for "Self-actualization," 
"to become everything that one is capable of becoming" ( S imon 
& O'Rourke , 1 97 7. , p. 9 ) . The task of learning begins when 
a po sitive self-esteem is e stabli shed and the person is 
able to begin the proce s s  of self- actualization ( Simon & 
O'Rourke ,  1 97 7 ) . 
S impson and Schweisguth ( 1 9 7 8 ) suggested that another 
important basic need is a self- sati sfying career. People 
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often se lect an occupation which i s  consistent with their 
own s e l f-image (Bai ley & Stadt , 1 9 7 3 ) .  This impl ies that a 
pers on with a poor self-concept may choo se an unrewarding 
j ob ,  whereas a person with a pos itive sel f-concept may 
choose a rewarding j ob, which would increase the chance of  
succes s ful self- actual i z at ion . 
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Career education stre s se s  the development o f  a positive 
sel f-image and provides for trans fer o f  that pos itive image 
through curriculum and environment which emphasizes  the 
world out side the s choo l ( Cro s s , 1 9 7 4 ) .  The establishment of  
teacher- student and student- student relationships in a career 
education program are also essential for the development of 
0a good sel f-concept (Cros s ,  1 9 7 4 ) .  The se human re lationships , 
inc luding fami ly re lationships , provide students with role 
mode l s , social i z at ion skil l s , and positive reinforcement 
necessary to maintain a pos itive s e l f-concept . 
Recent ly , American education has been accused of  
graduating i l literates from high schoo l , providing irre levant , 
meaningle s s  education , and sending unequipped students into 
the world o f  work ( Bro lin & Kokaska , 1 9 7 9 ) . Moore and 
Gysbers , in 1 9 7 2 , sugge sted that past emphas i s  upon meeting 
grade level requirements ,  rather than cons idering the 
deve lopment of the individual to become a more e f fective 
person , produced pas sive-dependent children who were 
apathetic , irrespons ible , or rebellious (Brolin & Kokaska , 
19 7 9 ) . 
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Haladyna and Thomas ( 1 9 7 7 )  reported that a dec line in 
attitude toward school and sub j ec t  matter began in the first 
grade and that the negative attitude· increased at each 
grade level. In 1 9 7 5 , the Chamber o f  Commerce of the Uni ted 
State s reported that the drop out rate of secondary school 
students was 2 4% ( Brolin & Kokaska , 1 9 7 9 ) . Recommendations 
for career education for all student s with the goal to make 
educat ional programs more reali stic and motivating were 
made by the Chamber of Commerce o f  the United States that 
s ame year (Bro lin & Kokaska , 1 9 7 9 ) . 
In  1 9 7 6 , C .  Samuel Barone , U . S . O . E .  Bureau o f  Education 
for the Handicapped , made the fol lowing predictions con-
cerning the 2 . 5  mi l lion handicapped youth who would leave 
s chool by 1 9 8 0 : 
5 2 5 , 0 0 0  - 2 1% - wil l  be either ful ly employed or 
enrol led in college . 
1 , 0 0 0 , 0 0 0  - 4 0% - will be underemployed at the poverty 
leve l . 
2 0 0 , 0 0 0  - 8% - wi l l  be in their home-community and 
idle much of  the time . 
6 5 0 , 0 0 0  - 2 6% - wi l l  be unemployed and on welfare . 
7 5 , 0 0 0  - 3% - wi l l  be total ly dependent and 
institutionali zed . (Feldman , 1 9 7 9 )  
From the stat i stic s  reported above , 7 9% o f  these people 
are not receiving training relevant to the job market . They 
are not ful fil ling the bas ic need of having a meaningful and 
succe s s ful career i f  they are not employed or in a training 
program for employment ( S impson & Schweisguth , 1 9 7 8 ) . 
In 1 9 7 4 , Edwin Martin , Deputy Director of  the Bureau 
o f  Education for the Handicapped in the U . S .  Office o f  
Education ,  made thi s statement , 
By 1 9 7 7 ,  every handi capped child who leaves s chool 
will have had career educational training relevant 
to the j ob market , meaningful to hi s career 
aspiration , and realistic to his fullest potential . 
(Brolin & Kokaska , 1 9 7 9 , p .  9 0 ) 
The Federal Government views career education a s  an 
important funct ion of  educ atio n .  Several laws have been 
pas sed advocating vocational education o f  the handicapped. 
Some o f  these are PL 9 3- 112 , PL 9 4 - 4 8 2 , and PL 9 4- 1 4 2 . 
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Although these laws have been pas sed , there i s  still a 
high percentage o f  unemployed and underemployed persons , 
and general d isenchantment with school altogether. Public 
schoo l s  need to begin providing career education programs 
relevant to our youth . 
Career educat ion at the primary level i s  nec e s sary to 
initiate an awarene s s  o f  career s , the development of  
voc ational s ki l l s  such as personal or soc ial skill s , self  
and j ob re sponsibi lity , a pos itive attitude toward work , and 
a pride in accomp l i shment (Cro s s , 1 9 7 4 ) . When a child can 
trans fer the relevancy of hi s school work to meaningful 
j ob ski l l s , a basic need i s  being ful f i l led . 
Career awarene s s  is the f ir st stage in a c areer 
education program. The three e lements o f  career awarenes s  
are attitude , information , and se l f-understanding (Brolin 
& Kokaska , 1 9 7 9 ) . Many career awarenes s  programs are being 
implemented nationwide on the premise that the meaningful-
ne s s  and relevancy of the programs and emphas is of po s itve 
sel f- image will indeed po sit ive ly increase a student ' s  
s e lf-concept . One study o f  a population of K- 6 students 
in Akron Public Schoo l s  measured cognitive and a ffective 
d i f ferences in those students involved in a career deve lop-
ment program . The re sults for average third-grade students 
showed a positive gain in both domains (McBain , 1 9 7 8 ) . 
Statement o f  the Problem 
Based on the literature it appears that the problem 
i s  two fold in nature : 
1 .  There i s  no avai lable conunerc ial career educat ion 
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uni ts which infuse career education concepts into the regular 
academic curriculum that are appropriate to use with spec ial 
needs students at the fi fth- and s ixth-grade level . 
2. Limited information is avai lable relative to self-
concept and career educatio n .  
Purpose 
The purpo se of thi s  pro j ect was to provide teachers 
o f  fi fth- and s ixth- grade special educ ation students with: 
1 .  A career awarenes s  unit on the fast food drive-in 
industry which inc ludes speci f ic le s sons in the curriculum 
areas o f  read ing , math , language arts , communication ski l ls , 
' 
he alth/science , soc ial studie s , and art . 
2. A pre-postevaluation tool for measuring student ' s  
knowledge gained from the unit , student ' s  sel f-concept , and 
student ' s  attitude toward schoo l .  
Scope of the Study 
The pro j ect wi ll be limited to a unit about fast food 
drive-in occupation s .  Career awarene s s  concept s will be 
infused into the regular academic curriculum o f  fi fth- and 
sixth-grade spec ial education students .  The pro j ect wi l l  
consist o f  four unit s , each unit repre senting a n  occupat ion 
in the fast food industry . Each unit wi l l  cons i st of  seven 
les sons in the fo l lowing academic area s : reading; math; 
l anguage arts; communi cation skills; health/science; social 
studies; and art . The career awarenes s  concepts will be 
infused into each les son . A f inal le s son wi l l  be a real 
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l i fe s ituation in which the student s p lan and carry out their 
own fast food operation . A pre-po stevaluation which 
measures student ' s  sel f-concept , school attitude , and unit 
information will be inc luded . 
Def inition of  Terms 
Behav iorally Di s abled ( BD )  
Ind ividuals whose behavior i s  inappropriate and disruptive 
to the extent i t  inter feres with hi s own education (Ke l ly & 
Vergason , 1 9 7 8 ) . 
Career Awarene s s  
The first phase in career education consi sting o f  three 
elements : attitude; information; and self-understanding 
( Bro l in & Kokaska , 1 9 7 9 ) . 
Career Education 
"A sequence o f  planned learning activities which 
prepare individual s  for varied life roles "  ( Bro lin & 
Kokaska , 1 9 7 9 , p .  v ) . 
Educable Mental ly Retarded ( EMR ) 
Chi ldren with IQ range o f  50- 7 0 . The se individual s  
are capable o f  becoming sel f- sufficient and learning 
ac ademic ski l l s  through upper elementary grades (Ke l ly & 
Vergason , .1 97 8 ) . 
IOX Se l f  Apprai sal Inventory 
An instrument which measures four dimen s ions of  s e l f­
concept . These dimens ions include aspects o f  the self  
re lated to fami ly , peer , scho lastic dimen�ion , and a global 
e stimate of se l f-esteem ( IOX Instructional Obj ectives 
Exchange , 1 97 2 b ) . 
IOX School Sentiment Index 
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An i nstrument which measure s five dimensions o f  student s '  
school attitude inc luding attitude toward s  teacher , school 
sub j ect s , schoo l soc ial structure and dlimate , peers , and 
an estimate o f  overall school attitude ( IOX Instruct ional 
Obj ective s Exchange , 1 9 7 2 a ) . 
Learning Disabled (LD ) 
11Spec i fic learning disab i lity is a disorder in one or 
more of  the basic psycho logical proces se s  involved in 
understanding or using spoken or written language resulting 
from perceptual--motor handicaps . Such di sorder may include 
prob lems in vi sua l  and audi tory perception and integration 
which may mani fes t  itse l f  in an impaired abi l ity to think , 
speak or communicate c learly , read with comprehension , 
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write legib ly and with meaning, spe ll accurate ly, and to 
per form mathematical calculations, including those invo lving 
reading. The pre sence of  a spec i f ic learning di sab i l ity is 
ind icated by near average, average, or above average 
intel lectua l  abi lity, nonethele s s  the student demonstrates 
s igni ficant per formance de ficits in one or more of the 
fo llowing academic achievement area s : 
( 1 )  Oral expres s ion; 
( 2 )  Li stening comprehension; 
( 3 )  Written expres sion; 
( 4 )  Basic read ing ski l l; 
( 5 )  Reading comprehension; 
( 6 )  Mathematics calculations; 
( 7 )  Mathematics reasoning : 
"Provided, That such a per formance deficit c annot be 
explained by vi sual or hearing problems, motor handicaps, 
mental retardation, a behavioral disabi lity, or an 
environmental, cultural, or economic d i sadvantage. 
"A speci f ic learning disabil ity inc ludes conditi ons 
de scribed as perceptual hand icap, minimal brain dys function, 
dys lexi a, and deve lopmental apha s ia : Provided, That the 
student meets the e ligibi lity criteria set forth in WAC 
3 9 2- 1 7 1 - 4 1 1  and 3 9 2- 1 7 1 - 4 1 6 "  (Washington Admini strative 
Code (WAC ) 3 9 2- 1 7 1 - 4 0 6, 1 9 80, p. 1 8 ) .  
Schoo l Attitude 
A s tudent ' s  atti tude toward school is made up o f  the 
fo llowing e lements : student ' s  fee l ing about hi s re lationship 
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with hi s te achers ;  a student ' s  attitude toward his school 
sub j ec t s; a student ' s  attitude toward his schoo l as a soc ial 
center , a place where rule s are made and are expected to be 
fol lowed , and as an extracurricular opportunity system;  and 
a student ' s  fee ling of what the structure and c l imate of  
relationships i s  among peers ( IOX Instructional Ob jectives 
Exchange , 1 9 7 2 a ) . 
S e l f- actualization 
II 
becoming " 
• to become everything that one i s  capab le of 
(S imon and O ' Rourke , 1 9 7 7 ) .  
S e l f-concept 
The term , s e l f-concept , refers to the total image one 
has o f  himself ( Bro lin & Kokaska , 1 9 7 9 ) . 
Special Education 
Programs and service s for exceptional chi ldren who 
require unique learning experienc e s  (Ke l ly & Vergason , 
1 9 7 8 ) . 
Vocat ional Education 
Preparation of individual s  for an occupation or 
upgrading employed worker s in the ir s ituations (Kelly 
& Vergason , 1 9 7 8 ) . 
Washington Administrative Code (WAC ) 
For the purpose o f  the study the Washington Admini stra­
t ive Code are the rules and regul ations in the State of 
1 0  
Washington ,  i . e . , Title 1 8 0 , WAC are the rule s and 
regulations o f  the State Board o f  Education and the 
Superintendent o f  Pub l ic Instruction ( Superintendent of  
Public Instruction and Pres ident , State Board o f  Education , 
November 1 9 8 0 ) .  
CHAPTER I I  
REVIEW O F  THE LITERATURE 
Thi s review covers selected l iterature which 
relates to career education and the handicapped student . 
It  is the purpo se o f  thi s  section to pre sent a sampl ing 
o f  literature as it relates to the following : career 
education and the handicapped ; mi ldly handicapped student's 
s e l f-concepts and attitudes ;  the e f fect o f  career education 
on the former two subj ects ; and material s developed for 
c areer educat ion . 
Career Educat ion and the Handicapped 
Career education for the handicapped has long been 
advocated in the public school s  (Clark, 1 9 7 9 , p .  1 9 ) . Until 
recently , however , career education was primari ly stres sed 
in secondary education . The enactment of  PL 9 4 - 1 4 2  ( the 
Educat ion for All Handicapped Chi ldren Act )  requires that 
all  handicapped chi ldren receive a free and appropriate 
education which is de signed to meet their unique needs 
( Lamkin , 1 9 8 0 ) . In 1 9 7 7 , Congre s s  passed PL 9 5 - 2 0 7  which 
is called the Career Education Incentive Act . In accordance 
with PL 9 4 - 1 4 2 , this act includes provi sions for the 
handicapped . The congre s s ional dec laration of purpo se 
stated that: 
1 1  
In recognition o f  the pr ime importance o f  work in 
our society and in recognition o f  the ro le that the 
schools play in the l ives of all  American s , it i s  
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the purpose of  this chapter to a s s i st S tate s and local 
educat ional agenc ies and institutions of po st secondary 
educat ion , including collaborative arrangements with 
the appropr iate agenc ies and organi zations , in making 
education as preparation for work , and as a means of  
re lating work values to other l i fe role s and choice s 
( such as family l i fe )  , a major goal of all who teach 
and all who learn by increasing the emphas i s  they 
place on career awarenes s , exploration , dec i sion 
making , and planning , and to do so in a manner which 
wi ll promote equal opportunity in making career cho ices 
through the elimination of  bias and stereotypi c  in 
such activitie s , including bias and stereotypic on 
account of race , sex , age , economic status , or 
handi cap. (U. S. Code , 1 9 7 6 , Supplement V ,  Section 
2 6 0 2 '  p. 1 4 9 0 )  
The Career Education Incentive Act provide s states with 
federal a s s is tance in the development o f  career education 
programs , those programs must be operated in compl iance with 
Sect iori 5 0 4  o f  the Rehabilitation Act o f  1 9 7 3  which s tate s : 
Any program or activity which receives federal 
as s istance 1 )  may not exclude qualified handicapped 
persons from aide s , benefits or services ;  2 )  mus t  
provide equal opportunity to participate o r  bene f i t ;  
3 )  must provide services as e ffective a s  those 
provided to the non-handicapped ; and 4 )  may not 
provide dif ferent or separate services except when 
neces s ary to provide equal ly ef fective benefits . 
(Lamk in , 1 9 8 0 , p. 5 )  
Chapter 1 8 0- 5 8  of the Washington Administrative Code 
(WAC ) .deals with rules and regulations pertaining to 
vocational education programs in the State of Washington. 
WAC 1 8 0 - 5 8 - 0 4 5 , which deal s with e lementary and middle 
school vocational educat ion , particularly occupational 
exp loration programs , state s that occupational exploration 
programs shall: 
( a )  As s ist individual s to achieve sel f- ful fillment 
and self- support , with self-respect . 
( b )  As s ist individual s i n  developing their under­
standing of and appreciation for the production and 
distribution o f  goods and services and for the role 
of the fami ly in our society . 
( c )  Develop an attitude o f  respect toward work , 
pride in workmanship and respect for the inherent 
dignity of the worker. 
( d )  Emphas i ze the importance of striving for 
exce l lence in all o f  l i fe ' s work. 
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( e )  Provide knowledge and practical experience through 
active student partic ipation to ass i st in the choice 
of  an occupation. (WAC , Chapter 1 8 0- 5 8 , p. 1 ,  2 )  
Special educator s are in agreement with the Office o f  
Career Education a s  to the importance of  career education . 
Mary Mccaf frey , Pro j ect Director for the Counc i l  for 
Except ional Children ( CEC ) wrote that in 1 9 7 9 , under the 
sponsorship o f  the Of fice of Career Education , a survey o f  
i t s  teacher member ship was conducted. Most o f  the respondents 
taught at the e lementary school level (Lamkin , 1 9 8 0 ) . 
Among statements that received 95%  to 9 9% agreement 
among special educator s surveyed were : 
- Career education i s  a s  important for handicapped 
students as it i s  for other students . 
- Schoo l s  should help students develop a real i stic 
perception of their abi l ities , skills , and value s 
in order to prepare them for career cho ices . 
- Preparation for work i s  one o f  the several goals  
of  education. 
- Both l iberal education and occupational education 
are important to the concept of  career education. 
- Students s hould be taught the importance of both 
paid and unpaid work. 
- The use of community resources i s  e s s ential for a 
comprehens ive career education program . (Lamkin , 
,1 9 8 0 , p .  9 )  
The opportunity to explore the world o f  work and skills 
necessary for jobs , in all grades, received 7 0% to 8 5% 
agreement. Also , 7 4% to 9 0% o f  those surveyed bel ieved 
that career education goals  are compatible with liberal 
education , and that career educ at ion can be incorporated 
into exi sting curr iculum ( Lamkin , 1 9 8 0 ) . 
Mccaffrey al so wrote : 
Whi le the majority o f  special educators surveyed 
indicated a wi llingness to integrate career 
education on a regular bas i s  into their instructional 
act ivitie s , 5 7 %  also stated that it was "very 
d i ff icult , "  " d i ff icult , "  or " somewhat di fficult " to 
do so . Cited mo s t  frequently as a major problem 
was lack of instructional t ime ( 4 3% ) , fo l lowed by 
lack o f  avai lable instructional materials ( 3 5% ) . 
( Lamkin , 1 9 8 0 , p. 9 )  
S e l f-Concept and the Regular and 
the Mildly Handicapped Student 
Thi s section o f  the review of l iterature will di scus s 
the corre lates of  self-concept , particularly achievement , 
and the impact o f  spec ial class placement on sel f-concept . 
Also di s cussed will be students '  attitude s .toward school . 
1 4  
Lawrence and Winschel ( 1 9 7 3 )  determined the correlates 
o f  self-concept to be IQ score s ,  achievement , sex , age , and 
race . They sugge sted that there i s  general agreement that 
studie s have shown educable retarded secondary student s 
with higher IQs have a more pos itive self-concept than 
tho se with lower IQs ( Curtis , 1 9 6 4 ;  Gorlow , Butler , & 
Guthrie , 1 9 6 3; Lo Bianco , 1 9 6 6 ;  McGarvie , 1 9 7 0 ;  all c ited 
in Lawrence & Winsche l, 1 9 7 3 ) . Thi s  opinion refutes the 
views of  some educators who a s sume that students with 
lower IQs have a more po sitive self-concept because they do 
not realize that they have dif ferent capabilities than the 
" norm " ( Lawrence & Winschel , 1 9 7 3 ) . 
1 5  
Lawrence and Winsche l reported that studies of  the 
relat ionship of s e l f-concept and academic achievement o f  
retarded chi ldren indicate that the mo�e pos itive the s e l f-
concept leve l , the higher the achi evement level ( Gorlow , 
But ler , & Guthrie , 1 9 6 3; Marasciullo , 1 9 6 9; McCoy , 1 9 6 3; 
Snyder , 1 9 6 6; Snyder , Jef ferson , & Straus s ,  1 9 6 5; Wink , 
1 9 6 3; all cited in Lawrence & Winschel , 1 9 7 3 ) . While 
highe r  score s on self-concept scale s corre late positively 
with higher achievement , there i s  no evidence concerning 
which came first , a positive sel f- concept or higher 
achievement . In 1 9 7 0 , Purkey did research with nonretarded 
children and stated , 
Although the data do not provide clear cut evidence 
about which come s first--a po s itive self-concept 
or scholastic succe s s , a negative sel f-concept 
or scho lastic fai lure--it doe s  stre s s  a strong 
reciprocal re lationship and gives us reason to 
assume that enhanc ing the sel f-concept is a vital 
influence in improving academic performance. 
(Lawrence & Winschel , 1 9 7 3 , p. 3 1 2 )  
Boer sma , Chapman , and Battle ( 1 9 7 9 )  studied the 
changes in the academic self-concept of elementary special 
education students inc luding a group of  educable mentally 
retarded student s who rece ived full-time remedial a s s i stance . 
The results indicated that students placed in self-
contained c l as srooms improved in academic self-concept. 
However , the re sults of an ear l ier study of le s s  severe ly 
disabled chi ldren who attended a re source room , sugge sted 
that increased school achievement was not the only factor 
invo lved in increa sed academic self-concept . The re source 
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room students made achievement gains comparable to the other 
two group s , but the ir academic sel f-concept did not change 
from the beginning to the end of the ye ar ( Boersma , Chapan , 
& Batt le , 1 9 7 9 ) . 
In 1 9 6 3 , McCoy studied the influence of  per sonality 
variables on the academic achievement o f  mentally retarded 
student s . He found that the academic achievement of  educable 
mentally retarded students was inf luenced by their real ity of  
self-confidence and the ir reality o f  leve l o f  aspiration 
(McCoy , 196 3 )  . 
Very few investigations have compared sel f-concept in 
both sexe s . In 1 9 6 1 , Ringnes s  found that , in general , 
self- concept of  girls was more pos itive than boys . Another 
area rarely inve stigated i s  the relationship of race and 
self- concept . Additional research i s  needed in both areas 
( Lawrence & Winsche l , 1 9 7 3 ) . 
The maj ority of  studies dealing with se l f-concept and 
the mentally retarded has been with the adole scent age 
group ( Lawrence & Winsche l , 1 9 7 3 ) . Upon comparing the self­
concepts of educable mentally retarded adeoles cents with 
nonretarded ado lescents , us ing the Tennes see S e l f-Concept 
Scale , Co l lins, Burger , and Doherty ( 1 9 7 0 ) found no 
s igni ficant dif ferences o f  the Self-Sat i s faction , Behavior , 
Physi cal- Sel f , or Personal-Self Scale s .  S ignificant 
differences were found on the Sel f-Critic i sm , Identity , 
Social-S e l f ,  Moral-Ethical-Se l f  scale s , and the Fami ly-Sel f  
scale approached s igni ficance . The educable mentally 
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retarded students had lower sel f-critici sm scores than the 
nonretarded subj ects who were not as de fens ive as the others 
and were more wi lling to accept self-critici sm .  The 
educable mentally retarded s tudents were less  sure o f  their 
identity , had more negative perceptions of  their soc ial 
selves, and les s  positive perceptions of  their moral-ethical 
selves than did the nonretarded subj ects . Also , the 
educable mental ly retarded ado lescents had more negative 
perceptions o f  their social self ·than the nonretarded 
subj ects ( Co llins et al . ,  1 9 7 0 ) . 
In 1 9 7 6 , Epstein and McPartland reported that a student ' s  
attitude toward school i s  o ften a f fected by subject matter 
and the atmosphere in which the subj ect matter i s  taught 
( Haladyna & Thomas, 1 9 7 7 ) . In 1 9 7 7 , Thomas and Haladyna 
deve loped a study to examine the attitudes o f  elementary 
s choo l chi ldren toward school and several sub j ect matters .  
They conc luded that there i s  a decline in attitude toward s 
schoo l which begins in the first grade and continue s  through 
the s ixth grade , which was as far as their study encompas sed . 
The subject held in low regard by mos t  students was social 
studi e s . These findings are contrary to what Mager be lieves 
is the role of attitude toward learning in school . In 
1 9 6 8 , he stated , " The so le intent i s  to aid in sending 
student s away from your instruct ion anxious to use what 
you have taught them- -and eager to learn more " ( Haladyna 
& Thomas , 19 7 7 , p .  4 ) . 
Career Education in Re lation to Sel f-Concept 
and Schoo l Attitude 
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" There i s  little research relative to se l f-concept and 
career education " ( ZumBrunner , 1 9 8 0 , p .  4 4 2 0-A) . In the 
fie ld o f  career education , researchers have not had complete 
succes s  measuring th� area of  career knowledge becaus e o f  
lack o f  evaluation technique s and inadequate measurement 
instruments. Measurement of  s e l f- concept as an element 
o f  career awarenes s  has also been di fficult (Arter�ury , 
Co l lie , Jone s , & Morre l l , 1 9 7 6 ) .  
The basi s  o f  career education programs at the elementary 
leve l , as s ununari zed by Hoyt in 1 9 7 2 , was thi s , 
At the e lementary schoo l leve l , the components o f  
career education most needed wil l  emphasize he lping 
students acquire pos itive attitude s toward work , 
toward all leve l s  o f  occupations found in the 
society , and towards themselves as prospective 
worker s .  (Arterbury et al . , 1 97 6 ,  p .  8 )  
Career educat ion also stre s se s  the deve lopment o f  a 
po s itive self- image to the world o f  work , as Hoyt de scribed 
above (Cro s s , 1 9 7 4 ) . Tuckman and Carducci ( 1 9 7 3 , c ited 
in Arterbury et al . , 1 9 7 6 ) reviewed studie s relevant to 
career awarene s s  and s e l f-awarene s s , and found that in 1 9 7 3 , 
in New Britain , Connecticut , elementary students involved 
in career awarenes s  education showed significant differences 
between the contro l and experimental groups on the How I 
See Myself Scale s . Also , in 1 9 7 3 , in the Di strict of  
Co lumbia , chi ldren involved in the Career Deve lopment 
Exemplary Pro j ect had better se l f-concepts than the contro l s , 
as me asured on the S e l f  Observat ions Scales (Arterbury et al . , 
1 9 7 6 ) . 
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The Uni fied School Di strict No . 2SO , Pittsburgh , 
Kansas ( 1 9 7S) , used the Sel f  Observation Scale as one o f  
their instruments to evaluate their c areer education program . 
The results for third graders was that they exceeded the 
nat ional norm o f  SO , and exceeded the average percent i le 
score of  the control group in 1 2  out of  1 8  s ituations . S ixth 
graders exceeded the nationa l  average o f  SO , and exceeded 
the average percenti le score of the control group in 2 4  
out of  3 0  situations . 
Another pos itive correlation between career education 
and sel f-concept was made by Gockley (19 7 3 ) . Gockley used 
vocational awarene s s  games , emphasi zing intere s t s , abil ities, 
attitudes , aspirations , value s , l i fe s ituations , and l i fe 
goals with sixth-grade students .  He pretested and po sttested 
the students using the Piers-Harri s  Children ' s  Self-Concept 
Scale . The data indicated that the games had some effect on 
the student ' s  sel f-concept s , and those subj ects with lower 
IQ scores had the l argest sel f-concept mean s core increase 
on the postte st . 
Wingett ( 1 9 7S)  asse s sed the e f fect o f  the Career 
Awarenes s  Dec i sion-making , Self-concept , and Attitude 
( CADSA) Program on the sel f-concept o f  eighth-grade gir ls 
using the Piers-Harr i s  Chi ldren ' s  Sel f-Concept Scale as her 
measurement tool . There was a s igni ficant change in the self­
concept measure between the experimental and control group , 
the former group having a more po si tive self-concept 
(Wingett, 1 9 7 S) . 
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I n  1 9 7 4 , the Department o f  Education i n  Pennsylvania 
studied the e f fects of career education on third- and fi fth­
grade student s . They found that fi fth graders who were highly 
invo lved in c areer education deve loped more pos itive self­
concepts and attitudes toward school than those students who 
were moderate ly invo lved in career education ( Arterbury et al . , 
1 9 7 6 ) . 
An experimental study was implemented in j unior high 
s choo ls in Bulli t County, Kentucky , to determine the impact 
of career exploration on students ' attitudes towards school 
( Travi s , 1 97 6 ) . The Schoo l Sentiment Index was used as the 
measurement too l. Travi s found that seventh-grade s tudents '  
attitudes toward teacher authority and control were more 
pos itive in the experimental group than in the control group . 
Eighth-grade students in the experimental group had more 
positive attitudes toward s chool and their school attitudes 
did not digres s  to the extent o f  the control group . Also , 
both seventh and eighth grader s  in the �xperimental group 
increased in po s itive attitudes toward peer s . Ninth-grade 
students in the experimental group were more stable in their 
attitude towards s chool than the students in the control 
group . Al so, the re sults o f  the survey showed that most of  
the students thought learning about dif ferent occupation$ and 
invo lvement in career activities made school more interesting .  
The program he lped them understand how educ ation and work 
are interrel ated ( Travis, 1 9 7 6 ) . 
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Development of Instruction for Career Education 
The U . S .  Office 9f Education has formulated four model 
systems for the facilitat ion of career education goal s  
(Clark , 1 9 7 9 ) . The four models are : 
1 .  The employer-based mode l ;  
2 .  The home /community-based mode l ;  
3 .  The re s idential-based mode l ; and 
4. The s chool-based mode l .  (Clark , 1 9 7 9 )  
!mp lementat ion o f  a career education program which i s  
de signed t o  meet handicapped students '  unique needs i s  pos s ible 
by us in� Clark ' s modi fied vers ion o f  the school-based career 
education mode l .  This model emphas i ze s  a curricula based 
upon the four e lements o f  ( a )  attitudes ,  values , and habits ; 
(b ) human re lationships ;  ( c )  occupational information ; and 
( d )  acqui s ition o f  j ob and daily living ski l l s  (Clark , 1 9 7 9 ) .  
The curricula of elementary schoo l (K- 6 )  and j unior high 
schoo l  ( 7- 9 )  would be based upon tho se four e lements ,  but a s  
the student s progres s  through school the obj ectives change . 
The obj ective s for elemen�ary .schoo l emphasi ze occupational 
roles , occupational vocabulary , awarene s s  of occupational 
alternative s , and some familiarity with world of work . In 
j unior high , the areas covered are : occupational exploration ; 
matching o f  j ob requirements to personal intere sts and 
abilities ; and more detai led knowledge about the real ities 
o f  the world of work (Clark , 1 9 7 9 )  ( see Figure 1 ) . 
Many types o f  educational units could be developed 
to cover the e lements included in the s chool-based curriculum . 
Subj ect matter units and experience units  are the two main 
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Career Education for the Handicapped: What, Why, and How 
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for the handicapped (Clark , 1 9 7 9 , p .  1 9 ) . 
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types o f  units . Both types of  units use sub j ect matter and 
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experience , the di f ference i s  the emphas i s . A subject matter 
uni t  i s  one which emphas i z e s  the acqui sition of information 
and involves few experiences . An experience unit emphas i zes  
the deve lopment of  de s irable traits o f  behavior by using many 
various types of  learning experienc e s  and the sub j ect matter 
functions as a means to an end (Ragan & Shepperd , 1 9 82 ) . 
There are advantage s o f  unit teaching whether it i s  an 
experience or sub j ect unit . Some of  the advantages inc lude : 
( 1 )  Individualization i s  eas ier because there the 
variety o f  activi tie s a child choo s e s  from 
al lows for succes s ful participation; 
( 2 )  A unit can be adapted to meet the needs of  
the surrounding environment; 
( 3 )  A variety o f  materials may be used , including 
materials at the concrete level; 
( 4 )  Opportunities for the development of student 
initi ation , self-d irection , and re spons ibi lity 
i s  pos s ible through unit teaching; 
( 5 ) The app l ication o f  unit learning to real- life 
s ituations gives s tudents the opportunity to 
see the usefulne s s  o f  what they are learning . 
(Ragan & Shepherd , 1 9 82 ) 
There are several ways to incorporate a career educat ion 
unit into traditional curriculum. The three ma j or alternatives 
are in fus ion , separate programming , or a combination of  infu-
s ion and separate programming (Clark , 1 9 7 9 ) . 
Infusion o f  career education into traditional curriculum 
invo lves teaching the career concepts during regular academic 
instruction . While infusion doe s  re late academic content to 
.real- l i fe s ituat ion s , it doe s not lend itself to achievement 
evaluation because the focus has been on sub j ect matter 
concepts and ski l l s . It also doe s not permit the repetition of  
concepts and ski l l s  neces sary for handicapped chi ldren to 
achieve succes s  (Clark, 1 9 7 9 ) . 
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There are three ways career education may be delivered 
us ing separate programming . A career education core 
curriculum in which sub j ect matter concepts and ski lls  are 
infused to teach the career education concepts i s  one method 
of delivery . Career education may also be taught as a 
sub j e c t  matter area or may take a uni t  teaching approach where 
obj ective s  are taught at times separate from traditional 
instruction (Clark , 1 9 7 9 ) . 
Separate programming focuse s  upon the importance of  
career deve lopment and use o f  community resources . Some 
disadvantage s , however , include : the instructor may need 
to have special training in thi s area; a publi shed curriculum 
series which includes sequential ski l l s  need to be avai lable ; 
many o f  the ski l l s  taught in regular subj ect matter would 
a l so be taught in the career education unit ( Clark� 1 9 7 9 ) . 
The ideal career education program inc ludes both 
infus ing and separate programming . Traditional academic 
ski l l s  are taught with career education content inc luded 
for application.o f those skills . Career education concepts 
and skills  are taught with basic s k i l l s  used as problem­
solving too ls (Clark , 1 9 7 9 ) .  
When developing a unit which wi l l  be .succes s ful for 
students , the teacher needs to create an interest in the 
unit . Some o f  the principles for instruction which should 
be cons idered when developing a unit are : ( a )  the unit 
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should provide for active participation in sub j ect matter; 
{b ) the new instruction should be based upon previous learn­
ing; ( c )  the learner should experience involvement in 
planning , implementing , and eva luating activities; ( d )  instruc­
tion should uti lize the highes t  level of intellectual 
functioning of the learner; {e ) instruction should provide for 
learner succes s; { f )  instruction should be suitable to the 
maturational /deve lopmental , ski ll , emotional , and phys ical 
leve l of each learner; {g)  instruction should provide 
experience s which meet appropriate need s , purposes , and 
interests; {h ) instruction should provide experienc e s  which 
are educational and stimulate growth {Ragan & Shepherd , 
1 9 82 ) ; • 
The American Institutes of  Re search in Behavioral 
Sciences deve loped four general guidel ines to be fo l lowed 
when construct ing curricular materials for career education . 
They are {a ) the co st o f  the materials and implementation 
of the program must be within normal schoo l operation co s t s; 
{b ) the materials must be readily usable for clas sroom 
teachers and not require spec iali zed training for their use; 
( c )  the mater ials should fit in the education program 
already e stablished; and {d ) the materia l s  should allow for 
dif ferences in learner needs (Je s ser , 1 9 7 6 ) . 
When deve loping a career education unit , it i s  
important to inc lude instructional strategie s which are 
e ffective and that fac i litate learning for mildly handicapped 
student s .  Some o f  the se strategies are : inc lude opportunities 
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for bui lding sel f-e steem; use hands-on experiences; focus 
on concrete concept s and the use of concrete materials; 
provide sequenced tasks and highly organi zed instruction; 
consider students '  attention span s; use high interest 
mot ivating mater ial; and use stimulating teaching materials . 
Some o f  the materials whi ch help facil itate and stimulate 
learning inc lude game s , audio-vi sual equipment and material s , 
and calculators ( Lamkin , 1 9 8 0 ) . 
Summary 
The review o f  related literature has revealed that : 
( a )  federal and state law mandate c areer education programs 
for the handicapped; (b ) the more pos itive the sel f-concept 
leve l , the higher the achievement level; ( c )  increa sed 
academic achievement doe s not always mean increased self­
concept; ( d )  there are few investigations comparing self­
concept in both sexes and race , and additional re search is 
needed; ( e )  the ma j ority of  studies deal ing with sel f-concept 
and mentally retarded students deal with the adolescent age 
group; ( f )  s tudent s ' attitude s toward school are affected 
by subj ect matter and how it i s  taught; and ( g )  there i s  a 
dec l ine in attitudes towards school beginning in the first 
grade and continuing at least through the s ixth grad e .  The 
review also revealed that : ( h )  the U . S .  Of fice o f  Education 
has formulated four model systems for the facilitation of  
carrer education goals; (i )  career education units  should 
emphas ize subj ect matter and experience; ( j )  the de livery 
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o f  the program s hould include both separate programming and 
the infusion o f  career education concepts into the traditional 
academic curriculum; and ( k )  in the development of a career 
education unit , basic principles of instruction and 
instructional strategies should be cons idered . 
CHAPTER I I I  
PROCEDURES 
The first step in deve loping a career awarenes s  unit 
for fi fth- and s ixth-grade speci al education students was 
to review the literature relating to ( a )  career education and 
the handicapped , (b ) self-concept and the regular and mi ldly 
handicapped student , ( c )  career education in relation to 
self-concept and schoo l attitude , and ( d )  development o f  
instruct ion for career education . Thi s s tep was neces s ary to 
gather informat ion that would he lp determine the need for 
career educat ion programs for special education students 
at the elementary level , and the e f fect of  those programs 
on students ' sel f-concept s and attitudes towards schoo l .  
Spec i f i cal ly for the development of this unit, the 
writer interviewed the manager of a local fast food drive-in 
to determine the four maj or areas of employment and the ski l l s  
nece s s ary to per form each j ob .  The four areas o f  employment 
are : ( a )  counterper son; ( b )  gri l l  cook; ( c )  maintenance 
person; and ( d )  manager . After thi s informat ion was 
comp i led , the program goal was deve loped . The goal of  the 
program was to acquaint fi fth- and s ixth- grade special 
education s tudents with occupations in the fast food drive-in 
industry . Ei ght career educ ation concepts were selected as 
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the means to complete the above stated goal . The se eight 
concepts ( Lamkin , 1 9 8 0 )  were : 
( 1 )  Every per son i s  an individual , with d i fferent 
abi l ities ,  interests ,  need s , and values . 
( 2 )  A po s itive concept of  self helps an individual 
function success fully in work and daily living . 
( 3 )  All persons need to be recogni zed a s  having 
dignity and worth . 
( 4 )  The abi l ity to get along with people i s  an 
important part o f  succes s  in work and daily l iving . 
( 5 )  Education and work are interre lated . 
( 6 )  Every career requires some spec ial preparation , 
knowledge , and abi lity . 
( 7 )  A worker must under s tand not only his or her 
j ob ,  but al so the employer ' s  rule s , regulations ,  
policie s , and procedures . 
( 8 )  Consumer ski l l s  help a person function 
succe s s ful ly as an ind ividual and as a member o f  
society . (pp . 1 3- 1 4 )  
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Next , the seven academic curriculum areas in which the 
career education concepts were to be infused were determined .  
They were : read ing; math; social studies; communication 
ski l ls; language art sr health / science; and art . Then , a 
le s son in each academic area was planned for each o f  the 
four units . Each les son inc luded teaching materials for 
three level s  o f  achievement--high, medium , and low . The s e  
three level s  provided for easier individuali zation . 
An additional culminating le s son was planned for Unit 
Four . That lesson was used a s  a real- l i fe experience in 
which students were able to plan their own fast food 
operation . The les son tied in all o f  the ski lls  and 
informat ion covered in previous lessons . 
A s ample filmstrip and tape were deve loped to be used 
a s  the introduct ion to Unit One . The sett ing and characters 
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were deve loped , script written , voices taped , and filmstrip 
comp leted . This wi l l  serve a s  a model for three other s 
to be deve loped l ater . 
The final step invo lved the selection o f  two 
standardi zed tests of  a ffective development and the 
deve lopment o f  a teacher-made test which measured cogni tive 
deve lopment . These instruments were used as pre-po st 
measures for the unit . The IOX Self-Appraisal Inventory 
for Intermediate Level and the IOX Student School Sentiment 
Index for Intermediate Level ( Instructional Ob j ect ive s 
Exchange , 1 9 7 2 a ,  b )  were the instruments used to measure 
a f fective deve lopment . 
CHAPTER IV 
THE PROJECT 
Chapter IV i s  the pro j ect , "A Model Unit for Teaching 
Career Awarene s s  to Fi fth and Sixth Grade Special Education 
Students , "  and i s  paginated as a separate entity . The 
Program Guide inc luding Sample As s e s sments, Les son Plans, 
Les son Material s , and Career Education Concepts Chart is 
inc luded as the Appendix.  Chapter V wi ll continue with 
page 32 . 
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CHA�TER V 
CONCLUSIONS AND RECOMMENDATIONS 
The purpo se o f  thi s pro j ect was to provide teacher s 
o f  f i fth- and s ixth-grade spec ial education students with 
a model unit for teaching career awarene s s , and to provide 
pre-post evaluation too l s  for cognitive and a ffective 
deve lopment resulting from partic ipation in the unit . 
The model , cons i sting o f : ( a )  Program Guide; (b ) four 
units con s i sting o f  les son plans in seven academic 
areas , with the infus ion of career education concepts; 
( c )  lesson material s; ( d )  Career Education Concepts Chart; 
and ( e )  s amp le asses sment tool s  for cognitive and affective 
deve lopment , was intended to serve as the ma j or le s son. 
plans for dai ly academic classe s .  
Current research indicates· that career education for 
the handicapped a s s i s t s  individual s in the ir ability to 
achieve self- fu l f i l lment , and the development of a pos it ive 
attitude toward work . Al so , the research suggests that 
special educators bel ieve career education is as important 
for their s tudents as we l l  as other students .  A survey of  
special educators indicated that it was diff icult to 
incorporate career education into existing curriculums 
because of  lack o f  time and material s . 
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The research . indicates that low academic achiever s 
tend to have poor self-conc ept s  and attitudes toward school .  
The latter i s  o ften affected by sub j ect matter and the way 
it i s  presented . 
Whi le there i s  l ittle research avai lab le re lating 
career educ ation to sel f-concept and attitude towards school , 
the avai lable research indicate s that career education 
programs have a po s itive e f fect upon tho se two areas . One 
explanation for these results i s  that career education makes 
school more interesting and helps students understand how 
education and work are interrelated ( Travis , 1 9 7 6 ) . 
In order to help s tudent s understand the interrelated­
nes s  o f  education and work , Clark ( 1 9 7 9 ) suggested the 
deve lopment o f  career education programs which emphas i ze 
both sub j ect matter and exper ience . The infus ion o f  career 
education concepts into the regular academic curr iculum 
and the practice o f  separate programming when nece s sary are 
suggested to increase intere st in school academic sub j ects 
and promote the understanding of how education and work are 
interrelated . 
It i s  the reconunendation of  the wr iter that educator s 
who wish to infuse career education concept s into their 
estab lished curriculum use thi s  unit as intended : as a 
mode l unit . Teachers are encouraged to supplement or revise 
the lessons a s  is deemed neces sary to meet the needs of 
their student population . 
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Furthermore� i t  i s  the writer ' s  recommendation that the 
unit be implemented in a classroom as an experimental study . 
The pre-po st evaluation too l s  for cognitive and af fective 
deve lopment would provide
. 
the data determining the e ffective­
nes s  of thi s  unit upon students ' knowledge of the sub j ect 
matter , s e l f-concept , and attitude toward schoo l .  
The materials for thi s unit do not represent the many 
types o f  career education materials available . It i s  the 
writer ' s  hope that further research and development wi l l  
increase the variety of  material s which emphas i ze career 
education concepts avai lab le to educators .  
As a final note , the writer would l ike to sugge st 
that modification of some of the les sons , aud io-vi sual 
materials , and s tudent assignment materials could result in 
an individualized c areer education unit for students with 
other handicapping conditions .  
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UNIT GUIDE 
Overview of  the Unit 
This unit is presented as a model to be used by 
educators for teaching career awarene s s  to f ifth- and 
s ixth-grade spec ial education students . The unit focuses 
upon four d i f ferent occupations in the fast food drive- in 
industry . Informat ion about speci fic job respon s ibilities 
are included in the filmstrip-tape pre sentation of each 
les son . 
0 
Each teaching unit contains seven academic les sons 
which are : reading; math ; social studie s ;  communication 
ski l l s ; language arts ;  health/ science ; and art . Career 
educat ion concepts are infused into each le s son . A chart 
providing a visual picture of the career education concepts 
emphas ized in each les son i s  inc luded at the end o f  thi s 
overview . 
The les son ob j ective s and example s o f  material s are 
avai lable for three leve l s  o f  achievement ( high , medium , 
and low ) when appropriate . Pre-po st evaluation tool s  
which measure t he cognitive and af fective development are 
included . A bibl iography i s  included at the end o f  the 
unit .  
1 
Carreer Education Concepts 
1 .  Every person is an individual , 
with di fferent abi lities , 
interests , needs , and values . 
2 .  A positive concept of self 
helps an individual function 
successfully in work and 
daily living . 
3. All persons need to be 
recognized as having dignity 
and worth. 
4 .  The ability to get along 
with people is an important 
part of success in work and 
daily living . 
5. Education and work are 
interre lated . 
6. Every career requies 
some special preparation, 
knowledge ,·  and ability 
7 .  A worker must understand 
not only his or her job, but 
also the employer ' �  rules , 
regulations , policies and 
procedures .  
8. Consumer skills help a 
person function successfully as 
an individual and as a member 
of society. 
CAREER EVALUATION CONCEPT CHART 
Unit 1 
Lesson # 
1 . 1  1 . 2  1 . 3  1. 4 1 . 5  1 . 6  1 . 7  
x x x x x x 
x x 
x x x 
x x 
x x x x x x x 
x x x x x x 
x x 
x x x x 
Unit 2 
Lesson # 
2 . 1  2 . 2  2 . 3  2 . 4  2 . 5  2 . 6  2 . 7  
x x x x x x x 
x 
x x x 
x x x 
x x x x x x x 
x x x x x x 
x x 
x x x x x 
Unit 3 
Lesson # 
3 . 1  3 . 2  3 . 3 3 . 4  3 . 5  3 . 6  3 . 7  
x x x x x x x 
x 
x 
x 
x x x x x x x 
x x x x x x 
x x 
x x x x x 
Unit 4 
Lesson # 
4 . 1  4 . 2  4 . 3  4 . 4  4 . 5  4 . 6  
x x x x x x 
x 
x 
x x x x x x 
x x x x 
x x 
x x x x x 
x x 
x x 
x x 
x x 
x x 
x x 
x x 
x x 
How to Use the Le s son Plan 
Each les son plan begins with a unit number which is 
found at the upper left hand s ide of the paper . There are 
four po s s ible units . Unit 1 covers the counterperson ' s  j ob 
at a fast food drive - i n .  The other three units  are : 
Unit 2 - gri l l  cook ; Unit 3 - maintenance per son ; Unit 4 � 
manager .  
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Direct ly acro s s  from the unit number , on the upper r ight 
hand s ide o f  the paper , i s  the academic sub j ect for the 
le s son . The subj ect could be one of the fol lowing seven 
sub j ects : reading ; math ; language arts ;  soc ial studie s ;  
health/science ; communication ski l l s ; and art .  
The les son number i s  directly below the unit number . 
The les son number consists  o f  three items : a number ; 
a decimal point ; and another number . The number to the 
left o f  the decimal point represents the unit number . The 
number to the right of the decimal point i s  the les son 
number . 
The les son title i s  next, fol lowed by the le s son 
ob j ective s .  The maj ority o f  the units have three level s  
o f  les son ob j ective s : high ; medium ; and low . The student ' s  
achievement level in each sub j ect area determines his /her 
level of ob j ective for each le s son . 
Fo l lowing the l e s son ob j ective s are the career educa­
tion concepts for that particular le s son . The number s 
below the title , Career Educ ation Concepts , represent 
the career concepts emphas i zed in that les son . A chart 
providing a vi sual picture of the career concepts and the 
le s sons in which they are found i s  included in thi s  
pro gram guide and the page number may b e  found i n  the 
Table o f  Contents .  
The materials needed section includes equipment , 
teacher material s ,  and s tudent material s .  Every le s son 
except the final culminating le sson , refers to the letters 
AV and some numbers .  AV stands for audio-visual materials 
for the les son , in other word s , the filmstrip and tape . 
The numbers fo l lowing AV are the les son numbers . For 
instance , AV- 1 . 1  i s  the fi lmstrip and tape for Unit 1 ,  
Les son 1 .  Each unit has one filmstrip and one tape 
divided into seven part s . 
Section A o f  the le s son plan , the Introduction , 
fo l lows the same format in every les son in the four units , 
except for the f inal culminating les son . An explanat ion 
o f  how the five steps work fo l lows : 
1 .  Review the main po ints o f  previous les son . 
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The main points of  the previous les son can be found in the 
previous lesson ' s script of  the AV presentation . While they 
may not be l is ted , it i s  the teacher ' s  respons ibi l ity to 
have the student s determine the main points of  the le s son 
in the discuss ion of the AV pre sentation , the career 
concept questioning , and the summary . 
2 .  State the title of  the le s son-- tell the students 
the t itle . 
3 .  State the obj ective s  o f  the les son-- the obj ectives 
o f  the les son should be told to the students , but do not 
mention the level o f  the les son . 
4 .  State career concepts to be covered--the easiest 
way to find those concepts is  to look at the numbers o f  the 
ob j ectives and use the Career Education Concept Chart . 
5 .  S tate the format o f  the lesson . Let the 
students know what activities are go ing to take place 
during the les son . 
Section B begins with presentation o f  the filmstr ip 
and tape (AV) , except for the Final Culminating Les son . 
The second activity i s  the review of  the filmstrip and tape 
during which time the main points of the le s son should be 
discussed . 
5 
The next activities vary from le s son to le s son , but 
usual ly there i s  ( a )  a teacher directed activity for each 
level of s tudent , ( b )  a student a s s ignment for each leve l , 
and then ( c )  ques tions about the les son from a career 
educ ation concept point of view . The que stions are based 
upon the career education concepts for each part icular 
le s son . Le s son 1 . 1  inc ludes examples o f  answers appropriate 
for those que stions . A note reminding teachers that a pre­
arranged task should be avai lab le to students when they 
complete their a s s ignment i s  inc luded . 
Section C i s  the s ununary o f  the les son . Some les sons 
have spec i fic que stions to be answered , others instruct the 
teachers to review the main points of the lesson . Again , 
6 
the main po ints o f  the les son are found in the script o f  the 
AV and have been di scus sed in the review o f  the AV . A 
question relating to the importance of the career education 
concepts of the l e s son may also be included . 
The daily les son evaluation o f  the students takes 
p lace in Section D .  The teacher will speci fy which type o f  
eva luation he / she wil l  use . Student participation , quality 
of work of the student a s s ignment , etc . ,  may be used for 
lesson evaluation . The next les son ' s  title i s  l is ted 
in Section E .  The Final Culminating Les son fol lows 
Les son 4 . 7 .  Thi s les son has a se lf-explanatory format . 
During thi s les son , the teacher acts a s  an advi �or and bhe 
students p lan and carry out the activity . 
Evaluation o f  the Program 
A teacher-made multiple choice test serve s as the 
evaluation too l of the student ' s  cognitive development 
pertaining to the program . It  i s  to be given a s  a pre­
posttest . The test wi l l  include at least one que stion 
from each les son and an answer sheet . The teacner i s  to 
orally read the question and the four pos s ible answer s .  
The student wi l l  circle the correct answer . 
The too l s  which measure the student ' s  affective 
deve lopment in the areas o f  sel f-concept and attitude 
toward school are : the I OX Sel f Apprai sal Inventory for 
Intermediate Level and the IOX S tudent School Sentiment 
Index for Intermediate Leve l ( Instructional Obj ective s 
Exchange , 1 9 7 2a , b ) . The se tests are to be . used as 
pre-po st measures ,  also . 
7 
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UNIT 1 ACADEMIC SUBJECT : 
LES SON 1 . 1  LANGUAGE ARTS 
LESSON TITLE : How to Complete a Job Application 
Le s son Ob jective s : 
Upon completion o f  this le s son the student will be 
able to : 
1 .  Low leve l - Given a form which has the fol lowing 
information about the s tudent printed on it : name ; 
addres s ;  phone number ; birthdate ; birth place ; parent ' s  
name ; city ; state ; and a blank form , the student will 
correct ly copy the information from the completed form 
to the blank form . 
2 .  Medium leve l � Given a mock employment application 
form , the student wi l l  correctly write the information 
nece s s ary to comp lete the form. 
3 .  High l evel -
a .  Given a mock employment app lication form , the 
student will correctly wri te the information 
nece s s ary to complete the form . 
b .  Given a mock application form , and a written 
paragraph containing information about a fictional 
person , S wi l l  complete the form by identi fying 
the needed information in the paragraph . 
Career Education Concepts : 
1 ,  5 ,  6 
Materi al s  Neede d : 
AV- 1 .  1 ,  chalk , cha.lkboard , paper , penci l s , overhead 
pro j ector , overlay , tape player , fi lmstrip pro jector 
Group 1 - Precompleted information forms and blank · 
forms 
Group 2 - Blank application form 
Group 3 - 2 blank appl ication forms per student , 
paragraph about fictitious person . 
A. I ntroduction 
1 .  Review main points of previous le s son . 
2 .  The title o f  this les son i s  " How to Complete a Job 
Application . " 
3 .  State obj ect ive s o f  the l e s son.  
4 .  State career concept s to be covered . 
5 .  State format o f  the le s son (what activi ties wi ll 
take place during the le sson ) . 
B .  Les son 
1 .  Show AV- 1 . 1 .  
2 .  Review AV- 1 . 1 . 
a .  What i s  a j o b  applicat ion form ?  
b .  Have overhead pro j ector and overlay of  a j ob 
app licat ion form ready-- turn it on . 
3 .  What eight type s o f  information do you need to 
know to comp lete thi s form ? 
(T - list the eight types acro s s  the chalkboard , 
leaving room below to wr ite ) 
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a .  Personal b. Work Avai labi lity c .  School 
( l )  
( 2 )  
( 3 )  
( 4 )  
( 5 )  
4 .  Beginning with the per sonal information column , 
have students l i s t  types of  information needed to 
comp lete t he form . 
a .  For each co lumn , ask s tudents questions 
perta ining to the career education concepts ,  
i . e . , Persona l  Information : 
( 1 )  Name - first , last , middle init ial . 
( 2 )  Add re s s  - street , city , state , z ipcode 
( 3 )  Phone number 
( 4 )  Age , birthdate 
( 5 )  Social security number 
( 6 )  Job applying for 
( 7 )  Have you worked here be fore ? 
Questions 
1 0  
( 1 )  How would an individua l ' s  dif ferent abi li­
ties , interests , needs , and value s show in the 
per sonal information ? 
*Example of Answer 
( l a )  A person ' s  addres s  would show how c lose or 
far he / she lives from the place of bus ines s-­
would he / she need transportation and does he / she 
have adequate transportation . 
( l b )  A person ' s  age would help determine type 
o f  job he / she could have , when he / she could 
work , etc . 
( le )  The type o f  j ob the person i s  applying for 
re f lect s interests , need , and value s . 
( ld )  I f  the person has worked there be fore he lps 
determine i f  the person is able to start on 
the job with or without training . 
( 2 )  How are education and work interre lated ? 
( 2 a )  Reading forms , under standing how to fill  in 
information , using capital s and punctuation , and 
abbreviations correct ly . 
( 3 )  What kind of  special preparation , knowledge , 
and abi lity i s  neces sary to complete this part 
of the form? 
( 3 a )  Knowledge of  per sonal information , abil ity 
write it  down correctly , special preparation-­
have a sheet alre ady made out with the informa­
tion needed written on it , so you can c9py it 
down i f  you can ' t remember all of the information . 
*Fo llow thi s example for the rest of  the eight type s of 
information . 
5 .  Student a s s ignment 
Low leve l - Wi l l  complete the form by copying the 
information from a precompleted form . 
Medium level - Wi l l  complete an applic ation form 
on their own . 
Hi gh level -
a .  Wi ll complete an applic atio.n form on 
their own . 
b .  Wi ll comp lete an applicat ion form for a 
fictitious person by finding the information 
in a paragraph about that person . 
1 1  
6 .  When the work i s  completed , the student s may go on 
to another pre-arranged task . The teacher will correct 
the students ' forms as they are filling them out . 
c .  Summary 
1 .  Review eight parts o f  j ob application . 
2 .  How are the career concepts important in. thi s 
lesson ?  
3 .  How could a person be better prepared to fill out 
an application? 
D .  Eva luation 
Teacher spec i fication - could inc lude participation , 
c lasswork , etc . 
E .  Next Le s son : ·''Employment of  a Minor in Washington State " 
) 
1 2  
UNIT 1 ACADEMIC SUBJECT : 
LESSON 1 . 2  SOCIAL STUDIES 
LES SON TITLE : Employment of a Minor in Washington State 
Les son Obj ectives : 
Upon completion o f  thi s les son the student wi ll be able 
to : 
1 .  Low leve l - Upon teacher inquiry , the student wi l l  
de fine the fo llowing terms : minor ; employ ; employee ; 
and employer to teacher specification . 
2 .  Medium leve l -
a .  Upon teacher inquiry , the s tudent will comp lete 
obj ective as stated above . 
b .  Also , the student wi l l  correctly answer 
questions pertaining to information about minor 
work permit regulations . 
3 .  High Leve l -
a .  Upon teacher inquiry , the student wi ll 
complete obj ect ive 2 as stated above . 
b .  After li stening to the teacher oral ly. read 
several descriptive accounts concerning minors 
and work , ihe student will an swer the teacher ' s  
que stions us ing Minor Work Permit Regulations a s  a 
re ference . 
Career Education Concept s :  
3 ,  5 ,  6. , 7 
Materials Needed : 
Tape recorded , filmstrip pro j ector , overhead pro jector , 
Minor Work Permit Regulation , overlay , AV- 1 . 2 .  
A .  Introduction 
1 .  Review main point s o f  previous le s son . 
2 .  The title o f  this les son i s  " Employment as a Minor 
in t he State of Washington "  
3 .  State obj ective s of  the les son . 
4 .  State career concept s to be covered . 
5 .  State format of  the lesson . 
B .  Les son 
1 .  Show AV- 1 . 2 .  
2 .  Review AV- 1 . 2 .  
1 3  
a .  What i s  the Department o f  Labor and Industries ? 
b .  What i s  the definition of  each o f  the fo llowing 
words ? 
Minor 
Employ 
Employee 
Employer 
c .  I f  a person i s  a minor , what doe s he or she 
need to obtain in order to hold a j ob ?  
3 .  T - have overhead pro j e ctor and overlay ready -
turn on . 
4 .  Thi s i s  a copy of  Minor Work Permit Regulations 
or rules about employing minor s .  
5 .  T - read rules to the clas s , then ask questions 
concerning e ach rule . Do this for WAC 2 9 6- 1 2 5- 0 2 7 ,  
WAC 2 9 6- 1 2 5- 0 3 0 , WAC 2 9 6 - 1 2 5- 0 3 3 ,  WAC 2 9 6 - 1 2 5 - 0 4 3 .  
6 .  Questions 
a .  How do you think the Minor Work Permit 
Regulations encourage recognition of  all persons ' 
dignity and worth ? 
b .  How are educat ion and work interrel ated in this 
le s son ? 
c .  What special preparation , knowledge , and 
abi lity i s  stres sed in this les son ?  
d .  The emp loyers '  rule s mus t  coincide with the 
State ' s  rules . Why i s  it important that the worker 
understand these rule s and regulations ? 
C .  Summary 
1 .  Review main ·point s  o f  le s son . 
2 .  How are the career concepts important in thi s le s son ? 
) 
) 
D .  Evaluation 
Teacher speci fication . 
E .  Next les son : "Reading for Succe s s  on the Job " 
1 4  
1 5  
UNIT 1 ACADEMIC SUBJECT : 
LES SON 1 . 3  READING 
LESSON T ITLE : Reading for Success on the Job 
Les son Obj ective : 
Upon completion o f  thi s les son the student wi ll be 
able to : 
1 .  Low level - Given two set s of flashcard s , one set 
having words and the pictures , and the other set only 
the words for the pictures , the student wi l l  first 
oral ly identi fy each picture card , then match the 
word card with the picture card correctly for the 
fo l lowing : hamburger , cheeseburger , milkshake , 
so ft drink , french frie s , onion rings , hot dog , 
chicken , fish and chip s , sundae , ice cream cone , 
salad . Then the teacher wi l l  take away the picture 
flashcard and the student wi l l  identify the words . 
2 .  Medi um level - Given an order sheet l i sting the 
food and beverage items served at a fast food drive- in , 
and the teacher who i s  ordering some of  those items , 
the student will orally read the items correctly , 
mark the number and type o f  items being ordered , and 
read back the order to the teacher . 
3 .  High level - Not us ing an order form , the student 
wi ll write down the who le order and read it back to the 
teacher . 
Career Educat ion Concepts : 
1 ,  5 ,  6 ,  8 
Materials Needed : 
Filmstrip pro j ector , overhead proj ector , overlay , 
tape player , f lash card s , order sheet , penc i l , paper , 
chalk , chalkboard , AV- 1 . 3  
A.  Introduction 
1 .  Review main point s of previous les son . 
2 .  The title of  thi s les son is " Reading for Succes s 
on the Job . " 
3 .  State ob j ectives o f  the lesson . 
4 .  State career concept s to be covered . 
5 .  State format o f  the lesson . 
B .  Le s son 
1 .  Show AV- 1 . 3 . 
2 .  Review AV- 1 . 3 . 
a .  What i s  a menu ? 
b .  What i s  an order sheet ? 
c .  T - have overhead pro j e ctor and overlay of a 
menu ready - turn it  on ( food not classi fied ) . 
1 6  
d .  What are the dif ferent clas s i f ications of  food 
at a drive- in ? ( T  - l i st clas s i fications acro s s  
the chalkboard , leaving room be low to write the 
types o f  food ) . 
( 1 )  S andwiche s  ( 2 )  Dinners ( 3 )  S ide order s ,  etc . 
( a )  
( b )  
( c )  
( d )  
3 .  Student As s ignment : 
Low leve l - Wi l l  orally identi fy picture flashcards , 
then match the word f lashcards to the picture 
f lashcards , then take away the picture flashcards 
and identi fy the word s . 
Medium leve l - Wi l l  read foods on the order sheet , 
individually and a s  a group , then wi l l  mark the 
order on the sheet and read it back to the T .  
High leve l - Wi ll do the same a s  medium leve l -
then , without us ing an order sheet , will write 
down the order and read it back . 
4 .  Que st ions 
a .  How would a per son ' s  di fferent abi litie s ,  
interests , needs , and values show in reading 
menus and taking order s ?  
b .  How are education and work interrelated in 
this instance ?  
c .  What spec ial preparation , knowledge , and 
ability are needed to be a succe s s  at reading on 
the j ob ?  
d .  How do success ful reading ski l l s  on the j ob 
he lp you as a consumer ? 
C .  Summary 
1 .  Review parts o f  a menu , order sheet , and taking 
order s . 
2 .  How are the career concepts important in thi s 
les son ? 
D .  Evaluation 
T - speci fi cation 
E .  Next Les son : " Computation Ski l l s  on the Job " 
1 7  
1 8  
UNIT 1 ACADEMIC SUBJECT : 
LES SON 1 . 4  MATH 
LESSON TITLE : Computation Ski l l s  on the Job 
Les son Ob jectives : 
Upon completion o f  thi s les son the student wi l l  be able 
to : 
1 .  Low level - Whi le li stening to the teacher read a 
story problem involving the addition and subtraction 
of  numbers without renaming , the student wil l  write 
down the problems and compute the answer s  correctly . 
2 .  Medium level - While l i s tening to the teacher 
read a s tory problem involving addition , subtraction , 
and multiplication with renaming , the student wi ll 
write down the prob lems and compute the answers 
correct ly . 
3 .  High leve l - Whi le l i s tening to the teacher read 
a story problem invo lving addition , subtraction , and 
mult ip lication with renaming , and divi s ion , the student 
wi ll write down the problems and compute the answer s 
correct ly . 
Career Education Concepts :  
1 ,  5 ,  6 ,  8 
Materials Needed : 
Tape player , worksheet , filmstrip pro j ector , chalk , 
chalkboard , penc i l s , paper , AV- 1 . 4  
A .  Introduction 
1 .  Review main po ints of  previous les son . 
2 .  The t it le of  thi s les son i s  " Computation 
the Job " 
3 .  State ob j ectives for the les son . 
4 .  State career concept s to be covered . 
5 .  State format o f  the les son . 
Ski lls on 
B .  Les son 
1 .  Show AV- 1 .  4 .  
2 .  Review AV- 1 . 4 .  
a .  What i s  the 
b .  What i s  the 
symbol for cents ?  
symbo l for do l lar s ?  
c .  What i s  a decimal point ? 
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d .  What are the numbers to the left of  the decimal 
po int ? 
3 .  Ski ll practice . There are three leve l s  of  story 
problems . Three students from each group wi ll work 
the prob lems at the board . The re st wi ll work them 
at their seat s . There are two sets of prob lems . 
T reads the problem . S writes it down and compute s  
the answer . 
Set 1 :  
Low leve l - A man ordered a hamburger , soft drink , and 
fries . The hamburger cost 3 2  cents , soft dr ink 2 0  cents , 
and french fries 2 5  c.ehts . How much did the man have 
to pay ? 
Medium leve l - A lady ordered 2 deluxe hamburgers at 
$ 1 . 8 5 each . S he al so ordered 2 medium soft drinks 
at $ . 5 5 each and 2 large frie s at $ . 6 0 each . There 
are two ways to compute thi s--by addition or 
multiplication . How much did she have to pay for 
the se things ? 
High level - Four people ordered 
$ . 8 5  each , 1 2  medium so ft drinks 
1 2  order s of frie s at $ . 6 0 each . 
total b i l l ?  
1 2  hamburger s  at 
at $ . 5 5 each , and 
How much was the 
When they found out the total , they decided to d ivide 
it 4 ways . How much d id each per son have to pay ? 
Set 2 :  
Low leve l - A man ordered a milkshake which cost 
$. 6 5 .  He gave the woman $ . 7 5 .  How much change did 
he receive ? 
Medium leve l - Three people ordered the same thing : 
3 hamburger s at $ . 9 0 each ; 3 large so ft drink s at 
$ . 7 0 each ; and 3 large fries at $ . 7 5 each . How much 
did each person have to pay ? 
When these people found out how much they had to pay , 
two of them did not have enough money , so the third 
per son paid the total amount .  How much did he pay ? 
He gave the counterperson a ten dollar bi l l .  How 
much change did he get back ? 
High leve l - The drive-in received a phone-in order 
for 2 0  quarter pound hamburgers at $ 1 . 5 0  each , 1 0  
large so ft drinks at $ . 8 5 each , and 1 0  l arge french 
fries at $ . 9 5 each . How much did the total order 
co s t ?  How much did each order co st i f  it was to be 
divided 1 0  ways ? I f  each per son paid with a $ 5 . 0 0 
bill , how much change did they receive ? 
4 .  Student as signment - T reads problems . Ss  work 
at seat . There are two sets o f  problems at three 
leve l s . 
5 .  Que stions 
a .  How would a per son ' s  dif ferent abilitie s ,  
interests , needs , and value s affect his or 
her computation ski l l s ?  
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b .  How are education and work interrelated in this 
les son ? 
c .  What kind o f  spec ial preparation , knowledge , and 
abi lity does this les son emphas i ze as necessary 
to be a succes s ful worker ? 
d .  How do good computation ski l l s  for the j ob · 
he lp you to be a better consumer ? 
C .  Summary 
a .  Review d i f ferent computation skills us ing decimals 
and money . 
b .  How are the career concepts important in thi s le s son ? 
D .  Evaluation 
Teacher speci fication 
E .  Next Les son : " Nutritious Meals at the Fast Food Drive-in " 
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UNIT 1 ACADEMIC SUBJECT : 
LES SON 1 . 5  HEALTH /SCIENCE 
LESSON TITLE : Nutritious Meals  at a Fast Food Drive-in 
Le s son Objectives : 
Upon comp letion o f  this le s son the student wi l l  be 
able to : 
1 .  Low leve l - Given pictures o f  fast foods S wi ll 
c las s i fy them them into the main food groups by pasting 
them under the appropriate c lassi fication . 
2 .  Medium level - Given a fast food drive- in menu , 
the student wi ll p lan hi s /her meals (breakfast , lunch , 
and dinner ) for three day s  us ing a variety of  items . 
3 .  High leve l .  Given a fast food drive- in menu and 
a fictional fami ly and s ituation , the student wi ll 
plan 3 me als a day for 5 days for that s i tuation . 
Career Education Concepts :  
1 ,  2 ,  3 ,  5 ,  6 ,  8 
Materials Needed : 
AV- 1 . 5 ,  filmstrip pro j ector , tape recorder , over lay , 
overhead pro j ector , ditto s , penc i l , paper , chalk , 
chalkboard 
A.  Introduct ion 
1 .  Review previous le s son . 
2 .  State les son t it le . 
3 .  State ob j ectives o f  le s son . 
4 .  State career concept s to 
5 .  State 
B .  Les son 
format 
1 .  Show AV- 1 . 5 .  
o f  
2 .  Revi ew AV- 1 . 5 . 
les son . 
be covered . 
a .  What are the 4 main food groups ? 
b .  What are we call ing the fi fth group ? 
3 .  T - wi l l  make a list on chalkboard and have 
students copy it , leaving room to list foods . 
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a .  Meat b .  Dairy c .  Fruit /veg . d .  Bread e .  Other 
4 .  T - have overhead pro j ector and overlay ready-- turn 
it on.  
5 .  Together , T and Ss  will  determine which foods 
belong to each food group . 
6 .  Student a s s ignment : 
Low level - Student wi ll cut out pictures of fast 
food and classify them into the main food group s-­
paste them under the correct title . 
Medium leve l - The student wil l  be given a fast 
food menu and will plan h i s / her meals  (breakfast , 
lunch , and dinner ) for 3 days us ing a variety of  
items . 
H igh level - The student wi l l  be given a menu and 
a fictional fami ly . The S wi ll plan 3 meal s a 
day for 5 days for that fami ly . 
When fini shed , share each other ' s  menus with the 
group . 
7 .  Quest ions 
a .  How would a per son ' s  d i f ferent abilities , 
interest s , needs , and value s  affect the menus or 
food he / she choo ses ? 
b .  Why would a per son who feels good about him/ 
her sel f  be more succes s ful at menu planning? 
c .  As we discus s  and share our menus , why i s  it 
important to remember that each o f  us has dignity 
and worth ? 
d .  How are education and work interrelated in 
t hi s  les son ? 
e .  What kind o f  spec ial preparation , knowledge , 
and abi li ty are needed when planning menus on 
the j ob or at home ? 
f .  How do succe s s ful menu planning ski l l s  help 
you as a consumer ? 
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C .  Summary 
1 .  Review main food groups and food at drive-ins which 
fit into those categor ies . 
2 .  How are the career concept s important in thi s 
le s son ? 
D .  Evaluation - to T speci fication . Include partic ipation , 
c las swork , etc . 
E .  Next Les son : " How to Be a Super Representat ive of  Your 
Place o f  Work " 
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UNIT 1 ACADEMIC SUBJECT : 
LESSON 1 . 6  COMMUNICATION SKILLS 
LESSON TITLE - How to Be a Super Representative of Your 
Pl ace o f  Work 
Lesson Obj ective s : 
Upon comp letion o f  thi s  les son , the student will be 
able to : 
1 .  Low level - Given a specific ro le-play si tuation , 
the student will demonstrate the appropr iate 
behavior . 
2 .  Medium level - Given a speci f ic ro le-play 
s ituation , each s tudent wi l l  demonstrate a predetermined 
behavior , and then di scuss  the outcome of  that 
behavior and how he / she fe lt about that behavior . 
3 .  High leve l - Given a specific role-play situation , 
each student will demonstrate a predetermined 
inappropri ate behavior , dis cus s the outcome of the 
s ituation , then , redo the role-play using appropriate 
behavior and di scuss the outcome . 
Career Educ ation Concepts : 
1 ,  2 ,  3 ,  4 ,  s ,  6 ,  7 ,  8 
Material s Needed : 
AV- 1 . 6 ,  tape recorder , filmstrip pro j ector 
A.  Introduction 
1 .  Review previous les son . 
2 .  State les son title - " How to Be a Super Repre senta­
tive o f  Your Place of Work " 
3 .  S tate obj e ctive s of  the le s son . 
4 .  State career concept s to be covereq . 
5 .  State format o f  the le s son.  
B .  Le s son 
1 .  Show AV- 1 . 6 
2 .  Review AV- 1 . 6 .  
bo ard ) : 
( T  - write the fo llowing on the 
a .  What are five important things to remember 
when communicating with customers ?  
b .  What are some words and phrases worke rs use 
that make the cus tomer feel good and want to 
return to their place o f  bus ines s ?  
2 5  
3 .  Student a s s ignment - Ro le-play (move chair s in a 
c ircle i f  desired ) . There are three di f ferent role­
play s ituations ;  one for each level o f  s tudent . After 
each ro le-play there wi l l  be a discu s s ion and then a 
replay the appropriate way . 
a .  Situation 1 - High leve l . A ' customer walks 
in to order a hamburger , fry , and chocolate shake . 
The worker i s  very rude and pretends he / she doe s  
not see the customer . When the worker fills  the 
order , he / she doe s  not thank the customer . 
b .  S ituation 2 - Medium level . A customer (who 
has had a bad day ) walk s in to order some food . 
He / s he i s  very rude to the worker (who i s  very 
polite ) . 
c .  S ituation 3 - Low level . A cus tomer order s 
food and i s  very po lite . The worker is very po lite 
and pleasant , also . 
4 .  Questions 
a .  How would a person ' s  dif ferent abi l itie s , 
intere s t s , needs , and value s be apparent in their 
communicat ion ski l l s ? 
b .  How would the way a per son fee l s  about him/ 
herse l f  be apparent in their communication ski l l s ? 
c .  Why i s  it  important that people be recogni zed 
as having dignity and worth when communicating 
with them ? 
d .  How i s  the abi lity to get ·along with people 
in work and dai ly l iving demonstrated through 
communication ski l l s ? 
e .  How are education and work interrelated in 
this les son? 
f .  What kind o f  special preparation , knowledge , 
and abi l ity i s  emphas i zed in this lesson ? 
g .  Would an employer have rules and procedures 
which should be fol lowed when communicating with 
customers ? 
h .  How do good communication ski1·1s help us as 
customers ?  
C .  Summary 
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1 .  Review main point s  about good communication ski ll s . 
2 .  How are the career concepts important in this 
les son ? 
D .  Evaluation 
Teacher speci fication 
E .  Next Les son : " Construction o f  a Clas sroom Fas t  Food 
Drive-in Front " 
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UNIT 1 ACADEMIC SUBJECT : 
LES SON 1 . 7 ART 
LES SON TITLE : Construction of  a Clas sroom Fast Food Drive-in 
Front 
Les son Obj ectives : 
Upon completion o f  thi s le s son the student · will be able 
to : 
1 .  Low level - Given pictures o f  food from a fast food 
drive- in , an opaque pro j e ctor , pencil , and paper , the 
student wi l l  trace , color , and cut out the pictures . 
2 .  Medium level - Given information about items 
avai lable at the c las sroom fast food stand , the student 
wi l l  make po sters advertis ing the products .  
3 .  High leve l - Given the appropriate mater ia l s , the 
students wi l l  design and cons truct the fast food stand 
front and the menu . 
Career Education Ob j ective s : 
1 ,  4 ,  5 
Materials Needed : 
Penc i l , paper , opaque pro j ector , masking tape , sc i s sors , 
s tapler , po ster paper , crayons ,  refrigerator boxes , 
tempra paint , tape player , filmstrip pro j ector 
A .  Introduction 
1 .  Review main point s  of  previous lessons . 
2 .  The tit le o f  thi s  le sson i s  " Construction o f  a 
Classroom Fast Food Drive-in Front " 
3 .  State obj ectives of le s son . 
4 .  State career concepts to be covered . 
5 .  State format o f  les son . 
B .  Les son 
l .  Show AV- 1 . 7 .  
2 . Review AV- 1 . 7 .  
3 .  Divide students into 3 groups . 
Low level 
a .  Choose picture s o f  fast food . 
b .  Use opaque pro j ector to trace picture s .  
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c .  Color pictures to use i n  ·adverti s ing product-­
emphasize bright , but real-life color s . 
Medium level 
a .  Student s wi l l  make pos ters advertis ing fast 
food with an emphas i s  on br ight color s and the use 
o f  adj ectives . 
High level 
a .  Given refrigerator boxe s , table , tape , 
s c i s sor s , paint , and paper , the student s wil l  
construct a fast food counter front . 
4 .  Questions 
a .  How would an individual ' s  d i f ferent abilitie s , 
interests , need s , and values be important in thi s 
art pro j ec t ?  
b .  Why i s  the ability to get along with people 
important dur ing this pro ject?  
c .  How are education and work interrelated in  thi s  
les son ? 
C .  Summary 
1 .  Review what each group has accompli shed . 
D .  Evaluation 
Teacher specification 
E .  Next Les son : " Food and Beverage Service Worker ' s  Permit " 
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John Green is  a fo:rmer Army cook looking for a grill cook position. John 's  
birthday was last week. It was July 25. John is now 25 yea.rs old. He graduated 
from high school in June of 1976. John lives in Yak111&, Washington near his former 
high school , Eisenhower High School . He lives at 209 s .  45th Ave. Right now he 
is living with his parents, Mr. and Mrs. George Green. Last week he visited 
the town where he was born, Portland, Oregon. While he Mas there he did some 
fishing, which he rea.lly enjoys . John hopes to get a full-time job and would 
like to start right a•y. He will work any shi:rt . He is in really good shape 
because he works out alot. John ' s  favorite teacher •s Mr. Long. Mr. Long said 
he would be a reference if he needed one. Two other persons said they would be 
references also . They were Sgt. Thou.s at Ft .  Lewis Amy Base (he was one of 
John 's  co-workers) and Capt. Johnson, from the same place. ea'tt. Johnson •s 
John ' s  boss. 
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UNIT 1 
LESSON 1.1  
JOB APPL! CATI ON 
TOM 
JAN 
PERSONAL 
WORK 
SCHOOL 
Hi l My name is Jan Smith. I live at 609 West 49th Street . I am 17 
years old and was born on January 8, 1966 in Yakima, Washington. I 
am a counterperson at Benjie's  Burger Barn. Now, I don 't alMays intro­
duce myself by telling people all that info:mation, but when I applied 
for this job,  I needed to know all that information and more. Now, 
I 'd like to introduce you to my co-worker, Tom Brown. 
TURN 
Hi I I 've been working with Jan at Benjie 's  for the past year. I 've 
learned alot and had lots of fun l  Jan and I are visiting you today 
to give you the scoop on how to apply for a job. 'lbere 's alot of 
information you need to know and we 'll give you some tips so that you 
oan complete the application correctly and easily. 
TURN 
During this last year, we 've seen alot of people apply for jobs here. 
Alot of the people didn 't get hired because they didn 't fill out the 
application correctly. We 'd like to make things perfectly clearl 
You must fill out the application correctly , neatly, and if you don 't 
understand something, ask for help. Sometimes application foms are 
confusing. 
TURN 
To help clear up some of the confusion, Jan and I have divided an 
application fona into eight easy steps and we 'd like to share them 
with you. '!be first section. of most application fo:ms deals with 
PERSONAL HISTORY. What do I 11ean by personal history? Your name, 
address, phone DUll.ber, the job you are applying for, and if you have 
worked for that place of business in the pa.st. Sound like alot to 
remember? I suppose it is, but if you write that info:rmation down 
on a piece of paper and bri.Q8 it with you, you don 't have to worry 
about remembering it all . It 's  your info:raa.tion sheet . That 's 
one •Y you won 't forget 1 t. Right , Jan? 
TURN 
That 's right, Tom. That 's what I did and it sure ade filling out 
the form easy . Not only do you need to know personal information, 
but you need to have information about PREVIOUS WORK EXPERIENCE. What 
that means is,  any other place you have worked and for how long. If 
you include that on your information sheet , it really helps . 
TURN 
Something else you can add to your personal information sheet , J�, 
is SCHOOL EXPERIENCE. Where you attended grade school , junior hlgh, 
high school , and any other schools you've attended, belong in this 
category. Also, the last grade you completed., grade point , and your 
favorite school subjects should be on your list. School work and 
activities often take up extra time from your daily schedule, so it 's 
important you know exactly which days and times you can be available 
to work. 
TURN 
REFmENCE 
MILITARY 
HOBBI1!5 
HFALTH 
JAN 
JAN and TOM 
Now, Tom and I may think you are very nice and would be a good worker, 
but employers like to have you give them recommendations from adults 
who know you. The people who recommend. you for jobs are called REFERENCES . 
It is important that you know their full name,  address , phone m.miber, 
and occupation. I have found that a list of three people, who 's  permissi on 
you already have received , to be your reference• is usually sufficient . If 
you have never worked, you may •nt to include a teacher, clergyman, 
club advisor, or a friend of the family who know you well . 
If you have never worked or are still in high school , chances are 
the next section, MILITARY EXPERIENCE, will not apply to you. Military 
experience means if you have been in the service, what branch, and for 
how long. All you have to do if you have not been in the -military 
is mark the experience box for "no•. 
lDlployers like to know about their prospective employees , so they 
will o:f'ten ask you what you like to do and what HOBBil!S you enjoy . 
You could list those on your personal intonation sheet , also. 
TURN 
Next , you need to include information about your current state of HF.AI.TH. 
Do you have any health problems or physical defects which could affect 
your employment? 
Finally, the eighth part of the application is for the employer to 
complete, so you don 't have to fill out that section. 
TURN 
Well , Tom, that about covers the information on a job application form. 
A couple more helpful tips-neatness, spelling, and correct information 
on your personal information sheet will have you well prepared to do 
a super job of completing the application form. can you think of 
anything else, Tom? 
'lbat about covers it. Just be prepared. and good luckl 
See you tomorrowl 
DEPARTMENT OF LABOR AND I NDUSTR I ES 
I NDUSTRIAL RELATIONS  D I V IS I ON 
EMPLOYMENT STANDARDS SECTI ON M I NOR WORK PERMIT  REGULAT IONS 
WAC 296- 1 25-01 0 APPL I CAB I L ITY . Un l es s  exempted by Wa shi ngton Sta te or federa l  l aw ,  every 
empl oyer who empl oys one or more mi nor wor kers on and a fter the e ffecti ve date of these reg­
u l at i ons must  previ ou s ly  have obta i ned a va l i d permi t to emp l oy mi nors from the State D i vi ­
s i on of I ndustri a l  Re l ati ons , Depa rtment of Labor and I ndus tri es . 
WAC 296- 1 2 5-01 5 DEFI N I T I ONS . For the purpose of th i s  orde r :  
( 1 )  A " M i nor" i s  a person of e i ther sex who i s  under the a ge of 1 8  years . 
( 2 )  " Empl oy" means to enga ge , s uffer or permi t to work . 
( 3 ) " Emp l oyee " mea ns any mi nor emp l oyed by an empl oyer . ( 4 ) " Empl oyer"  means any person , associ a t i on , pa rtnersh i p , pri vate or publ i c  corporat ion 
who empl oys or  exerc i ses control  over the wa ges , hours or work i ng condi t ions  of a 
mi nor .  
( 5 ) " D i vi s i on "  means I ndustri a l  Re l a ti ons D i vi s i on ,  Wash i ngton State Department of Labor 
and I ndustri es . 
WAC 296 - 1 25-020 FI L ING  OF APPL I CAT I ON FOR PERMITS TO EMPLOY MINORS . Pr ior  to the empl oy­
ment  of  one or more mi n ors , each emp l oyer shal l fi l e  wi th the D i vi s i on or  i ts a utho ri zed 
agent an appl i cati on for a permi t to emp l oy mi nors wi th i n  a speci fied work p l ace . When 
va l i dated by the s i gna ture of the D i v i s i on ' s  Supervi sor of Empl oyment  Standards , such a 
permi t wi l l  a uthori ze the emp l oyer to emp l oy any numbe r of mi nor workers i n  the spec i fied 
work p l ace in accordance w ith the cond i t i on s  e stab l i shed be l ow . 
WAC 296- 1 25-023 ROST I N G .  At l east  one copy of  a va l i d  permi t to emp l oy mi nors mus t  be 
posted i n  p l a i n vi ew of a l l emp l oyees wi th i n  the confi nes of  the work p l ace spec i fi ed i n  
the permi t .  
WAC 296 - 1 25-027 HOURS OF WORK , MEALS AND REST PER IODS FOR MI NORS . 
( 1 ) 
( 2 )  
( 3 )  
4 ) 
( 5 )  
( 6 )  
Mi nors under age 1 6  may not be empl oyed duri ng sch oo l  hours (except by speci a l  per­
mi s s i on from school o ffi c i a l s  as outl i ned  i n  RCW 28A . 27 . 01 0  and RCW 28A . 27 . 090)  nor 
before 7 : 00 a . m .  nor a fter 7 : 00 p . m . duri n g  the school year , nor a fter 9 : 00 p . m . 
duri ng  the s ummer va cati on season . 
Mi nors under age 1 6  may not be empl oyed more tha n 3 hours per day on school days , 
nor more than  1 8  hours pe r week  duri ng  school  week s .  
No mi nor sha l l be emp l oyed more than 8 hours per day nor more than 5 days i n  any one 
wee k .  Mi nors emp l oyed past 8 : 00 p . m .  i n  service occupat ions  mus t be s upervi sed by a 
respon s i b l e  adul t who i s  requ i red to be on the premi ses . 
No mi nor sha l l be empl oyed on consec uti ve n i ghts , both o f  wh i ch precede a school day , 
un l es s  worki ng no l a ter than 9 : 00 p . m . 
No mi nor sha l l be emp l oyed more tha n 5 hours wi thout a mea l peri od of at l east  30 
m in utes . 
E ve ry minor emp l oyee sha l l be gi ven a rest  pe ri od of a t  l east  1 0  mi nutes i n  every 
4-hour per i od of emp l oymen t ,  except a s  otherwi se prov ided i n  WAC 296- 1 26-092 . 
WAC 296- 1 25-030 PROH I B I TED AND HAZARDOUS EMP LOYMENT .  
( 1 )  The fo l l owi ng  emp l oyments a re proh i b i ted for a l l mi nors , un l es s  s peci fi cal l y  permi tted 
L I -700-20 mi nor work permi t regs ( 2- 79 )  
Mi nor Work Permi t Reg u l a t i ons - 3-
( 6 ) 
( 7 )  
I n  occupati ons requ i ri ng operati on o r  tendi ng o f  any power-dri ven mach i nery or hoi sti ng  
apparatu s .  
I n  the fol l owi n g  speci fi c a reas  o f  reta i l ,  food servi ce o r  gasol i ne serv i ce stati on 
operati ons : 
( a )  Work performed i n  or about boi l er or engi ne rooms . 
( b) Ma i ntenance or repa i r  work . 
( c )  Outs i de wi ndow wash i ng o r  o ther work requi r i ng  worker to b e  pos i ti oned at  h i gher 
than ground l e vel . 
( d )  Cook i ng  and bak i n g . 
( e )  Operat i ng , sett i ng up , adj usti ng , c l eani n g ,  oi l i ng  or repa i r i ng power-d ri ven food 
s l i cers a nd  gri nders , food choppers and cutters and ba kery-type mi xers . 
( f) Work i n  freezers , meat coo l e rs and al l work i n  prepa ri ng  meats for sa l e . (Wrapp i ng , 
sea l i ng ,  l abe l i ng ,  we i gh i ng ,  pri c i ng and s tock i ng a re permi tted i f  work i s  per­
formed away from mea t- c utti ng  a nd prepa rati on a rea s ) .  
( g ) Load ing  and unl oad i ng goods  to or from trucks , ra i l road cars or conveyors . 
WAC 296- 1 25-043 M I N I MUM WAGES FOR MI NORS . 
( 1 ) 
( 2 ) 
( 3 )  
Eve ry empl oyer shal l pay to each of h i s  or her mi nor emp l oyees not less than  one dol l a r  
and s eventy- fi ve cents ( $1 . 75 ) per hour , wh ether comp uted on a n  hourl y ,  commi ss i on ,  
p iecewo rk or other ba s i s , e xcept a s  may be otherwi se  provi ded under thi s chapter . 
These mi n i mum wa ge provi s i ons  sha l l not apply to handi capped mi nors for whom s pec i a l  
hand i capped mi nor work permi ts have been i s s ued a s  provi ded i n  RCW 49 . 1 2 . 1 1 0 .  The 
ha ndi capped ra te there i n  sha l l be ; set at a rate des i gned to adequate l y  refl ect th e 
i ndi vi dua l ' s  ea rn i ng capac i ty .  
These mi n i mum wage provi s i ons sha l l not appl y when a mi nor student i s  i n  a work p l a ce 
to carry out an  occupa t i ona l tra i n i n g  experi ence a s s i gnment d i rectl y s upervi sed on the 
premi ses by a s choo l offi c i a l  or  an empl oyer  under c ontract wi th a school and  when no 
appreci ab l e  bene fi t i s  rendered to the empl oyer by the presence of the mi nor student .  
WAC 296 - 1 25-050 RECORDKE EP ING .  Th e empl oye r sha l l be re spons i b l e  for obta i n i ng and keep-
i ng on file the fol l owi ng i nformat ion concern i ng each mi nor  empl oyee : 
( 1 ) 
( 2 )  
( 3 ) 
( 4 ) 
( 5 ) 
( 6 ) 
Proof of a ge by means of a copy of one of the fol l owi ng : b i rth certi fi cate ; dri ver ' s  
l icense ; bapt i sma l  record , B i b l e  reco rd ; i ns urance pol i cy at  l east  one yea r o l d  i nd i ­
ca t i ng b i rth date ; or w itnessed statement of parent or guard i an . 
Pers ona l data re l at i ng to the mi nor , i ncl udi ng : name , addre ss and sex . 
De scri pti on of  empl oyment : earl i e s t  and  l ates t hours of  empl oyment ; descri pti on of 
s pec i fi c  mea l and  rest peri ods ; and  complete de scri ption of duties . 
Pa rental  a uthori zat ion  for empl oyment by si gnature of pa rent  or guard i an on a form 
provi ded by the D i vi s i on .  
School a uthori za t ion  for empl oyment duri ng  any part of the s chool  year , on a form 
provi ded by the Di v i s i on .  
The emp l oyer s ha l l  make any or a l l o f  the above i n formati on avai l abl e t o  the D i v i s i on 
or  any of i ts a utho ri zed a gents upon request .  
WAC 296-1 25-055 REVOCATI ON OF PERMITS . The D i v i s i on or i ts authori zed a gent may revoke 
any employer ' s  permi t to emp l oy minors upon a showi ng tha t the condi t i ons of i ts i s s uance 
a re not bei ng met ,  or tha t other cond i t i ons exi s t  whi c h  a re detri mental to the hea l th ,  
safety or we l fare o f  the mi nor . 
WAC 296- 1 25-060 VAR I ANCES . Var i a nces permi tt ing  spec i fi c  empl oyment of mi nors i n  occupa ­
t i ons prohi b i ted by these ru l e s  may be granted i n  accordance w ith procedures outl i ned i n  
WAC 296-1 26 -1 30 . 
- - � )  
DEPARTMENT OF LABOR AND I NDUSTR I ES 
I NDUSTRIAL RELATI ONS D I V I S I ON 
EMPLOYMENT STANDARDS SECTI ON M I NOR WORK PERM IT  REGULATI ONS 
WAC 296- 1 25-01 0 APPLICAB I L ITY .  Un l ess exempted by Washi ngton State or federa l  l aw ,  every 
employer who empl oys one or more mi nor workers on and a fter the effecti ve da te of these _ r�g­u l ati on s  mus t  previ ous ly  have obta i ned a va l i d  permi t to  emp l oy mi nors from the State D1 v1 -
si on of  I ndustri a l  Re l ati ons , Depa rtment of Labor and I ndus tries . 
WAC 296- 1 25-0 1 5 DEF IN IT IONS . For the purpose of th i s  orde r :  
( l ) A "Mi nor" i s  a person of e i ther sex who i s  under the age of 1 8  years . 
( 2 )  11 Empl oy11 means to enga ge , s uffer or permi t to work . 
( 3 )  1 1 Empl oyee 11 means any mi nor emp l oyed by an empl oyer .  
( 4 )  " Empl oyer "  means  any person , associ ati on ,  partnersh i p , pri vate or publ i c  corporation 
who empl oys or exerc i ses control over the wages , hours or work i ng condi tions  of a 
mi nor. 
( 5) " D i vi s i on "  means  I ndustri a l  Rel ati ons D i vi s i on ,  Wash i n gton State Department of Labor 
and I ndustri es . 
WAC 296- 1 25-020 FI L ING OF APPL I CATI ON FOR PERMITS TO EMPLOY MINORS . Prior to the empl oy­
ment of one or mor� mi nors , each emp l oyer shal l fi l e  wi th the Di vi s i on or i ts a utho ri zed 
agent an app l i cat ion for a permi t to empl oy mi nors wi th i n  a spec i fied work p l ace . When 
va l i dated by the s i gnature of the Di vi s i on 1 s  Supervi sor of Empl oyment Standards , s uch a 
permi t wi l l  a uthori ze the empl oyer to empl oy any number of mi nor workers i n  the speci fied 
work p l ace i n  accordance with the cond i ti ons estab l i shed bel ow .  
WAC 296- 1 25-023 �OSTING . At l east  one copy of a va l id permi t to emp l oy mi nors must  be 
pos ted i n  plai n  vi ew of a l l emp l oyees wi th i n  the confi nes o f  the work p lace s pec i fi ed i n  
the permi t .  
WAC 296 - 1 25-027 HOURS OF WORK , MEALS AND REST PER IODS FOR MI NORS . 
( 1 ) 
( 2 )  
( 3 )  
4 )  
( 5 ) 
( 6 ) 
Mi nors under age 1 6  may not be empl oyed duri ng sch oo l  hours (except by speci a l  per­
mi s s i on from school o ffi ci a l s  as outl i ned  i n  RCW 28A . 2 7 . 01 0  and RCW 28A . 27 . 090)  nor 
before 7 : 00 a . m . nor after 7 : 00 p . m . du ri ng  the school year , nor after 9 : 00 p . m .  
duri ng the suRlller vacati on season . 
Mi nors under age 1 6  may not be emp l oyed more than 3 hours per day on school days , 
nor more than  1 8  hours pe r week  duri ng  school week s . 
No mi nor shal l be empl oyed more than 8 hours per day nor more than 5 days i n  any one 
week . Mi nors emp l oyed pas t 8 : 00 p . m . i n  serv ice  occupat ions  must be s uperv i sed by a 
respon s i b l e  adul t who i s  requ i red to be on the premi ses . 
No mi nor shal l be empl oyed on consecuti ve n i ghts , both of  wh i ch precede a school day , 
un l ess  work i n g  no l ater than 9 : 00 p . m .  
No mi nor sha l l be emp l oyed more tha n 5 hours wi thout a mea l peri od of at l east 30 
min utes . 
E very mi nor emp l oyee sha l l  be gi ven a rest pe ri od of a t  l east 1 0  mi nutes i n  every 
4-hour per i od of  empl oyment ,  except as otherwi se provi ded i n  WAC 296- 1 26-092 . 
WAC 296 - 1 25-030 PROH I B ITED AND HAZARDOUS EMPLOYMENT . 
( l ) The fo l l owi ng emp l oyments a re proh i bi ted for a l l mi nors , un l es s  speci fi cal l y  permi tted 
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( 2 )  
i n  the text o f  the Hazardous Occupa t i ons Orders i n  Nonagricu l tura l Occ upat ions  of the 
chi l d  l abor provi s i ons of the federa l Fai r  Labor Standards Act ,  as now or hereafter 
amended .  
( a ) 
( b ) 
( c ) 
( d )  
(e ) 
( f) 
( g ) 
( h ) 
( i ) 
� j )  k )  
The 
( a ) 
( b ) 
( c) 
( d ) 
( e ) 
( f) 
Occupa ti ons i n  or a bout pl ants or  establ i shments ma nufa cturi ng or stori ng expl o­
s i ves or a rti c l es conta i n i ng exp l os i ve componen ts . 
Occupati ons i nvol vi ng regu l ar dri v i ng  of motor veh i cl es .  Occas i onal dri vi ng i s  
permi s s i b l e  i f : the mi nor ha s a va l i d  State dri ver ' s  l i cense for the type of 
dri vi ng i nvol ved ; d ri v i ng i s  restricted to dayl i ght hours ; veh i c l e  gross wei ght 
is  under 6 , 000 pounds ; th e mi nor ha s compl eted a State -approved dri ver education 
course ;  and seat be l ts are prov i ded i n  the veh i c l e  and the mi nors have been 
i nstructed to us e them. 
A l l  mi n i ng operati ons . 
Logg ing  occupa t i ons  and occ upations  i n  the operati on of any sawmi l l ,  l ath mi l l , 
sh ing l e mi l l ,  or cooperage-stock mi l l . 
Occupati ons i nvol v i ng  operati on of power-dri ven wood-worki ng mach i nes , power­
dri ven meta l -formi ng punch i ng and shear ing  machi nes , power-dr i ven ba kery mach i nes , 
power-dri ven paper products mach i nes , c i rcu l ar saws , band saws and gu i l l ot ine 
shears , el evators and other power-dri ven hoi sti ng apparatus . 
Occupa ti ons i nvol vi ng potenti a l  exposure to rad ioacti ve s ubstances a nd to i on i z i n g  
radi ati ons . 
Occupati ons i nvol v i ng  s l a ughteri n g ,  meat-packi ng  or proces s i n g  and rendering . 
Occupati ons i nvol v ing  wreck i n g ,  demol i tion  and sh i pbreaki ng operati ons . 
Al l roofi ng operations . 
Occ upati on s i n vol v i ng  excavati on .  
Occupati ons i nvol v i ng  man ufa cturi ng of brick , ti l e  and ki ndred products . 
fo l l owi ng types of  work a re proh i b i ted for a l l mi nors : 
Work i n vol v ing  operation of or worki ng i n  proxi mi ty to ea rth -moving  machi nes , 
c ranes , garbage compactors or othe r heavy eq ui pment of s i mi l a r  nature . 
Work i n  establ t shments or work pl aces be i ng p i c keted duri ng the course of a l abor 
d i spute . · 
Work as a nurses ' a i de ,  un l ess  the mi nor i s  a s tudent i n  a bona fi de nurs i n g  tra i n­
i ng program or has successfu l l y  completed s uch a program. 
Work as  a ma id  or be l l hop in mote l s  or hote l s ,  unl ess  the mi nor is accompanied  by 
a respons i b l e  adul t whenever the work requi res the mi nor to enter  ass i gned guest  
rooms . 
Work a s  a canvass er or pedd l er from house to house . 
Work i n  shooti ng  ga l l eries , penny a rcades , sauna -ma ssage parl ors or body pai nt i ng 
studi os . 
WAC 296- 1 25-033 SPEC IAL RESTR I CTI ONS FOR MINORS UNDER THE AGE OF 1 6 .  Empl oyment of mi nors 
under age 16 i s  s ubj ect  to the fol l owi ng addi t iona l res tri cti ons . They are prohi bi ted from 
work i ng :  
( 1 )  
( 2 )  
( 3 ) 
( 4) 
( 5 )  
I n  any manufacturi ng occupati on .  
I n  any proces s i ng operati ons ( s uch a s  fi l l eti ng of fi sh , dress i n g  pou l try ,  cracki ng 
nuts , corrmerci a l  proces s i n g ,  cann i n g , freezi n g  or d ry i ng of foods , l a underi n g  as per­
formed by commerc i a l  l a undri es and dry c l ean ing ) . 
I n  work rooms or work p l aces  where goods atie manufactured , mi ned or othe rw i se processed . 
I n  any publ i c  mes senger serv i ce .  
I n  occupa ti ons connected wi th transportat ion , wa rehouse and stora ge ,  communi cat ions and 
publ ic  u ti l i t i es , or construct i on .  ( Offi ce or sa l es work rel a ted to these occupati ons 
is permi tted i f  none of the mi nor ' s  work is performed on the transportati on medi a  or 
construction s i te ) . 
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( 6 ) 
( 7 ) 
In  oc cupati ons requi ri ng operati on or tendi ng of any power-dri ven mach i nery or hoi sti ng 
appa ra tus . 
I n  the fol l owi ng speci fi c  areas of reta i l ,  food servi ce or gasol i ne serv i ce stati on 
operati ons : 
( a ) Work performed i n  or about boi l er or engi ne rooms . 
( b ) Ma i ntenance or repa i r  work . 
( c ) Outs i de wi ndow wash i ng or other work requi ri ng worker to be pos i ti oned at h i gher 
than ground l evel . 
( d ) Cook ing  and bak i n g .  . · 
( e )  Operati ng ,  sett i ng up , adj usti ng , c l ea n i n g ,  o i l i n g  or repa i ri n g  power-dri ven food 
s l i cers and gri nders , food choppers and cutte rs and bakery-type mi xers . 
( f) Work i n  freezers , meat coo l ers and al l work i n  prepa ri ng meats for sa l e . (Wrappi ng ,  
sea l i ng ,  l abe.l i ng ,  wei gh i ng ,  pri c i ng and s tock i n g  are permi tted i f  work i s  per­
formed away from mea t-cutti ng and prepa rat i on areas ) .  
( g ) Load i ng and un l oad i ng goods to or from trucks , ra i l road cars or conveyors . 
WAC 296 -1 25-043 MIN IMUM WAGES FOR MINORS . 
( 1 ) 
( 2 ) 
( 3 ) 
Every empl oyer shal l pay to each of h i s  or her mi nor emp l oyees not l e ss than one dol l ar 
and seventy- fi ve cents ( $1 . 75 )  per hour , whether computed on an hourl y ,  conmi s s i on ,  
p i ecework or other bas i s ,  except as may be otherwi se provi ded under  thi s chapter . 
These mi n imum wage provi s i ons  sha l l not apply to handi ca pped mi nors for whom s peci a l  
handi capped mi nor work permi ts have been i ss ued a s  provi ded i n  RCW 49 . 1 2 . 1 1 0 .  The 
handi capped rate there i n  sha l l be :set at a rate des i gned to adequate ly  refl ect the 
i ndi vi dua l ' s  ea rn i ng capa c i ty .  
These mi n i mum wage provi s i ons sha l l not a ppl y when a mi nor student i s  i n  a work pl ace 
to carry out an occupati onal  tra i n ing  experi ence ass i gnment d i rectly s upervi sed on the 
premi ses by a schoo l offi c i a l  or an empl oyer under contract wi th a school and when no 
apprec i ab l e  benefi t i s  rendered to the empl oyer by the presence of the mi nor student . 
WAC 296- 1 25-050 RECORDKEEPING .  The emp l oyer s ha l l be re sponsi b l e  for obta i n i ng and keep-
ing on file the fol l owi ng i nformation concern i ng each mi nor empl oyee : 
( 1 ) 
( 2 ) 
( 3 )  
( 4 )  
( 5 ) 
( 6 ) 
Proof of age by means of a copy of one of the fol l owi ng : bi rth certi fi cate ; dri ver ' s  
l i cense ; baptisma l  record , B i b l e  record ; i ns urance pol i cy a t  l east one year o l d i ndi ­
cat i n g  b i rth date ; or w itnessed statement of parent or gua rdi an . 
Personal data rel at ing  to the mi nor , i ncl udi ng : name , address and sex . 
Descri pti on of employment :  ea rl i est and l ates t hours of empl oyment ; descri pti on of 
spec i fi c  meal  and rest  peri ods ; and compl ete descri pti on of duties . 
Parenta l a uthori zat ion  for empl oyment by s i gnature of ·pa rent or guard i an on a form 
provi ded by the D i vi s i on .  
School a uthori zat ion for empl oyment duri ng any part of the school year , on a form 
provi ded by the Di vi s i on .  
The empl oyer sha l l  make any or a l l of the above i n formati on ava i l abl e to the D i vi s i on 
or any of i ts a uthori zed age�ts upon request .  · 
WAC 296-1 25-055 REVOCATI ON OF PERMITS . The D i v i s i on or i ts authori zed agent may · revoke any employer' s permi t to empl oy mi nors upon a showi ng that the cond i t i ons  of i ts i s suance 
a re not bei n g  met ,  or that other cond i t i ons  exi st whi ch a re detri mental to the hea l th ,  
safety or we 1 fa re o f  the m"i nor . 
WAC 296-1 25-060 VARIANCES . Vari ances permi tt ing  spec i fi c  emp l oyment of mi nors i n  occupa­
t i ons proh i b i ted by these ru l es may be granted i n  accordance wi th procedures outl ined i n  
WAC 296- 1 26 - 1 30 . 
DEPARTMENT OF LABOR All> INDUSTllES 
INDUSTRIAL RELATIONS DI VISICll 
EMPLOYMEllT ST�DARDS SECTICll MINOR WORK PE�IT REGLILATUllS 
WAC ZH-125-01 0 APPUCAll Lln . Uftless •XlllPtecl by Wlslti ntton State or federal law, every 
e11Ployer "'90 111Ploys oM or more lltnor wrurs on and after the effecth • date of these reg­
ul ati ons must previously have obtah•cl a va l t cl per11i t  to 111Ploy •ino" ,,.. the State Divi ­
si on of Industri al Relations , Departmnt of Labor and I ndustries . 
WAC 296-125-015 DEFINITIOllS.  F_. tM Ptlf'ltOM of tht s  oNr: 
(5) 
A •Minor• t s  1 person of ei ttter su _,.o t s  ...  r tM 191 of 18  years . 
•E..,l oy• mHns to 11191911 , suffer or perll'l t to wrt . 
•&pl oyee• -ns any llinor ...,1oyec1 by an 111Pl oyer. 
11E11'l o,yer• .. ns any person , associ ati on ,  partnersh i p ,  pri vate or publ i c  corporati• 
w 111Pl oys or eurct ses control over tM •ges , hours or .orti ng condi ttons of 1 
lltnor. 
•ot vt si on• mHM Industri al  Relations Di vi si on ,  Wlsllt ngton · state Deplrtmnt of Labor 
and lndustrtes • 
..C 291-125-020 FILIN& OF APPL I CATIOll FOR PE•ITS TO EMPLOY MINORS . Pri or to the •loy­mnt of one or .,,.. lltno" , Hdt •loyer stt.1 1  fi le wi th the Division or i ts  1uthort z9cl 
1g1nt an appl icati on for a per11i t  to 111Ploy lltno" wi thin 1 speci fied wrt pl ace .  .._. 
va l i dated by the si gnature of the Di vi si on ' s  Supervi sor of Ell'l oymn� Standards , sudt 1 
perllt t wi l 1 authori ze t.. 111p 1 oyer to 111p 1 oy any nUlllber of llt nor wrters i n  the sp1ef ftH 
.ort place in accorcllnce wi th the condt tt ons establ t shecl  bel C!f. 
U A I"  '!lft.lr . ' "l lr ft "l '!t -• .-.... .- AA. '1 - - - A. --- ----- -• - ___ . .. ... __ _.. ... ... _ -- • -- ·  _ .. _ _  � __ ... L -
.. . .. 
Mtnor Wort Penai t .. gulations 
(6) 
( 7) 
In occup1tions requi ring operation or tending of any p-.r-driven llichiMl"J or ltofsti"I 
•PP1r1tus . 
In the fol l owing speci fi c  areas of retai l .  food service or gasol fne senice statiOft 
qperati ons : . · 
!•1 Wort perfo,...d tn or about boi ler or •gine .._ . b Maintenance or rep1ir wort . c Outside window •stling or other .ort requiriftt .oner to be positionecl at higMr 
thin ground level . 
(
•
d) Cooking and baking. . 
( ) Operating ,  setting up ,  adjusttng.  cleaning, ot l fng or Npairi ng pa.r-drtven food 
sl t cers and grinders , food choppers and cutters and bakery-type •ixers. 
(f) Work in freezers . •at coolers and al l .ork in preparing ••ts for sale . (Vrapptng, 
sHl ing, 10el 1 ng,  wighfftt, pricing and stock ing are perllt ttad tf  .ork is per­
f�d _, ,,_ -t-cuttt "I and preparation arHs) . 
(g) Loading and 1111loading gDOds to or frcm trucks , retlroad ca" or COftVIJO"· 
IMC 291-1 Z5-G43 MIIU  MMES Felt MIDS. 
( 1 ) 
(2) 
( 3) 
Every t11Ployer shil l  Pll to Hett of his or tter 111nor 111Ployees not 1111 U.... - dol lar 
and seventy-fi ve cents ( $1 . 75) per ttour, .etether C011Puted on 1n ttourly,  comtsstOft, 
piec..art or other btsts , except as •1 be otherwise provided under tht s chapter. 
These llf ni .. ..  ge provisions shal 1 not apply to handtcapped •inors for -.ham special 
handicapped •inor .orit permf ts haw been issued as provi ded in RCW 49 . 1 2 . 1 10.  The 
handtcappi(t rate therein shal l  be ;set at a rate dlstgned to adequately reflect the 
tndt vi da,al ' s  Hrning capacity. 
Tiies• ll'l ni .. ..  91 provisions shal l not apsaly .eten a ll'lnor studlftt ts  tn  a wrll place 
to carry out an occupational training experience asst an•nt directl y sumr-vtsecl • tM 
UNIT l 
LESSON 1 .2 
MINOR 
TOM 
UNDER 18 
D!PLOYEE 
DIPLOY:m 
WORK 
LIMITS 
JOB 
LIMITS 
Hello l Yesterday, we discussed how to fill out a job application. 
Today, we 'd like to clue you in on what happens a:f'ter you are hired 
for a job. 
TURN 
Yes , Tom. Alot of people our age do not know about obtaining a 
work permit if you are a MINOR. I 'd better explain .the ten minor. 
I don 't mean a miner as in coal miner, I mean anyone who is UNDm 18 
years of age. In our state, anyone wider the age of 18 is a minor, 
and nayone 18 years of age or older is considered. an adult . Special 
rules and regulations are enforced to protect minors from unfair working 
conditions. 
When a minor becoaes employed., in other words, is hired for a job, it 
is important that he or she is a•re of those rules and regulations. 
First, I will define a couple of terms . An D!PLOYEE is the person 
hired to perform the job and the employer is the employee ' s  boss. 
TURN 
'!be D!PLOYm must have a special permit to employ minors and if' he or 
she does not cCllply with the rules and regulations, that pem.1. t may be 
revoked. 
E&ployers rarely hire minors under the age of 16 because of the many 
RESTRICTIONS or LIMITS concmmed with hours of work and jobs they 
can perform. Minors 16 years of age or older do not have as i.aey job 
restrictions , but some ares · 
1 .  A minor cannot work more than eight hours a day ; 
2. A minor cannot work more than f'i ve days in on& week; 
J.  A minor must be supervised by a responsi bl.e adult after 
8100 p.11. and cannot work later than 9100 p.m. on consecutive 
school nightsa 
4. If' employed more than five hours, a llinor must receive a JO 
minute meal break and a 10 minute rest period every four hours . 
TURN 
Minors are restricted or limited from many types of employment if it 
is considered to be HAZARDOUS. Some types of hamrdous employment 
incl.ude1 occupations in manufacturing plants ; logging nad mill 
occupations ; and nurses ' aide without training , to name a few. On 
top of that, there are other special restrictions for minors under 
16 years of age. 
TURN 
WAGES 
TOM 
JAN 
TOM 
TOM and JAN 
Not only are there regulations about types of jobs a minor may perform, 
the.re are also regulations concerning -.ges . An employer cannot 
pay his or her minor employees less than $1. 75 p«t' hour except in 
special cases. Most places of business, however, must pay the 
federal minimum wage of $J.J5 per hour. 
When an employer hires a minor, he or she must keep information about 
the employee on file. Some of the information that must be kept 
includes proof of age; personal data ; description of employment; 
parental authorization form (work permit) s etc. 
ill of these rules and regulations were u.de to protect minors from 
unfair working conditions. Tom and I think it is important that you 
understand these rules and regulations. If an employer is not in 
compliance with these rules and regulations, then he or she can get 
in alot of trouble!  
TURN 
'!bat 's  right, Jan. One last tip, if your employer is not following 
the rules and regulations , you can report him to the Department of 
La.bor and Industries. 
Well , we hope our discussion has helped you becoae better informed 
about minor work permit rules and regulations. 
TURN 
We 'll be back to visit you again soon! 
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UNIT l 
LESSON l.J 
RF..A.mNG 
JAN 
COUNTBRPJ!BSON 
MllW 
SIGNS 
PRACTICE 
HELP 
TOM and JAN 
Well , we 're 'b&ck l Now that youive �:mi: bireil. as a 'c��erpc-son� 
it 's importazrt that you acqlJ8j,nt 7purself 'Ni th the menu here at 
Benjie's. B\IZ'ger Barn, .  and what a aounterpei'son's job entails. Why 
don't y0u d.Scribe a countm:person's Job for us, Toa? 
• . < ,  .. • , 
Sure.. 'lbe peopl,e wh9 tak-.. your o�er at. :J�h� coilnt�, �e the- milk­
shakes, sundaes, etc. , ·�� iour �:Ilona,.-; 'J;nd" gi�e " you·'your food are 
the counterpersons • . Many skills are involved in b'ei-iig ·a successf'ull 
counterperson. 'lbe skill we 're going to cij.souss tod&y is RFADING. 
. . •' 
' .'.· .:: �'. . :� · �  ' 
..._•·. 
··� 
.. ., ·, .  .); 
Reading is a� extr�� · 1.;ortant· �ll. :A" ooMterpersob ... llUst be. able 
to read Words OD th•�U Q.Dli . �eri�tam( th•• : : .  '!be cofui�ei-person has 
more conta.ot .with cust0118" than &'It! of the o�er employees at a 
d.rtve-1n1 so he or she mU.st know rWh&t •ch item is. 
·TUBN, . . .. 
Being able to relMi theaeQ\& is :�t .wh.. takiag �C's. whether ' 
a oa\lllterperson Uses' a pr.1.ntei. or4er pad OX'. · wrii-te� down the order, he ,. 
or she must be ,able to ;-.cl the �er if':'> the, grill .. �.oc>ks an& when it 's 
ready , g1 ve i.t ·to the . auatamG", It 1*e , worker '4i.dn 't .'Uiidar:Stand the 
words On' the ord_. pl.Cl, he or she would not know Nhich 'part of the 
ord.- the ¢ll QOOU f1X, and li:hS.ch pal't he � she fixes. 
" .  . . ·:�.: ·: _ ; :�,� : · t ·:�'., ' '.' .<�" � < ." ; . : ;""; · , :· '>' ,J \ ' " · . : : �  . . .. ; ; 
�ng Ol'd.fll'S is nQt ·ttie : onl.y· im�i� � �n.� · i ' :kei&cliitg am 
�arataQding signs in the dl;'l ve-ln, and 1rus�ions for operating 
� Cl.eaning equiplent, are all: � of the job. 
'• ' �· .. ' ' \ WBlf' ', ' 4 • • •  ' ,. 
' 
• • t t.'i • .. f.i•·.:� . �� •.·-.. �'=,,.:' ��. t� --� -
If you Np.ve d1mauJ.ty ;-D& ·smae .�\��. \�;,.,i ·tin � -��·menu. and 
1ns�t1ons . peri.pe · you "shQ-ql.4 xrl:t• down "the words you don 't 
understand &Dd practioe;;�.ng th• at home. If you 're emlarrassed. 
because of a reading pr(>bleil, ask • cloee M• who uDd�tands you,r 
difficulty to help you st\ld1. · 
TURN . 
'• 
'?hat 's a good idea·, TOil. I know of a co•vorka who .hats;. difficulty 
with iw.di.ng. but she asked h«r readi� te&Oh� to ' ft�p her learn 
the words , and ehe does :i:iot lave &J'l1 tro\l.bl• rllding and understanding 
the menu, now. 
: �· 
'!bat about covers reading skills for today. We 'll see you again, 
tomorrow. 
Bye for nowl 
, .IF 
SE!' 1 
Low Level 
A woman ordered a small soda pop which cost $ .45. She only had $ . ,JO . .  How much 
aore money did she need to pay for the drink? 
Medi um Level 
A woman ordered a hamburger at $1 • .50 ,  a fry at $ .70,  and a strawberry shake at $ .95. 
A. •n ordered a quarterpounder at $2. 10 ,  an order of onion ri�s at $ .95, and a large 
coke at $ .70 .  How much did he pay for his meal , and how much did she pay for her 
aeal? If the woman pa.id ·  for both, what •s the ·total? How much more did the man • s 
meal cost than the woman 's? 
High Level 
Six people ordered a total of 12 burgers at $1 • .50 ea.ch, 6 fries at $ • 75 each, and 6 
large colas at $ . 65 ea.ch. How much •s the total bill? If the total w.s divided 
6 •ys, how much would ea.ch person have to pay? 
SE!' 2 
Low Level 
Bobby ordered an ice cre&11 cone for $ .25 and a small drink at $ •.30. How much did 
he pay? If he only had $ .22, how much more did he need to pay? 
Medi WI Level 
Three people order fish and chips at $1 .75 ea.ch and three medium colas at $ . 55 ea.ch. 
What is the total bi.11? If they paid for it w1 th a ten dollar bill , how much change 
would they receive? 
High Level 
Nine "taseball players order three cheeseburgers ea.ch i at :;$l .25, one large drink ea.ch 
at $ .75, and one large fry ea.ch at $ .95. How much w.s the total bill? If they 
paid for the total bill with a one hundred dollar bill , how much change would they 
receive? 
UNIT 1 
LESSON 1.4 
COMPUTATION 
TOM 
DECIMALS 
$1 . 25 
$1.25 
$1.25 
$1. 25 
and 
$ . 65 
cents 
TOM 
SUBTRACT 
ADD 
+ 
Greetings l We 've covered alot of information the last three lessons� 
completing a job application, work permit regulations, and reading 
skills. Today we are going to discuss math skills on the job. 
Primarily, CCJtPUTATION skills. As counterpersons, most of the math 
skills we use involve computing amounts of money. Most of the time, 
we use a cash register, but if it breaks down, or is not available, 
we need to be able to write down aaounts and compute their totals. 
You Imow, Tom, sometimes people don 't understand reading or writing 
money amounts using DECIMALS . If the amount doesn 't have a dollar 
sign or cent symbol , they are confused. Perhaps we should revi ew 
reading and writing money using decimals. 
TURN 
$1.25 - nlis amount is one dollar and twentyfive cents. The dollar 
symbol tells us we are dealing with money . 
TURN 
The numbers to the left of the decimal point are dollars. 
The numbers to the right of the decima1 point are cents. 
TURN 
We call the deciu.1 point --and•. First the dollar amount is read, 
then if there are numbers to 1the right of the deciu.1 point we say 
'"and•, then· the amount to the right of the decial. point which is the 
cent amount. One dollar and twentyfive cents. 
If there are only numbers to the right of the deaiu.l point , it is 
called cents. For instance, this amount is called sixtyfi ve cents. 
Now that we have reviewed the way to read decimals when concerned 
with money , let 's talk about the different types of computation 
skills needed by a counterperson. 
TURN 
I 'll begin. Sometimes customers make an order and they don 't have 
enough money to pay for it, so they cancel part of the order. In that 
case, first we must add up the order, then subtract the amount cancelled. 
TURN 
Sometimes when several people come in together, one person decides to 
pay for the whole order, so you must add the totals of ea.ch order 
together. 
MtmTIPLY 
x 
DIVIDE 
• 
-
• 
MAKE 
CHANGE 
JAN and TOM 
Also , a customer ma.y ask how much seven hamburgers would cost , and 
the counterperson must multiply the price of the burger times seven 
to compute the total price. 
TURN 
Once,  I had a customer order a large amount of items and when I totaled 
the order up, he asked me to divide the total three ways . 'Ihree peopl e 
would pay the same amount. My division skills certainly came handy 
that time • 
Last , but certainly not least , both addition and subtraction are impor­
tant when making change for a person. 
TURN 
I think it 's pretty obvious how important good computation skills are 
to our job, Jan. 
I agree, Tom . I hope everyone else does, too . 
That 's all folks l We 'll see you tomorrow. 
'lbere are five people in the Brown family . 'lbere are two ad.Ults and three 
children. 'Ibey do not like to eat the saae food every day. Plan a menu for them 
which will provide as much w.riety as possible. 
UNIT 1 
LE5SON 1 . 5  
NUTRITIOUS MF.ALS 
JAN 
4 FOOD 
GROUPS 
MFAT 
DAIRY 
BREAD 
FRUITS 
and 
VEGETABLES 
JAN 
TOM 
TCJii 
Hi ,  therel I would like everyone to know that contrary to popular 
belief, fast food is nutritious ! As with everything else, good 
menu planning is the key. 
How well I agree , Jan. In my Independent Living class at school , 
we 've lea.med that there is enough vari ety of foods at most fast 
food dr1 ve-ins, to cover the four main food groups a MF.A.T; DAIRY 
PRODUCTS s FRUITS and VEX;ETABLliS ; and the BRF.A.D/CERF.A.L group. 
Why don ' t  you talk about the items in the MF.AT group , Jan? 
TURN 
Okay , Tom, I will . Here at Benjie ' s  Burger Barn ,  we have quite 
a vari ety of items in the Mll'AT classifi cation. We have the usual 
assortment of hamburgers , fish, and chicken. Now that we · serve 
breakfast, we have eggs , sausage, and bacon. 
Our DURY product selection includes milk, cheese , milkshakes , and 
ice cream. 
TURN 
The BREAD group includes hamburger or hotdog buns , toast , muffins , 
crackers , and tortillas. 
Now that we have a salad bar, we have quite an assortment of FRUITS 
and V:OOETABLES . Also , we have trench fri es , onion rings , and fresh 
fruit topping for our sundaes. A food group we have not mentioned 
is one we call "other"'. This group includes fats and oils such as 
in butter and salad dressings and some condiments . Also, sugar and 
sweets , such as soda pop. 
OUr drive-in has such a wide variety of food items , it is possible to 
plan a breakfast , lunch, dinner, or all three ! 
TURN 
When you think about it, a meal of a hamburger, fries ,  and a shake 
includes the four main food groups. If a salad was added , it would 
be a really nutritious meal . 
Sometimes people ask for suggestions as to what to order , especially 
if they are on a special dietary plan. I always try to recommend 
the most nutritious meal possible. 
TURN 
JAN 
TOM 
JAN and T6M 
That ' s  a really good reason to understand meal planning for good. 
nutrition. If people realize we are interested in their nutrition, 
tl\ey may come back again. 
So remember, fast food is nutritious if you plan well and keep yom­
customers ' best nutritional interests in mind when suggesting food 
items I 
So long for now. 
UNI T  1 
LESSON 1 . 6 
SUPER REP . I 
TOM 
a.nd 
JAN 
FIRED I 
GOOD SERVI CE 
,-• _. - I 
I J • t 
GREEI' CUSTOMER 
SMILE 
BE POLITE 
CLEAN and NEAT 
COME BACK 
TOM 
Excuse me. Hello l I 'd like to place my order , please. 
Huh? What did you say? 
I 'd like to place my order, please .  
Oh, all right. 
I 'd like two strawberry shakes , two hamburgers , and two large fries . 
We 're outa strawberry and we got only one fry size , Can 't you read? 
Make it two regular fries then, and two chocolate shakes . 
TWO BURGERS l 'lbat 'll be $4.�5. 
Hey l Here 's your order. Hey , you, here ' s  your orderl 
Gee , she sure is rude, I 'm never coming be.ck here. 
You may find this ha.rd to believe, but that incident really did 
happen right here. And guess what , the customer called and caaplained 
a.nd that girl w.s given her walking pa.pers l 
TURN 
Good food isn 't enough to keep customers coming hi.ck to a drive-in, 
There must be good service, too . 
TURN 
'lbat 's for sure, When I started working here, my boss told me there 
were five really important things to rem.ember when •iting on a 
customer. They ares 
1 .  Greet the customer poll tely s 
TURN 
2, Have a smile on your face and i n  your voice ; 
TURN 
J.  Be polite and us e  good manners ; 
4. Be clean and neat 1 
TURN 
TURN 
5, Invite the customer back. Let him or her know that we appreciate 
his or her business . 
I know that both you and I remember those five things , but some 
people didn 't and they don 't work here anymore, Sometimes when I 
come to work I am in a lad mood , really crabby , but when I start 
JAN 
REWARDS 
SUPER 
WORKER 
TOM and JAN 
practicing those five points , I begin to feel better. Being fri endly 
and polite to customers rubs o-r.t on me and I feel better! 
TURN 
'lbat works the opposite way, also. If a custom.er comes in and is in 
a bad mood , sometimes the counterperson can make him or her feel better. 
Being polite, treating the customer w1 th dignity , and making him/her 
feel welcome sometimes puts the person in a better mood, and that 
person 1 leaves smiling, not frowning. 
TURN 
It is so important to remember that as counterpersons , we are · 
representatives of our employer 's business. If we do a good job 
and get along with the customers , it helps business . Also , we will 
be rewarded. for our work with a raise in !BY or a promotion• If we 
are not good representatives , it drives business away and we get fired . 
TURN 
I think most of us want to be good representatives and be super workers . 
If we keep those five points in mind, we will be well on our way to 
success. 
TURN 
Please practice those five points . 
We will visit you one more time. Until then, take care of yourselves l 
UNIT 1 
LESSON 1 , 7  
CONSTRUCT a DRI VE-IN 
TOM Hey , Jan, look at that new Benjie ' s  Burger Barn sign , Isn ' t  that nee.t i 
BRIGHT 
NEW 
EYE-CATCHING 
FUN 
SIMPLE 
HAPPY 
CUSTOMERS 
SLOPPY= 
NO BUSINESS 
CLE.AN and BRIGHT= 
MORE BUSINESS 
TOM 
TOM 
JAN 
TOM 
TURN 
I love the colors l They are so bright and clear, They really catch my eye l  
TURN 
I wonder if Benji e has changed his other advertising signs? Since 
he remodeled the drive-in, he ' s  really putting alot of effort into 
upgrading the place ,  
TURN 
Well , Tom, it looks like he has some new posters . Boy , that pi cture 
of the cheeseburger makes my mouth wa.ter. It looks so rea.1 1 
TURN 
Gee, all of the improvements Benjie has made sure has helped increase 
business, The new advertisements , posters , and the remodeling really 
makes this a fun place to work. 
I like the new counter and menu board, It 's simple and not cluttered, 
And, it is easy to work around, What do you think the customers like 
the best? 
TURN 
Well , the only comments I 've heard is that they like EVERY'IHING I 
TURN 
That ' s  great l can you imagine what it would be like if the builders 
had done a sloppy job, or the printers had goofed up the posters by 
using the wrong colors or making them look messy? 
Well , we probably wouldn 't have any business , People enjoy coming to 
a place that is pleasant to look at and has nice atmosphere, 
TURN 
This new, neat , clean, and bright dining area certainly proves your 
point . I ' ve never seen business this booming! 
TURN 
What ad.Vice would you give someone who •nts to build or remodel a. 
drive-in , Jan? 
TURN 
I think I would suggest that he or she use bright colors , eye-catching 
posters , and a simple ,  uncluttered counter space, 
Sounds like good advice, Jan. 
TURN 
TOM and JAN 
This is our last visit with you. Thanks for your attenti on. We hope 
you have lee.med some information which will be valuable to you in the 
futilre. 
Good lucld 
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UNIT 2 ACADEMIC SUBJECT : 
LESSON 2 . 1  HEALTH/SCIENCE 
LESSON TITLE : Food and Beverage Service Worker ' s  Permi t 
Le s s on Obj ective : 
Upon comp letion of thi s le s son the student wi ll be 
able to : 
1 .  Low leve l - Orally answer at le ast 1 question 
from e ach of Chapters 1 - 6  in the Food and Beverage 
Service Workers Manual .  
2 .  Medium leve l - Orally answer at least 3 que stions 
from each of Chapter 1 - 6  in the Food and Beverage 
Servi ce Workers Manual . 
3 .  High leve l - Orally answer at least 6 questions 
from each of Chapter 1 - 6  in the Food and Beverage 
Servi ce Workers Manual . 
Career Educ ation Concepts : 
1 ,  s ,  6 ,  8 
Materials Needed : 
AV- 2 . 1 ,  fi lmstrip pro j ector , tape player , overhead 
pro jector , overlays , Food and Beverage Service Worker ' s  
Permit 
A. Introduct ion 
1 .  Review previous le s son . 
2 .  State l e s son title : " Food and Beverage Service 
Worker ' s  Permit . "  
3 .  State obj ectives for the les son . 
4 .  State career concepts . 
5 .  State format of the le s son . 
B .  Le s son 
1 .  Show AV- 2 . 1 .  
2 .  Review AV- 2 . 1 .  
a .  What i s  a Food and Beverage Service Worker ' s  
Permit ?  
b .  The teacher wi ll have the overhe ad pro j ector 
ready and overlays ready--turn it  on . 
c .  The teacher will begin with Chapter 1 .  The 
teacher wi ll read each que s tion . I f  the students 
do not know the answer the teacher wi ll read the . 
answer . Then , the teacher wi l l  read the que stion 
again and have the students answer . The teacher 
will fo llow thi s format for Chapters 1 through 6 .  
The students • assignment in this les son will be 
to comp lete the obj ective for the low , medium , or 
high groups , during step C of the lesson . 
3 .  Questions 
3 0  
a .  Although every person i s  an individual , with 
different abi lities , etc . , how must each per son 
confide i f  he / she is to work in a fast food drive-in ? 
b .  How are education and work interrelated i n  this 
les son ? 
c .  What type o f  special preparation and knowledge 
must a person have to work in a fast food drive-in? 
d .  Why would it be important for a consumer to have 
knowledge o f  the information in the Food and 
Beverage Service Worker ' s  Manual ?  
C .  Summary 
1 .  What are the 6 chapter s a person must study i f  he / she 
i s  go ing to work in the restaurant industry ? 
2 .  How are the career education concepts important in 
this le s son ? 
D .  Evaluation 
Teacher speci fication 
E .  Next Les son : " Reading Food Preparation Instructions " 
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UNIT 2 ACADEMIC SUBJECT : 
LES SON 2 . 2  READING 
LESSON TITLE : Reading Food Preparation Instructions 
Les son Obj ective s : 
Upon comp letion o f  thi s le s son the student wi ll be able 
to : 
1 .  Low leve l -
a .  Given two set s  o f  flash cards , one set with 
both the picture of a name of the ingredient and 
the other set with only the name o f  the ingredient , 
the student wi l l  match the picture cards to the 
flash cards . 
b .  The s tudent wil l  ident i fy the word card . 
2 .  Medium leve l - Given wr itten instructions for 
bui lding a hamburger sandwich ,  the student wi ll 
identi fy the ingredients , and demonstrate the procedure . 
3 .  High leve l - Given a recipe for making two fi llings , 
the student wi l l  fo l low the recipe and prepare the 
fi lling . 
Career Education Concept s : 
1 ,  4 ,  5 ,  6 ,  8 
Material s Needed : 
AV- 2 . 2 ,  fi lmstrip pro j ector , tape player , instruction · 
cards for student assignment s , chalkboard , chalk , 
ingredient s  from student assignment s , appropr iate 
cookware , flash cards 
A. Introduction 
1 .  Review previous les son . 
2 .  State le s son title , " Reading Food Preparation 
Instructions . "  
3 .  State obj ectives for the le s son.  
4 .  State career concept s . 
5 .  State format of the les son . 
B .  Les son 
1 .  Show AV- 2 . 2 .  
2 .  Review AV- 2 . 2 .  
a .  What i s  a recipe ? 
b .  What are ingredients ? 
32 
c .  What dif ferent types of measurements are there ? 
Write them on chalkboar'd . 
3 .  Using the ingredients for the student assignments , 
have the students identi fy the ingredients .  
4 .  Student a s s i gnments -
Low leve l - Given two sets o f  flash cards , the 
s tudent wi ll match the flash cards correctly . 
Upon taking away the picture-word flash cards , 
the student will. read the word on each word 
flash card .. 
Medium leve l - ( Instruction on other page ) 
Given written instruction for building a hamburger 
s andwich , first the student wi l l  identi fy the 
ingredients and then fo llow the steps to make 
the s andwich . 
High leve l - ( Instructions on other page ) 
Given a recipe for taco filling , the student wi l l  
fir st i dentify the ingredient s , then fo llow the 
recipe and prepare the filling . 
When students comp lete as signments , they should 
go on to a pre-arranged task . 
5 .  Ques t ions 
a .  How doe s a person ' s  dif ferent abilities , 
interest s ,  needs , and value s he lp determine the 
type o f  cooking they do and the kind of 
recipes they read ? 
b .  Why would the abi lity to get along with people 
in work and dai ly living be important when 
preparing food? 
c .  How are educ ation and work interre lated in 
thi s  les son ? 
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d .  What kind o f  special preparation , knowledge , and 
abi lity i s  neces sary in a food pr�paration career? 
e .  How would knowledge o f  food preparation help 
us to be a better consume r ?  
c .  Summary 
1 .  Review main points o f  le s son . 
2 .  How are the c areer concepts important in thi s le s son ? 
D .  Evaluation 
Teacher spec i fication 
E .  Next Les son : " How to Take a Mes sage " 
0 
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UNIT 2 ACADEMIC SUBJECT : 
LES SON 2 . 3 LANGUAGE ARTS 
LES SON TITLE : How to Take a Mes sage 
Upon completion o f  this le s son the student will be able 
to : 
1 .  Low leve l - I f  a lone when the me s sage i s  received , 
the student will ask the per son to call back . I f  the 
person in charge i s  there , the student will let that 
person take a me s s age . 
2 .  Medium leve l - Given a mes sage form , the student 
wi l l  be able to complete the form during the 
conversation and read it back to the other person-­
making sure he / she has written a correct mes sage . 
3 .  High level - Given a mes s age and no form the 
student wil l  wr ite down the me s sage and read it back 
to the other person . 
Career Education Concepts :  
1 ,  3 ,  4 ,  5 ,  6 ,  8 
Materials Needed : 
AV-2 . 3 , filmstrip pro j ector , tape player , me s sage 
form , penc i l , paper , overhead pro j ector , overlay 
A .  Introduction 
1 .  Review previous le s son . 
2 .  State les son title , "How 
3 .  State obj ective s  for the 
4 .  State career concepts . 
to Take 
lesson . 
5 .  State format o f  the les so n .  
B .  Les son 
1 .  Show AV- 2 . 3 .  
2 .  Review AV- 2 . 3 .  
a Mes sage . II 
a .  What do you do i f  you don ' t  know how to write 
a mes s age or i f  you are told not to take me s sages ? 
b .  What are the main parts o f  a me s sage ? 
c .  What do you do i f  you do not have a mes sage 
form? 
3 .  Student practice - T read s  the s ituations : 
a .  Situation 1 - The student i s  not allowed to 
take mes sages or the per son respon s ible for 
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taking mes s ages i s  not around . The student mus t 
po litely tell the cal ler the person with whom he / she 
wi she s  to speak is not avai lable to come to the 
phone or take a mes s age . The s tudent must ask 
the person to call back later . 
The student must orally demonstrate h i s / her 
abi lity to do the above . 
b .  Situation 2 - Overlay o f  a me s s age form 
and overhead pro j ector should be ready and turned 
on . The students should have a paper copy o f  
the me s s age form . The teacher will read a 
paragraph including a conversation . The students 
wi ll f i l l  out the mes sage form from information 
conveyed during the conver sation . When the 
students identi fy the informat ion needed to 
complete the form , the teacher wi l l  write it  
on the overlay whi le the students write it  on 
their form . At the end of the conver sation , the 
te acher will read the mes sage form to the student s 
to see i f  they wrote the correct me s s age . 
4 .  Student a s s ignment 
a .  Low leve l - The student wi l l  practice answering 
the phone and either asking the cal ler to call 
again , or asking another worker to take the mes sage . 
b .  Medium leve l - The teacher wi l l  read a one­
s ided conver sation and the student wi l l  ask the 
questions nece s sary to complete the mes s age form 
correctly .  He / she wil l  comp lete the me s s age form. 
c .  High leve l - The teacher wi ll read a one- sided 
conver s ation and the student wi l l  ask the questions 
nece s sary to write a complete message without 
us ing a form . 
When student s complete the a s s ignment , they sould 
go on to a pre- arranged task . 
5 .  Que st ions 
a .  How doe s  a person ' s  d i f ferent abi l ities ,  
intere sts , needs , and value s affect the way 
he / she takes me ssage s ?  
b .  When taking a mes s age , why treat a per son 
with dignity ? 
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c .  What does the abi lity to get along with people 
have to do with succes s ful mes sage taking ? 
d .  How are education and work interrelated in 
thi s  lesso n ?  
e .  What type o f  special preparation , knowledge , 
and ability are nece ssary for me s sage taking ? 
f .  How could mes s age taking be a consumer ski l l ?  
( i . e .  - Knowing how to take a mes sage helps a 
per son know how to give a clear mes sage . ) 
C .  Summary 
1 .  Review the main parts o f  a mes sage . 
2 .  Review the ways to ask a per son to call back or to 
have someone e l se take the mess age . 
3 .  How are the career concepts important in thi s 
les son? 
D .  Evaluation 
Teacher speci fications 
E .  Next Les son : " Ethnic Foods at a Fast Food Drive- in" 
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UNIT 2 ACADEMIC SUBJECT : 
LESSON 2 . 4  SOCIAL STUDIES 
LESSON TITLE : Ethnic Food s at Fast Food Drive- ins 
Les son Ob j ective s : 
Upon completion o f  thi s les son the student wi l l  be 
able to : 
1 .  Low leve l - Identify at least 3 ethnic foods and 
name the country where they c an be found . 
2 .  Medium leve l - Identi fy at least 3 ethnic food s , 
name the countries in which they are eaten , find those 
countries on the map , and label the map with the name 
o f  the food and country . 
3 .  High leve l - Identi fy at least 3 ethnic food s , 
name the countries they come from , find those countries 
on the map , and tel l the T what product i s  comparable 
in America . 
Career Education Concepts : 
1 ,  3 ,  5 ,  6 ,  8 
Materials Needed : 
AV- 2 . 4 ,  filmstrip pro j ector , tape player , sample menu , 
chalkboard , chalk , pencil , paper , world map 
A .  Introduct ion 
1 .  Review previous les son . 
2 .  State lesson title , " Ethnic Foods at Fa st Food 
Drive-ins . "  
3 .  State ob j ective s for the les son . 
4 .  State career concepts . 
5 .  State format o f  the les son . 
B .  Les son 
1 .  Show AV- 2 . 4 .  
2 .  Review AV- 2 . 4  
a .  De fine the term ethnic food . 
b .  What type s of ethnic food do we have in 
our city ?  
3 .  T - write the food groups on the chalkboard and 
ethnic groups down the s ide . 
i . e .  , 
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Meat Dairy Fruit /Vegatable Bread Other 
Mexican 
Chinese 
Jewish 
Greek 
4 .  Have students name food and decide in which category 
they belong . 
5 .  Pull down map o f  the wor ld and he lp student s f ind 
the countr ies named . 
6 .  S tudent As s i gnment s 
Low level - The student wi l l  name 3 ethnic foods 
and the country in which they are found . 
Medium level - The students wi l l  ident i fy 3 ethnic 
foods , name the country in which they are eaten , 
find those countries on a map , and label the 
map with the name of the country and name of food . 
High leve l - The s tudent s will identi fy 3 ethnic 
foods , name the country in which they are eaten , 
find tho se countries on the map and label them 
by name and food , and l i st the comparable American 
foods . 
When the students complete a s s ignments , they 
should go on to a pre- arranged task . 
7 .  Que stions 
a .  How doe s a per son ' s  d i f ferent abi lity , 
interests ,  need s , and value s influence the type s 
of  food she /he eats ? 
b .  I f  a per son pre fer s  ethnic food , why should 
he / s he be treated with as much d ignity as a 
person who pre fer s American food ? 
c .  How are education and work interrelated in 
this les son ? 
d .  What type o f  special preparation , knowledge , 
and abi lity must a worker have if hi s employer 
sells  ethnic foods ?  
e .  How doe s knowledge o f  ethnic foods help 
improve a person ' s  consumer ski l l s ? 
c .  Summary 
1 .  Review the main points o f  the les son . 
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2 .  How are the career concept s important in thi s le s son ? 
D .  Evaluation 
Teacher specification 
E .  Next Le s son : " T ime and Cooking " 
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UNIT 2 ACADEMIC SUBJECT : 
LESSON 2 . 5  MATH 
LESSON TITLE : Time and Cooking 
Les son Ob j ective s : 
Upon comp letion of  this le s son the student wi ll be 
able to : 
1 .  Low leve l - Use a number line to compute (add and 
subtract ) seconds up to 5 minutes ( 3 0 0  seconds ) .  
2 .  Medium level - Add , subtract , and multiply seconds 
to determine total cooking time in second s , minutes , 
or hours . 
3 .  High level - Add , suptract , mu ltiply , and divide 
amounts of time to determine seconds , minutes , and 
hours o f  cooking time . 
Career Education Concepts :  
1 ,  5 ,  6 ,  7 
Materi als Needed : 
AV- 2 . 5 ,  filmstrip pro j ector , tape player , number line , 
answer sheet s , chalkboard , chalk , penc i l , paper 
A. · Introduction 
1 .  Review previous les son . 
2 .  S tate les son title , " Time and Cook ing . "  
3 .  S tate ob j ectives for the les son . 
4 .  State career concepts .  
5 .  State format o f  the le s son . 
B .  Le s son 
1 .  Show AV- 2 . 5 .  
2 .  Review AV- 2 . 5 .  
a .  What i s  a second , minute , hal f  hour , hour ? 
b .  How many seconds are in a minut e , hal f  hour , 
hour ? 
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3 .  Group pract ice - There are 2 sets o f  story problems 
to be read by the teacher . Each set o f  problems has 
three di f ferent leve l s  o f  di f ficulty . While several 
students compute the problems at the board , the others 
compute them at their seats . 
Set 1 
v' LOW leve l - The French fry cooks at Sally ' s Drive-in 
l ike to keep track o f  how much time they spend cooking 
fries . The fries take 90 seconds to cook . Sal ly 
cooked 1 5  batches o f  fr ie s . How lo�g did it take 
Sally to cook those fries ? (minutes and second s )  
Medium leve l - The hamburger cook s at Sally ' s  Dr ive- in 
keep track o f  the amount o f  time they spend cooking 
burger s .  The quarter pound burgers take 4 . 5  minutes 
to cook and the 1 . 5  ounce hamburgers take 9 0  seconds 
to cook . Four sets of quarter pounders were cooked 
and 5 sets o f  the smal ler burgers were cooked . How 
much time was spent cooking burgers ? 
High level - One day , a cook forgot to keep track o f  
the amount of  time she spent cooking burger s .  She 
knew she had c�oked 2 0 0  quarter pound burgers and 4 0 0  
small burgers .  Ten quarter pound burger s can be 
cooked at a time and 2 0  small burgers can be cooked 
at a time . Small and large burgers are not cooked 
together . I f  quarter pound burgers take 4 . 5  minutes 
to cook and small burgers take 9 0  seconds to cook , 
how much time was spent cooking ? 
Set 2 
Low leve l - A grill  cook fried three sets of  burger s .  
Each set took 9 0  minutes to cook . How long did it  
take to cook all o f  the burgers ? 
Medium level - The dr ive-in received a call� in order 
for 1 5  orders of fish and chip s . Three order s can 
be cooked at a time . Each order take s 6 minutes to 
cook . How long will it take to cook all o f  the orders ?  
High level - Four gri l l  cooks cooked 1 , 0 0 0  hamburgers 
for a char ity dinner . Each cook had his /her own 
gri l l . Five hundred quarter pound burger s were cooked 
and 5 0 0  regular burgers were cooked . Fi fteen quarter 
pound burgers could be cooked on one gri l l  at a time . 
Each quarter pound burger took 4 . 5  minutes to cook . 
Each. gi l l  could ho ld 2 5  regular burgers at a time 
and it took 9 0  second s  to cook each burger . How 
much time did it take to cook all  of  the burgers ?  
( hours and minutes ) 
4 .  Student As signment 
Low leve l - Using the number line-..;t,he cook has 
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2 5  quarter pound burgers to cook . He can cook 5 
burgers at a time . Each burger takes 4 . 5  minute s 
to cook . How long wi ll it take to cook al l o f  the 
burger s ?  
Medium leve l - The cook has 6 0  quarter pound 
burgers to cook . Her gri l l  holds 1 0  burger s ,  and 
it take s 4 . 5  minutes to cook a burger . How long 
wi l l  it take for her to cook all o f  the burger s ?  
High leve l - Five cooks are cooking at a fish- fry . 
They are going to cook a total of  7 5 0  fish order s . 
Each order take s 7 minute s to cook . Each cook 
can fry three orders of fish at a time . How 
much t ime wi l l  i t  take to complete the order ? 
5 .  Question s  
a .  How does a person ' s  different abi lities , 
interests ,  needs , and values influence his /her 
succe s s  at computing cooking time s ? 
b .  How are educat ion · and work interre lated in thi s 
le s son ? 
c .  What type of  spec ial preparation , knowledge , 
and ability i s  neces s ary to compute cooking time s ? 
d .  I s  it pos sib le that an employer would have 
rules , regul ations , po licie s , and procedures for 
cooking food served in his /her dr ive-in and why ? 
c .  Summary 
1 .  Review main po int s of le s son . 
2 .  How are the career concepts important in thi s 
lesson ? 
D .  Evaluat ion 
Teacher speci fication 
E .  Next Le s son : " E f ficient Worker Oral Communication Ski l l s " 
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UNIT 2 ACADEMIC SUBJECT : 
LESSON 2 . 6  COMMUNICATION SKILLS 
LESSON TITLE : E f f i cient Worker Oral Communication Ski l l s  
Les son Ob j ective s : 
Upon comp letion of  this le s son , the student wil l be able 
to : 
1 .  Low leve l - Given a spec i fic role-play , the student 
wi ll demonstrate the appropriate behavior . 
2 .  Medium leve l - Given a spec i f ic ro le-play 
s ituation , each student wi l l  demonstrate a predetermined 
behavior , and then discus s  the outcome of that behavior 
and how he / she fe lt about that behavior . 
3 . High leve l - Given a specific role-play s ituation , 
each student will demons trate a predetermined 
inappropriate behavior , discuss the outcome o f  the 
s ituation , then redo the role-play us ing appropriate 
behavior and d i s cus s the outcome . 
Career Education Concepts : 
1 ,  2 ,  3 , 4 ,  5 ,  6 ,  7 ,  8 
Materials Needed : 
AV- 2 . 6 ,  tape recorder , filmstrip pro j ector , chalkboard , 
chalk 
A .  Introduction 
1 .  Review previous le s son . 
2 .  State les son title , " E f f icient Worker Ora l 
Communi cat ion Ski l l s . "  
3 . State career concepts to be covered . 
4 .  State object ive s of the le s son . 
5 .  State format o f  the le s son . 
B .  Les son 
1 .  Show AV- 2 . 6 .  
2 .  Review AV- 2 . 6 .  
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a .  What are s ix important po int s to remember when 
communicating with co-workers ? 
b .  What are some words and phrases which increase 
co-worker cooperation (T wr ite s them on board ) • 
3 .  Student ass ignment - Ro le-play (move chairs in 
a circle i f  de sired , have props ready for use ) . There 
are three d i f ferent ro le-play s ituations , one for each 
leve l of student . After each ro le-play there will be 
a discus s ion and then a replay the appropriate way . 
a .  Situation 1 - High leve l .  A counter per son 
calls back an order for three quarter pound 
cheeseburgers , three large frie s , and three 
choco late shake s . The counter per son mumbled 
the order s lowly , did not use the appropriate 
terms and was impo lite . The gri l l  cook asked him/her 
to repeat the order correctly and the counter per son 
replied , " You heard me the first time . " When the 
order was filled , the counter per son did not thank 
the gri l l  cook or the custome r .  
b .  Situation 2 - Medium level . A gri ll cook 
(who has had a bad day ) repeats an order to a 
counter per son . The counter person could not 
understand what he / she said and asked him/her to 
repeat the c all back . The cook continued to be rude 
and uninte ll igib le . The counter per son continued 
to be po lite . 
c .  Situation 3 - Low leve l . A counter person 
calls back an order correctly and po l itely , and 
the gri l l  cook repeat s the order correctly and 
po l i tely . 
4 .  Quest ions 
a .  How would a person ' s  d i f ferent abilitie s ,  
interes t s , needs , and value s be apparent in hi s /  
her communi cation ski ll s ?  
b .  How would the way a person fee l s  about him/ 
her se l f  be apparent in h i s / her communication 
skil l s ? 
c .  Why i s  it  important that people be recogni zed 
as having dignity and worth when communicating 
with them ? 
4 5  
d .  How i s  the abi lity t o  get along with people in 
work and daily living demonstrated through 
conununication skill s .  
e .  How are education and work interrelated in 
t hi s  l e s son? 
f .  What kind of  special preparation , knowledge , 
and abi lity i s  emphas i zed in thi s  le s son ? 
g .  Would an employer have rule s and procedures 
for conununication between co-worke rs ? 
h .  How do good conununication ski l l s  he lp us as 
customers ?  
C .  Sununary 
1 .  Review main points about good conununication ski l l s . 
2 .  How are the career concepts important in thi s 
les son? 
D .  Evaluation 
Teacher speci f ication 
E .  Next Les son : " Paper Mache Food Di splays " 
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UNIT 2 ACADEMIC SUBJECT : 
LESSON 2 . 7  ART 
LESSON TITLE : Paper Mache Food Di splays 
Les son Obj ective s : 
Upon completion o f  this ·les son the student wi ll be 
able to : 
1 .  Low leve l - Make a s ingle , three-dimensional 
ob j ect out of paper mache , and paint it neatly . 
2 .  Medium level - Make several three-dimens ional 
obj ects which look real , and paint them neatly . 
3 .  High leve l - Make several three-dimens ional obj ects · 
of  a s imi lar theme , which look real , and paint them 
neat ly . 
Career Concepts :  
1 ,  5 
Materi als Needed : 
Wheat paste , water , newspaper , bucket , tempera paint , 
paint brushe s , chalkboard , chalk · 
A .  Introduction 
1 .  Review previous le s son . 
2 .  State les son title , " Paper Mache Food Displays . "  
3 .  State obj ectives for the le s son . 
4 .  State career concept s . 
5 .  State format o f  lesson . 
B .  Le s son 
1 .  Show the AV- 2 . 7 .  
2 .  Review AV- 2 . 7 .  
a .  Why are food d isplays important ? 
b .  What i s  paper mache ? 
3 .  Write the steps and rules for making and using 
paper mache on the board . 
4 .  Demonst�ate how to use paper mache . 
5 .  Let students choo se the ob j ect they wish to make . 
6 .  Student a s s i gnment - Make paper mache obj ect 
according to hi s / her level of  obj ective . 
7 .  Que stions 
4 7  
a .  How doe s  an individual ' s  abi litie s , interests , 
needs , and va lues appear in h i s / her art ? 
b .  How are education and work interrelated in 
thi s  les so n ?  
C .  Summary 
1 .  Review main points of  the le s son . 
2 .  How are the c areer education concepts important in 
this lesson? 
D .  Evaluat ion 
Teacher spec i fication 
E .  Next Le s s on : " Reading a Duty Schedule " 
I State of Washington · 
FOOD AND BEVERAGE SERVICE I WORKERS' MANUAL I 
I 
I 
- - - - -- ---------· -�- _ _ ...._ · -- -·
- ---��---------

The s '1  o.� t'tampleJ 
of types of in9 redle1t1s. 
2.2 
ER WILL PROVIDE HIS/HER OWN RECIPIE FOR THE HIGH LEVEL ASSIGNMEWT, THE TF.ACH 
,.. 
HOW TO BUILD A HAMBURGER SANDWI CH 
*The haabu:rger must already be cooked. 
1 .  Lightly spread margarine on inside of bun. 
2 .  Wrap haaburger bun in foil and put in  -.rm oven. Take out when the bun is 
lBZ'll . 
J. Spread •yonaisse on one half of the inside of the bun. 
4. Spread ketchup on top of the mayonaisse • 
.S. On the other half of the inside of the bun, spr-.d mustard. 
6. Now, put relish on top of the mustard. 
? • Put ar lettuce leaf on top of the relish. 
a .  Put the pre-cooked haaburger on the lettuce l•f. 
9. Place three pickles on top of the haaburger. 
10. Place the other half of the bun on top of the baa burger. 
11. cut the haaburger in half. 
12. Now you •Y •ti 
e mons -
so up 
Chetaa 
soup 
Co ok ie, 
ond. 
t ICQ crt'Gm 
Lemons 
J. 
Toi 
---------------------------------------
F.rcm a ____________________________________ __ 
please e&ll 
1lill e&ll back 
returned e&ll 
left ••sage 
Tl••• 
--------
Date 1 
_______ _ 
Phone '---------
Mesa&get _____________________________________________________ __ 
2 .4 
The •ps which are referred to in the med11.111 and high levels of the student 
assignment section, ma.y be found in most fifth or sixth grade Social Studies 
text books. 
1 2 J 4 5 6 7 8 9 10 ll 12 lJ 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 JO 31 32 33 J4 J.5 36 J? 38 39 4-0 41 42 43 44 4.5 46 
47 48 49 SO 5l 52 53 54 55 56 51 .58 59 � 61 62 6J 64 65 66 67 68 69 10 71 72 73 74 75 76 Tl 78 79 80 81 82 BJ 84 85 86 fr? 88 89 
f ain. 
90 91 92 93 94 95 96 97 98 99 100 101 102 10J 104 105 106 107 108 109 110 111 112 11J 114 115 116 117 118 119 1i0 121 122 123 124 
· 2 min. 
125 126 127 128 129 1.30 131 1)2 133 134 135 1)6 137 1J8 139 14-0 141 142 14J 144 145 146 147 148 149 1.SO 151 152 153 154 155 1.56 157 
� m � w � w � � ™ � � � � m m m � m � m m m � m � m � � ™ � � � m  
J'1.n • 
. 191 192 193 194 195 196 197 198 199 200 201 202 20) 204 205 206 207 208 209 210 211 212 213 214 215 216 217 218 219 220 221 222 223 
224 225 226 221 228 229 2)0 231 232 233 234 235 236 237 2J8 239 � 241 242 24) 244 245 246 247 248 249 2.50 251 252 253 254 255 256 
6' llin. · 
257 2.58 259 260 261 262 263 264 265 266 267 2681 269 270 271 272 27J 274 275 276 277 278 279 280 281 282 28) 284 285 286 287 288 289 
290 291 292 .. 293 294 295 296 297 298 299 JilO 
S'"llin. 
' 
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UNIT 3 ACADEMIC SUBJECT : 
LES SON 3 . 1  READING 
LESSON TITLE : Reading a Duty Schedule 
Les son Obj ective s : 
Upon completion o f  thi s les son the student wi l l  be able 
to : 
1 .  Low level - Oral ly read and per form 5 j obs , each 
j ob to be done on the hour ( i . e . , 9 : 0 0 - wash windows , 
1 0 : 0 0 - clean bathrooms , etc . ) .  
2 .  Medium level - Orally read and perform 1 0  j obs , each 
j ob to be performed on the hour and hal f-hour ( a s  stated 
in obj ective 1 ) . 
3 .  High level - Oral ly or s i l ently read and perform 1 5  
j obs , each j ob to be performed at de s ignated time s 
during the day . 
Career Educat ion Concepts : 
1 ,  5 ,  6 ,  7 ,  8 
Materials Needed : 
AV- 3 . 1 , filmstrip pro j ector , tape player , overhead 
pro j ector , overlays , clock , student duty l i sts  
A.  Introduction 
1 .  Review main points o f  previous les son . 
2 .  The title o f  thi s les son i s  " Reading a Duty Schedule . "  
3 .  State obj ective s o f  the les son . 
4 .  State career concepts to be covered . 
5 .  State format o f  the lesson . 
B .  Le s son 
1 .  Show AV- 3 . 1 .  
2 .  Review AV- 3 . 1 .  
a .  What type s o f  j obs do maintenance people 
perform? 
b .  What kind o f  time schedule do they have to 
read ? 
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C .  How do they acknowledge that they have pe formed 
each task? 
3 .  Group practice - Using the overhead proj ector and 
overlay with j obs  and duties l i s ted at the hour ( low 
level )  , hal f hour (medium leve l )  , and quarter-hour 
( high level ) ,  the teacher wi ll use a clock with hands 
or a digital clock (whichever i s  u sed in the clas sroom) 
and as each speci fic time appears on the c lock , the 
student will perform the assigned task . 
4 .  Student Assignment 
Low level - Given a l i st of five duties and times , 
the student will read them to the teacher and 
perform the tasks when the speci fic time appears 
on the teacher ' s  clock . 
Medium level - Given a list o f  1 0  duties and 
times , the s tudent will read them to the teacher and 
perform the tasks when the specific time appears on 
the teacher ' s  c lock . 
High level - Given a l i st o f  1 5  dutie s , the student 
wi ll read them , oral ly or s ilently , and perform the 
tasks when the spec i fic time appear s on the 
teacher ' s  clock . 
When students are fini shed they should go on to a 
pre-arranged task . 
5 .  Questions 
a .  How would a person ' s  different abil itie s ,  
interests , needs , and values determine the type 
of duty schedule he / she could fol low? 
b.  How are educat ion and work interre lated in thi s  
les son ?  
c .  What special preparation , knowledge , and abil ity 
are nece s sary to read a duty schedule correctly? 
d .  Why would an employer have rules , regulations , 
policie s , and procedure s for worker s to fo llow when 
performing duties on the j ob ?  
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e .  How doe s reading a duty schedule correctly help 
you as a consumer? 
c .  Summary 
1 .  Review the main points o f  the lesson . 
2 .  How are the career concepts important in thi s 
les son? 
D .  Evaluation 
Teacher speci f ication 
E .  Next Le s son : " Taking Inventory " 
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UNIT 3 ACADEMIC SUBJECT : 
LESSON 3 . 2  MATH 
LESSON TITLE : Taking Inventory 
Le s son Obj ectives : 
Upon completion o f  this lesson , the student wi ll be able 
to : 
1 .  Low level - Given a partially complete inventory 
sheet the student will complete the sheet . The student 
wi l l  use addition and subtraction to determine i f  there 
are le s s  or more supplies than original ly stated . 
2 .  Medium level - Given a · partially complete inventory 
sheet the student will complete the sheet . The student 
wil·l use addition , subtraction , and multiplication to 
determine i f  the se are less or more supplie s than 
original ly stated . 
3 .  High level - Given a part ially complete inventory 
sheet the student wi ll complete the sheet . The student 
wi l l  use addition , subtraction , multiplication and 
division to determine i f  there are more or less  supplies 
than original ly stated . 
Career Education Concepts : 
1 ,  5 ,  6 ,  8 
Materials Needed : 
AV- 3 . 2 ,  filmstrip pro j ector , tapeplayer , overhead 
pro j ector , overlay , student worksheets 
A .  Introduction 
1 .  Review main points of  previous lesson . 
2 .  The title of  this les son i s , " Taking Inventory . "  
3 .  State obj ective s o f  the les son . 
4 .  State career concept s to be covered . 
5 .  State format o f  the les son . 
B .  Le s son 
1 .  Show AV- 3 . 2 .  
2 .  Review AV- 3 . 2 .  
a .  What is an inventory? 
b .  Why do people take inventorie s ? · 
3 .  Group Practice 
a .  Have overhead pro j ector and overlay ready -
turn it on . 
b .  Passout worksheet of partially completed 
inventory to student s . 
c .  Te acher read figure s to complete inventory . 
5 2  
Both teacher and student fill i n  inventory figure s .  
Then , together the T and students wi l l  use addition , 
subtraction , multiplication , and divi s ion to 
determine i f  there are more or less  supplies than 
original ly stated . 
4 .  Student As s ignment 
Low level - Given a partially complete inventory 
sheet o f  student school supplies , the student (with 
Ts  help ) will complete the sheet by counting hi s /  
her own school supplies and writing the amounts on 
the sheet . The he / she wi l l  determine if he / she has 
more or less  schoo l supplies than originally stated 
using addition and subtraction . 
Medium level - Given a partially complete inventory 
sheet o f  school supplies , the student will complete 
the sheet by count ing his /her own school supplie s 
and writing the amount s  on the sheet . Then he/ she 
wi l l  determine i f  he/ she has more or less schoo l 
supplies than originally stated by using addition , 
subtraction , and multiplication . 
High level - Given a partially complete inventory 
sheet o f  school supplies ,  the student wi ll complete 
the sheet by counting hi s /her own school supplies 
and writing the amounts on the sheet . Then he / she 
will determine i f  he/ she has more or le s s  school 
supplies than originally stated by using addition , 
subtraction , multiplication , and division . 
5 .  Que st ions 
a .  Why would a per son ' s  d i f ferent abi l ities , 
intere sts , needs , and value s be important when 
taking an inventory ? 
b .  How are education and work interre lated in 
this le s son? 
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c .  What spec ial preparation , knowledge , and ability 
are needed to take an accurate inventory ? 
d .  How do succe s s ful inventory ski l l s  help you as 
a consumer ? 
C .  Summary 
1 .  Review main po ints o f  taking an inventory . 
2 .  How are the career education concepts important 
in thi s le s son ? 
D .  Evaluation 
Teacher spec i ficat ion 
E .  Next Le s son : " Clari fication Ski l l s  for Under standing 
Instructions . "  
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UNIT 3 ACADEMIC SUBJECT : 
LESSON 3 .  3 COMMUNICATION SKILLS 
LESSON TI TLE : Clari fication Ski l l s  for Understanding 
Instructions 
Le s son Obj ective s :  
Upon completion o f  thi s lesson the student wi l l  be able 
to : 
1 .  Low level - Given a specific role-play situation , 
the student wi l l  demonstrate the appropriate behavior . 
2 .  Medium level - Given a speci fic role-play situation , 
each student wi l l  demonstrate a predetermined behavior , 
and then di scus s the outcome o f  that behavior and how 
he/ she fe lt about that behavior . 
3 .  High level - Given a specific role-play situation , 
each student wi l l  demonstrate a predetermined inappro­
pri ate behavior , di scu s s  the outcome of the situation , 
then , redo the role-play us ing appropriate behavior and 
di scu s s  the outcome . 
Career Education Concepts : 
1 ,  2 ,  3 ,  4 ,  5 ,  6 ,  7 ,  8 
Material Needed : 
AV- 3 . 3 ,  filmstrip proj ector , tapeplayer 
A .  Introduct ion 
1 .  Review previous le s son . 
2 .  S tate les son title , " Clari fication Skil l s  for 
Understanding Instruct ions . "  
3 .  State obj ective s o f  the le s son . 
4 .  State career concepts to be covered . 
5 .  State format of  the lesson . 
B .  Le s son 
1 .  Show AV- 3 .  3 .  
2 .  Review AV- 3 . 3 .  
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a .  What are s ix points to remember when trying to 
clari fy instructions ? 
b .  What are some words and phrases used to help 
clarify another person ' s  statements ?  
c .  What doe s clar i ficat ion mean ? 
3 .  Student Assignment - role-play 
(Move chai rs in a circle i f  de s ired . )  There are 
three dif ferent role-play situat ions ; one for each 
level o f  student . After each ro le-play there wi ll 
be a discus s ion and then a replay of  the appropriate 
way . 
a .  Situation 1 - High level . The manager of  a fast 
food drive- in te l l s  the maintenance per son to fix 
the l ight s  at the dr ive- in , then he leaves . The 
manager i s  not spe c i fic about which lights or what 
i s  wrong . During th i s  time , the maintenance person 
has not stayed on the subj ect ( talks about some­
thing else ) , has not l i stened care fully or asked 
for any extra explanation or clari ficat ion . At the 
end of the role-play , the maintenance man will not 
know what to do . 
When the role-play i s  replayed , the maintenance 
person wi l l  fol low the s ix po int s to clar i fy the 
manager ' s  instructions .  
b .  Situation 2 - Medium leve l . The manager of  a 
fast food drive- in tells the maintenance person 
that he / she is not happy with the his /her work 
schedule . The manager wants him/her to change 
hi s /her schedule , but doe s  not say how to do it . 
The student fol lows the s ix points o f  c lari fying 
instructions . 
c .  Situation 3 - Low level . The manager o f  a fast 
food drive - in te l l s  the maintenance worker to change 
hi s / her schedule fdr the day . Instead o f  doing the 
morning cleaning dutie s , the maintenance per son is 
to go to Brown ' s  Hardware Store , and pick-up the new 
food slicer he/ she ordered , and assemble it at work . 
The student wi l l  fol low the s ix points of  clarifying 
instructions . 
4 .  Que stions 
a .  How would a person ' s  dif ferent abil itie s ,  
interests , needs , and values affect hi s /her 
c larificat ion skil l s ?  
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b .  How would the way a person fee l s  about him/her 
self affect hi s /her clari ficat ion ski l l s ?  
c .  Why i s  i t  important that a person be recognized 
as having dignity and worth when he / she i s  clari fying 
instructions ?  
d .  How i s  the ability to get along with peop le in 
work and daily living demonstrated through 
clari fication ski l l s ?  
e .  How are education and work interre lated i n  thi s 
le s son ? 
f .  What kind of special preparation , knowledge , 
and abi l ity i s  emphas i zed in thi s le s son? 
g .  Why would an emp loyer have a pol icy dealing with 
the importance of que stioning for understanding ? 
h .  How do good clari fication ski l l s  he lp us as 
consumers ? 
C .  Summary 
1 .  Review main po ints about clari ficat ion ski l l s . 
2 .  How are the career concepts important in thi s  le s son? 
D .  Evaluation 
Teacher speci ficat ion 
E .  Next Les son : " Alphabetiz ing Invoice s "  
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UNI T  3 ACADEMIC SUBJECT : 
LESSON 3 . 4  LANGUAGE ARTS 
LES SON TI TLE : Alphabet i z ing Invoices 
Le s son Ob j ective s :  
Upon completion o f  this les son the student wi ll be able 
to : 
1 .  Low level - Given 1 0  invo ice s ,  each beginning with 
a different letter of  the alphabet , the student will 
alphabetize them . 
2 .  Medium level - Given 1 0  invoice s ,  with up to three 
same first letters ,  the student wi l l  alphabetize them . 
3 .  High level - Given 1 0  invoice s ,  with up to five 
same first letter s ,  the student wi l l  alphabetize them . 
Career Educat ion Concept s :  
1 ,  5 ,  6 ,  8 
Materials Needed : 
AV- 3 . 4 ,  filmstrip proj ector , tape player , overhead 
proj ector , overlay , invo ice pages , student worksheet 
A .  Introduction 
1 .  Review main point s o f  previous les son . 
2 .  The title o f  this les son i s , "Alphabetiz ing Invoice s . "  
3 .  State obj ectives o f  the lesson . 
4 .  State career concepts to be covered . 
5 .  State format o f  the lesson . 
B .  Le s son 
1 .  Show AV- 3 . 4 .  
2 .  Review AV- 3 . 4 .  
a .  What i s  an invoice ? 
b .  What does " to alphabeti ze " mean ? 
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3 .  Have overhead pro j ector and over lay ready - turn it 
on . 
4 .  As a group , the class will alphabetize the three 
group s of company name.s . The teacher will write the 
names in alphabetical order on the over lay as the 
students determine the order . The students wi l l  also 
wr ite them on their own paper . 
5 .  Student As s ignment 
Low level - The student wi l l  be given a paper which 
has 1 0  invoices printed on it , each name beginning 
with a di f ferent letter . The student will cut out 
the invoices and put them in alphabetical order . 
Medium level - The student wi l l  be given a paper 
which has 1 0  invoice s printed on it , the name s 
beginning with up to three same first letters . The 
student wi ll cut out the invoices and put them in 
alphabetical order . 
High leve l - The student will be given a paper which 
has 10 invoices printed on it , the name s beginning 
with up to five same first letters . The student 
will cut out the invo ice s and put them in alphabetical 
order . 
When students are fini shed , they should go on to a 
pre-arranged task . 
6 .  Que st ions 
a .  How would a person ' s d i f fer�nt abil ities , 
interests , needs , and value s be apparent in 
alphabeti z ing invoices ? 
b .  How are education and work interre lated in thi s  
le s son? 
c .  What type o·f special preparation , knowledge , and 
abi lity are needed to be succe s s ful at alphabeti z ing? 
d .  How do good alphabetiz ing ski lls  help you as a 
consumer? 
C .  Summary 
1 .  Review main po int s o f  les son . 
2 .  How are the career concepts important in thi s  lesson? 
J 
D .  Evaluation 
Teacher specifications 
E .  Next Le�son : "Maintenance Worker ' s  Re spon s ibility for 
Sanitary Food Service . " . 
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UNIT 3 ACADEMIC SUBJECT : 
LESSON 3 . 5  HEALTH/ SCIENCE 
LESSON TI TLE : Maintenance Worker ' s  Re sponsiblity for 
Sanitary Food Service 
Le s son Obj ective : 
Upon comp letion o f  thi s  les son the student wi l l  be able 
to : 
1 .  Low level - Orally answer at least one que stion from 
each of chapters 1 - 6  in the Food and Beverage Service 
Worker ' s  Manual from a maintenance worker ' s  po int of 
view .  
2 .  Medium level - Orally answer at least three 
que stions from each of chapter s 1 - 6  in the Food and 
Beverage Service Worker ' s  Manual from a maintenance 
worker s view point . 
3 .  High level - Orally answer at least s ix questions 
from each of chapter s  1 - 6  of the Food and Beverage 
Service Worker ' s  Manual from a maintenance workers 
point o f  view .  
Career Education Concepts : 
1 ,  5 ,  6 
Materials Needed : 
AV- 3 . 5 ,  filmstrip pro j ector , tape player , Food and 
Beverage Service Worker ' s  Manual , overhead pro j ector , 
overlays . 
A .  Introduction 
1 .  Review previous lesson . 
2 .  State les son title : "Maintenance Worker ' s  
Responsib i l ity for Sanitary Food Service . "  
3 .  State obj ective s for the lesson . 
4 .  State career concept s .  
5 .  State format o f  the les son . 
B .  Le s son 
1 .  Show AV- 3 . 5 .  
2 .  Review AV- 3 . 5 . 
a .  What i s  a Food and Beverage Service Workers 
Permit ?  
b .  Why does a maintenance person need a permit ? 
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3 .  The teacher wil l  begin with Chapter 1 .  The teacher 
will review the princ iple s involved in a sanitary food 
service , from the maintenance workers po int of view . 
The teacher wi l l  read the que stions . I f  the student 
doe s not know the answer , the teacher will te l l  him/ her 
the answer . Then the teacher wi l l  repeat the que stion 
and have the student answer . 
4 .  Que stions 
a .  Why is it  important that people who work in food 
service occupations upho ld the princ iples o f  sanitary 
food service no matter what the ir abilitie s ,  
intere sts , needs , and value s ?  
b .  How are education and work interrelated in thi s 
lesson? 
c .  What type of special preparation , knowledge , and 
abi lity must a person have to work in a fast food 
drive-in? 
C .  Summary 
1 .  What are the s ix chapter s  a person must study i f  he 
i s  go ing to work in the food service industry? 
2 .  How are the career education concepts important in 
thi s  lesson? 
D .  Evaluation 
Teacher speci ficat ion 
E .  Next Les son : " Map Ski lls  on the Job "  
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UNIT 3 ACADEMIC SUBJECT : 
LES SON 3 . 6  SOCIAL STUDIES 
LESSON TITLE : Map Ski l l s  on the Job 
Le s son Obj ectives : 
Upon completion o f  thi s les son the student wi ll be 
able to : 
1 .  Low level - Given a predrawn c lassroom map the 
student wi ll label it correctly . 
2 .  Medium level - Given a blank piece of  paper , the 
student wi ll draw a classroom map and labe l it 
correct ly . 
3 .  High level - Given a blank piece of  paper , the 
student wil l  draw a map o f  the school , correctly label 
all o f  the rooms , the playground , and surrounding 
streets .  
Career Education Concept s :  
1 ,  5 ,  6 ,  8 
Materia l s  Needed : 
AV- 3 . 6 ,  filmstrip proj ector , tape player , overhead 
pro j ecte r ,  overlay , student worksheets , paper , penci l  
A .  Introduction 
1 .  Review main po ints 
2 .  S tate les son t itle , 
3 .  State obj ective of  
of  previous les son . 
" Map Ski l l s  on the 
the le s son . 
4 .  S tate career concepts to be covered . 
5 .  S tate 
B .  Les son 
format 
1 .  Show AV- 3 . 6 .  
o f  
2 .  Rev±ew AV- 3 . 6 .  
the 
a .  What i s  a map ? 
les son . 
b .  What are maps used for ? 
Job . II 
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3 .  T - have overhead pro j ector and overlay ready - turn 
it on - pas s out student worksheets . 
4 .  T and students wi l l  dec ide how to labe l map o f  a 
fast- food drive - in . T - will labe l overlay map , 
students l abe l the ir map . 
5 .  Student Assignment 
Low level - The teacher will give the student a 
predrawn map of  the clas sroom . Also , the teacher 
wi l l  have the areas of the c las sroom labe led with 
signs . The student will find those s igns and label 
his /her map by copying the s igns . 
Medium leve l - The teacher will give the student a 
blank piece o f  paper and the student will draw a 
clas sroom map and labe l it correctly ( inc luding 
directions , N, S, E, and W ) . 
High leve l - The teacher wil l  give the student a 
blank piece o f  paper , the student wi l l  draw a map of  
the school , playground , and surrounding streets 
( correctly labe ling all rooms , directions , etc . ) .  
When students are fini shed they should go on to a 
pre-arranged task . 
6 .  Que stions 
a .  Why would a person ' s di f ferent abilitie s ,  
intere st s , needs , and values be important in map 
reading or map making ? 
b .  How are education and work interrelated in 
thi s lesson? 
c .  What spec ial preparat ion , knowledge , and abil ity 
are needed to be a good map reader or map maker ? 
d .  How would knowledge o f  map ski l l s  be important 
to you as a consumer?  
C .  Summary 
1 .  Review main point s o f  le s son . 
2 .  How are the career concepts important in this lesson ? 
D .  Evaluation 
Teacher specification 
E .  Next Le s son : " Constructing Adverti s ing Buttons " 
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UNIT 3 ACADEMIC SUBJECT : 
LESSON 3 . 7  ART 
LES SON TITLE : Constructing Adverti s ing Buttons 
Le s son Ob j ective s :  
Upon comp letion o f  thi s  les son , the student wi ll be 
able to : 
Low , medium , and high leve l s  - Des ign and make 
adverti s ing buttons using a button machine . Advertise­
ments could inc lude special s ,  a favorite fast food , 
riddle s about products ,  etc . 
Career Education Concepts :  
1 ,  5 
Materials Needed : 
AV- 3 . 7 ,  filmstrip pro j ector , tape player , button 
machine , materials , marking pens 
A .  Introductio·n 
1 . Review main points of  previous le s son . 
2 .  State les son title , " Construct ing Adverti s ing Buttons . "  
3 .  State obj ectives of  the le s son . 
4 .  State career concepts to be covered . 
5 .  State format o f  the le s son . 
B .  Le s son 
1 .  Show AV- 3 . 7 .  
2 .  Review AV- 3 . 7 .  
a .  What are the reasons for using advertis ing 
button s ?  
b .  What are the steps involved in making 
adverti s ing buttons ? 
3 .  Student As s ignment 
The students will de s ign and make their own 
advertising buttons us ing a button machine . 
4 .  Que st ions 
a .  Why would a per son ' s  d i f ferent abilities , 
interests , needs , and values be a determining 
factor in the ques t ions he/ she choose s to ask an 
interviewer?  
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b .  How are educat ion and work interrelated iri thi s 
le s son? 
C .  Summary 
1 .  Review reasons for u sing advertis ing buttons . 
2 .  How are the career concepts important in this 
les son ? 
D .  Evaluat ion 
Teacher spec i fication 
E .  Next Les son : " Reading for Scheduling" 
J.l GROUP PBACTICJ!: 
9100--put pmc.ils &•1 
911.S-t&ke pencils out 
10130--take out •th book 
1014.S-take out. spelling book 
11100--stand. up 
11130--staDd. on one leg 
811.S--put. lMil4s' clown 
)100-put books a-.y- . 
8130--e&ch stud.ct do bis/her class Job 
10100-llne up at the door 
1111.S-M.7 the Pledge o� Allegiance 
2100-r...ti: the lllDCh amu 
J. 1 
DUTY SCHEDULE 
8100 go on school patrol 
9100 spelling assignment 
10 100 recess 
ll a OO do class job 
12100 take trays to kitchen 
1100 put work a•y 
DUTY SCHEDULE CHECK WHEN C<JtPLETE 
8100 go on school patrol 
8130 go to  class 
9100 spelling assignaent 
9•30 reading assignaent 
10 100 recess 
10 130 do :class job 
ll100 math assignaent 
ll 1 JO line up for lunch 
12100 take trays to Id. tchen 
12130 return frm recess 
1100 put work a•y 
J. 1 
DU'l'I SCHEDULE CHECK WHlllf CCllPLETE 
8100 go on school patrol 
812.5· return to school 
8130 •t breakfast 
814.5 return to c1assroom 
9100 spelling assignment 
9115 spelling group 
9130 pass out reading books 
10100 recess 
10115 sharpen pencils 
11100 •th assigmaent 
llaJO line up for lunch 
12100 take trays to k1 tchen 
1211.5 help primary students with 
their lunch 
121 30 return to cl.ass 
2145 1'8.Sh desks 
J.2 
STUDINT SCHOOL SUPPLY INVliZITORY 
ITl1l 9-8'3 10-81 MORB ltl!SS SAME 
�°' ··� � 
Sheets of !aper 7 �  • 
Pencil a ).. 
Pens 3 
Blmaars \ 
Ruler \ 
Pee <Jieee y 
C:rayona \ B o � 
M&rking PeDa � 
Colored Pencils (") 
Cmpue I 
Pencil Sharpener ' 
lf otebooka i 
li:ra•ble Ink Pen J... 
: 
J.2 
DfUtcat W  
I'NI 
.... of ll&pld • 
.._ of staW.. 
cu. "' l8'abllp 
Jan of llar-s-
...  ., .... ... 
-
... � .,  ...... -
•• •• at ... __ .. 
- of l.US9 Cll9 
la • of l.U.• a..-
.... of S-ll Clla 
..... ,,, ca... 
ftp. at .. Sbe.ll• 
Jan at 1.u.a 
Ql.18. of SJnp 
. , 7-81 
Lin ... LB 
.. . . . · - · · ·  1 0  
J S  
�o 
d.-0 
_l; . 
J S  . 
I D� 
0\ !. 
� 
I S -
� <  
�s-' 
�o 
:!.$' . 
J.4 
GROUP ASSIGHMBllT 
SllI TH ,Is Cl?fDY 
ABDI 'S APPLIS 
llILLDl COllSTBUC'l'IOll 
l)()lf 'S USm> CABS 
IilillA llOVIJIG ilD STORAGE 
AIDY 'S APPLB3 
DOlf •s usm> CABS 
AllDIRSaf MOTORS 
MILLm COlfSTRUC'l'Iaf 
MIL'l'Clf 'S G.UIAGS 
HilBISOH 'S MOTOBS 
HilBIHGTOll ORCHABm 
HABMOH 'S FOODS 
])()?J '·S USED CABS 
DOLB: . FBUIT 
1 .  
2.  
). 
4. 
. s. 
1. 
2. 
). 
4. 
s. 
1 . 
2. 
J. 
4. 
s. 
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Mccarthy 's Produce 
Lettuce 
Tomatoes 
Onions 
4 boxes 
1 flat 
1 40 lb. sack 
Erickson 's Delivery Service 
3 Letters 
Case 's Clandi es 
10 lbs. sundae nuts 
Jason 's Jewelry 
Benjie's  Worker of the Month 
Pin 
Anderson 's Grocery 
Taco Seasoning 5 pkgs. 
Foster 's Fish Coapa.ny 
.50 lbs. Cod 
Brother 's Coffee 
1 case Coffee 
1 case Coffee Filters 
Parry 's Uniforms 
2 Yellow Shirts Size 10 
2 Brown Pants Size 10 
August 19, 1979 
$25.00 
15.00 
5.00 . Total $45.00 
August 16, 1979 
$5.00 Total $5.00 
August 4, 1979 
$21 .00 Total $21. .00 
July 19, 1979 
$15. 75 Total $15.15 
July 4, 1979 
$ .35 ea. Total $1.75 
July 10 , 1979 
$60 .oo Total $60 .oo 
July 5. 1979 
$35.00 
a.oo Total $4J.OO 
August 1 ,  1979 
$20 .00 
20 .00 Total $40.oo 
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Erickson 's Deli very Service 
3 Letters 
Moore 's Trucking Company 
Returned defective oven 
to Sioux City, Io• 
Anderson 's Grocery 
Taco Seasoning .5 pkgs . 
Mccarthy 's Produce 
Lettuce 
To•toes 
Onions 
4 boxes 
1 flat 
1 40 lb. sack 
Brown 's Dairy Fam 
10 cases of Mille 
McFarland 's  Meat Packing 
50 lbs. 10 to 1 hamburger 
100 lbs. of t1b. huburger 
JO lbs. hotdogs 
Bronson 's Bakery 
3.5 dozen lg. Burger Buns 
50 dozen SJll , Burger Buns 
20 dozen Hotdog Buns 
Jackson 's Service Station 
011 and Lube Com.pa� Car 
Brother 's Coffee 
1 case Coffee 
1 case Coffee Filters 
Foster 's Fish Company 
50 lbs. Cod 
August 16, 1979 
$5.00 Total $5.00 
July 21, 1979 
$150.00 Total $150.00 
July 4, 1979 
$ .35 ea.. Total $1 . 15 
August 19, 1979 
$25.00 
15.00 
5.00 Total $45.00 
August 15, 1979 
$31.50 Total $37 1 50  
July 10 , 1979 
$50 .00 
$125.00 
'- 45.00 Total $220 .00 
July .5, 1979 
$12.25 
13.50 
1.00 Total $32.7.5 
July 15, 1979 
$7. 50  Total $1. 50  
July 5 ,  1979 
$35.00 
e.oo Total $43.00 
July 10, 1979 
$6o.oo Total $6o.oo 
,. 
J.4 
McCarthy 's Produce 
Lettuc!! 4 boxes 
Tomatoes 1 fiat 
Onions 1 40 lb. sack 
McCartney 's Records 
Stereo Music Repair 
Moore 's Trucking Company 
Returned defective oven 
to Sioux City , Iowa 
McFarland's Meat Packing 
So 1 bs 10 to L hamburger 
100 lbs of tlb. hamburger 
JO lbs. of hotdags 
Brother 's Coffee 
1 case Coffee 
1 ca.se Coffee Filters 
Bronson 's Bakery 
35 dozen lge. Burger Buns 
So dozen Siie Burger Buns 
20 dozen Hotdog Buns 
Jackson 's  Service Station 
Oil and Lube Coapa.ny Car 
Jack 's Truck Stop 
2 New Tires 
Jason 's Jewelry 
· Benjie ' s  Worker of the Month 
Pin 
Anderson 's Grocery 
Taco Seasoning 5 pkgs . 
August 19, 1979 
. $2,5.00 
15.00 
5.00 Total $4,5.00 
July 21, 1979 
$36. 6.5 Total $36.6.5 
July 21, 1979 
$1,50.00 Total $1.50.00 
July 10, 19?9 
$,50.00 
$12.5. 00 
4,5.00 Total $220 .00 
July .5. 1979 . 
$3.5.00 
8;00 Total $4).00 
July 5, 1979 
$12.2.5 
13 • .50 
7.00 Total $32.75 
July 1.5, 1979 
$7 • .50 Total $7 • .50 
July 3,  19?9 
$65.00 ea. Total $1)0 .00 
July 19 , 1979 
$15.?5 Total $1.5. 75 
July 4, 1979 
$ .35 ea. Total $1 .7.5 
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UNIT 4 ACADEMIC SUBJECT : 
LES SON 4 . 1  READING 
LESSON TITLE : Reading for Scheduling 
Le s son Obj ective s :  
Upon completion o f  this lesson the student will be 
able to : 
1 .  Low level - Given a l i st o f  five worker s ,  and five 
days to schedule , the student will schedule each worker 
taking into consideration needed days o f f . 
2 .  Medium level - Given a list of  1 0  workers , four who 
are high school students ( 1 7  years old ) , the student 
wi l l  plan . the work schedule for five summer days . 
3 .  High leve l - Given a l i st o f  1 5  workers , five who 
are high school students ( 1 7  years old) , the student 
wi l l  plan a seven day fal l schedule , taking into 
con s iderat ion WAC 2 9 6 - 1 2 5- 0 2 7 .  
Career Educat ion Concepts : 
1 ,  5 ,  6 ,  1 ,  a· 
Materials Needed : 
AV- 4 . 1 ,  filmstrip pro j ector , tape player , Minor Work 
Permit Regulation , overhead pro j ector , over lay , 
student schedule sheets 
A. Introduction 
1 .  Review main points of  previous le s son . 
2 .  State les son title , " Reading for Schedul ing . "  
3 .  State obj ectives for the lesson . 
4 .  State career concept s to be covered . 
5 .  State format of  the le s son . 
B .  Le s son 
1 .  Show AV- 4 . 1 .  
2 .  Review AV- 4 . 1 .  
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a .  What i s  a schedule ? 
b .  What i s  the Department o f  Labor and Industrie s ?  
3 .  T - have overhead proj ector and overlay ready -
turn it on . 
4 .  Review overlay on WAC 2 9 6 - 1 2 5- 0 2 7 . 
5 .  Group a s signment - the teacher wi l l  have an overlay 
o f  a week long schoo l mus ic schedule . There are 1 5  
classrooms who must have music twice a week . The 
students wi l l  schedule the classes taking into consider­
ation rece s se s ,  lunch breaks , etc . The students wi l l  
fill i n  their schedule as the teacher writes on the 
overlay . 
6 .  Student Assignment 
Low level - The student is given a l i st of five 
workers to work in the school store , and a 
schedule sheet . The student will make a schedule 
for 5 days , taking into cons ideration days when a 
worker cannot work . 
Medium level - The s tudent 
workers , four who are high 
old ) and a schedule sheet . 
the work schedule for five 
i s  given a list o f  1 0  
school s tudent s ( 1 7  year s 
The student wi l·l p lan 
summer day s . 
High level - The student i s  given a l i st of  1 5  
workers , f ive who are high school students ( 1 7  years 
old)  and a schedule sheet . The student will plan a 
seven day fall schedule taking into cons ideration 
WAC 2 9 6- 1 2 5- 0 2 7 . 
When students are fini shed , they should go on to a 
pre-arranged task . 
7 .  Que stions 
a .  How would a person ' s  different abilitie s ,  
intere st s , needs , and values be a factor in making 
a schedule? 
b .  How are educat ion and work interre lated? 
c .  What special preparation , knowledge , and ability 
are needed to wr ite a workable schedule ? 
d .  What rules  and regulations must an employer take 
into cons ideration when planning schedul e s ?  
6 8  
e .  How would e f fective schedule planning help you 
as a consumer ? 
c .  Summary 
1 .  Review main points o f  le s son . 
2 .  How are the career education concepts important in 
thi s  lesson? 
· o . Evaluation 
Teacher specificat ion 
E .  Next Les son : 11 Computing Earnings for Paycheck . "  
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UNI T  4 ACADEMIC SUBJECT : 
LES SON 4 . 2  MATH 
LESSON TITLE : Computing Earnings for Paycheck 
Les son Obj ectives : 
1 .  Low level - Given one time sheet and a per hour 
wage o f  $ 4 . 0 0 the s tudent wi l l  complete the weekly 
wage using addition . 
2 .  Medium level - Given five time sheets and a per 
hour wage of $ 3 . 5 0 ,  the student will compute the 
weekly wage s for each sheet us ing addition and 
multiplicat ion . 
3 .  High level - Given 1 0  time sheets and a dif ferent 
per hour wage for each sheet , the student will compute 
the weekly wage s for each sheet and then the total 
amount of wages paid for the week using addition and 
multipl icat ion . 
Career Education Concepts : 
' 1 ,  5 ,  6 ,  8 
Material s Needed : 
AV- 4 . 2 ,  filmstrip proj ector , tape player , overhead 
proj ector , overlay , student ditto 
A .  Introduct ion 
1 .  Review main point s o f  previous lesson . 
2. . State lesson title , " Computing Earnings for 
Paycheck . "  
3 .  State obj ectives o f  the lesson . 
4 .  State career concepts to be covered .  
5 .  State format o f  the le s son . 
B .  Le s son 
1 .  Show AV- 4 . 2 .  
2 .  Revi ew AV- 4 . 2 .  
a .  What doe s  wage per hour mean ? 
b .  What doe s minimum wage mean ? 
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3 .  T - have overhead proj ector and overlay ready - turn 
it on . T - pas s  out ditto to students .  
4 .  As a cla s s , the T and students wi l l  compute ·the 
hours and pay each worker i s  to receive . 
5 .  Student Ass ignment 
Low level - Given a ditto o f  a time sheet , the 
s tudent will compute the pay the worker is to 
rece±ve . 
Medium level - Given a ditto o f  five time sheets ,  
the s tudent wi l l  compute the weekly wage s us ing 
addition and multiplication . 
High leve l - Given a ditto o f  1 0  time sheets ,  the 
student will compute the weekly wage s for each 
sheet , and then compute the total amount of  wage s 
paid for the week us ing addition and multiplication . 
When students are fini shed , they should go on to a 
pre-arranged task . 
6 .  Que st iol;l.S 
a .  How would a persons d i f ferent abilities , 
intere sts , need s , and values a f fect his /her 
earnings computa_tion ski l l s ?  
b .  How are education and work interre lated in 
thi s les son ? 
c .  What special preparat ion ,  .knowledge , and ability 
are needed to compute earnings ? 
d .  How do earnings computation ski l l s  help you as 
a consumer? 
C .  Summary 
1 .  Review main points o f  the lesson . 
2 .  How are the career concepts important in thi s 
· 1es son ? 
D .  Evaluat ion 
Teacher speci ficat ion 
E .  Next Les son : " The Five Senses at Work at a Fast Food 
Drive-In . "  
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UNIT 4 ACADEMIC SUBJECT : 
LESSON 4 . 3  HEALTH /SCIENCE 
LESSON TITLE : The Five Senses at Work at a Fast Food 
Drive- In 
Les son Obj ective s : 
Upon completion of  thi s le s son the student wil l  be able 
to : 
1 .  Low leve l - Name the five senses . 
2 .  Medium level - Name the five sense s and given a 
food item , describe it for each of  the five senses 
using three adj ective s . 
3 .  High level - Name the five senses , and given a food 
item , list at least five adj ective s de scribing it us ing 
each of the five sense s . 
Career Education Concepts :  
1 ,  5 ,  08 
Materials Needed : 
AV- 4 . 3 ,  filmstrip pro j ector , tape player , popcorn . 
popper ,  popcorn , potato chip s , food item , chalkboard , 
chalk , penc i l , paper 
A .  Introduction 
1 .  Review main point s o f  previous les son . 
2 .  S tate the title o f  the les son , " The Five Senses at 
Work at a Fast Food Drive-In . "  
3 .  State obj ectives o f  the les son . 
4 .  State career concepts to be covered . 
5 .  S tate format o f  the les son . 
B .  Le s son 
1 •. Show AV- 4 . 3 .  
2 .  Review AV- 4 . 3 . 
a .  What are the f ive senses ?  
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3 .  T - pop popcorn i n  the clas s . Whi le the popcorn i s  
popping , the students w i l l  be us ing their five sense s 
thinking o f  adj ect ive s to de scribe the popcorn . T -
l i st five sense s acro s s  the board , a s  students say 
adj ective s , the T will write the words in the appro­
priate co lumns . 
4 .  Student As s ignment 
Low level - The s tudent wi ll name the five sense s .  
Medium level - The student wi ll name the five 
sense s .  Then , given a food item ( potato chip , 
tort i l la chip , etc . ) the student will l i st three 
ad j ective s for each sense . 
High level - The student will name the five sense s .  
Then given a food item ( d i f ferent from the medium 
level ) , the student wi l l  list at least five 
ad j ectives for each sense . 
When students are fini shed , they should go on to a 
pre- arranged clas s .  
5 .  Que st ions 
a .  How would a per son ' s  five senses affect a 
person ' s  abilities , interests , needs , and value s ?  
b .  How are education and work interre lated i n  this 
le s son? 
c .  How can your f ive senses affect you as a 
consumer?  
C .  Summary 
1 .  Review the main points of  the le s son . 
2 .  How are the career concepts important in thi s 
lesson? 
D .  Evaluation 
Teacher spec i ficat ion 
E .  Next Le s son : "Writing De scriptive Adverti sements Us ing 
Adj ectives "  
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UNI T  4 ACADEMIC SUBJECT : 
LESSON 4 . 4  LANGUAGE ARTS 
LESSON TITLE : Writing Descriptive Advertisements Us ing 
Adjectives 
Le s son Obj ectives : 
Upon completion o f  thi s les son the student wil l be 
able to : 
1 .  Low leve l - Given a food item , the student will 
write five adj ectives describing the item . 
2 .  Medium· level - Given a food item , the student will 
write an adverti sement using five adj ective s de scribing 
the item , price , and dates of special . 
3 .  High level - Given a meal , the s tudent will write 
an advertisement using several adj ective s to describe 
each item in the meal , price , and dates of special . 
Career Educat ion Concepts : 
1 ,  5 ,  6 ,  8 
Material s Needed : 
AV- 4 . 4 , filmstrip proj ector , tape player , food item , 
two different ethnic food items , ethni c mea l , paper , 
penci l  
A .  Introduction 
1 . Review ma in points o f  previous le s son . 
2 .  The title of  this lesson i s ,  " Writing De scriptive 
Advertisements Us ing Adj ective s . "  
3 .  State obj ectives o f  the lesson . 
4 .  State career concepts to be covered . 
5 .  State format of  the les son . 
B .  Le s son 
1 .  Review main points of  previous les son . 
2 .  Show AV- 4 . 4 .  
3 .  Review AV- 4 . 4 . 
a .  What i s  an adj ective ? 
b .  What i s  an adverti sement? 
c .  What i s  the purpo se o f  an adverti sement ? 
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4 .  The teacher wil l  distribute a food item to the clas s , 
and the students wi l l  all contribute adj ective s to 
describe the item .  An adverti sement wi ll be written 
de scribing the item , price , and dates of the special . 
5 .  Student As s ignement 
Low level - Given an ethnic food item , the student 
will l i st five adj ectives ( one for each of the 
sense s )  de scribing the item . 
Medium leve l - Given an ethnic food item , the 
student wi ll write an adverti sement using five 
adj ective s describing the item ( one for each of  
the sense s )  and also include price , and date s o f  
the special . 
High level - Given an ethnic meal , the student 
wi l l  write an adverti sement us ing several adj ectives 
to de scribe each item in the meal ( cons idering the 
five senses ) ,  and also inc lude the price of the 
meal and date s o f  the spec ial . 
6 .  Que st ions 
a .  How would a person ' s  di fferent abilities , needs , 
intere st s , and value s determine the e ffectivene s s  
o f  adverti sements he/ she reads or hear s . 
b .  How are education and work interrelated in thi s  
les son? 
c .  What type o f  special preparat ion , ability , and 
knowledge i s  neces sary to write e f fective 
adverti sements ? ' 
d .  How doe s an understanding o f  adverti sement s help 
a person have better consumer ski l l s ?  
C .  Sununary 
1 .  Review main po int s o f  les son . 
2 .  How are the career concepts important in thi s  
les son ? 
D .  Evaluation 
Teacher speci fication 
7 5  
E .  Next Le s son : " Painting Signs for Advertis ing Special s "  
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UNIT 4 ACADEMIC SUBJECT : 
LESSON 4 . 5  ART 
LESSON TITLE : Painting Signs for Adverti s ing Special s 
Le s son Obj ectives : 
Upon completion o f  this les son the student will be 
able to : 
1 .  Low leve l - Given po ster paper , paint , paintbrush , 
and a predetermined spec ial item , ( from the obj ective 
for UNIT 4 ,  les son 4 .  ) the student wi ll write the 
name of the item , and the words describing it , then 
paint the po ster neatly . 
2 .  Medium level - Given po ster paper , paint , paint­
brush , and the advertisement from UNIT 4 ,  le s son 4 .  , 
the student will write that information and paint the 
po ster neat ly .  
3 .  High level - Given poster paper , paint , paint­
brush , and the advert isement from UNIT 4 ,  lesson 4 .  , 
the student wi l l  wr ite that information and paint the 
poster neatly . 
Career Education Concepts : 
1 ,  5 
Materials Needed : 
AV- 4 . 5 ,  filmstrip pro j ector , tape player , les son 4 . 4  
mater ial , po ster pape r ,  paint , paintbrush 
A .  Introduction 
1 .  Review main points o f  previous les son ( adverti s ing ) . 
2 .  State the title of  thi s les son , " Painting S igns 
for Advert i s ing Spec ial s . "  
3 .  State objective s o f  the lesson . 
4 .  State career concepts to be covered . 
5 .  State format o f  the les son . 
B .  Les son 
1 .  Show AV- 4 . 5 . 
2 .  Review AV- 4 . 5 .  
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a .  What point s should be cons idered when painting 
sign s ?  
3 .  S tudent As s ignment 
Low level - Paint the sign as instructed in the 
le s son obj ective . 
Medium level - Paint the s ign as in structed in the 
les son obj ective . 
High leve l - Paint the sign as instructed in the 
le s son obj ective . 
4 .  Que st ions 
a .  How would a person ' s  abi l itie s ,  interests , 
need s , and values determine the type s o f  signs 
he/ she paint s ?  
b .  How are education and work interre lated in 
this les son? 
c .  Summary 
1 .  Review main points o f  le s son . 
2 .  How are the career concepts important in thi s 
les son ?  
D .  Evaluation 
Teacher spec i f ication 
E .  Next Le s son : " Interviewing Ski l l s "  
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UNI T  4 ACADEMIC SUBJECT : 
LES SON 4 . 6  COMMUNICATION SKILLS 
LESSON TITLE : Interviewing Ski l l s  
Le s son Obj ectives : 
Upon completion of  this lesson the student- will be 
able to : 
1 .  Low level - Given a l i st of  que stions , the student 
will choo se at least two questions to ask the 
interviewer . 
2 .  Medium level - Given a l i st o f  questions , the 
student wi l l  choose at least four gue stions to ask 
the interviewer . 
3 .  High leve l - Given a list o f  question s , the student 
wi l l  choose at least s ix questions to ask t he inter­
viewer . 
Career Educati on Obj ective s :  
1 ,  2 ,  3 ,  5 ,  6 ,  7 ,  8 
Materials Needed : 
AV- 4 . 6 ,  filmstrip pro j e ctor , tape player , list of  
interview que st ions 
A .  Introduction 
1 .  Review previous les son . 
2 .  S tate les son title , " Interviewing Ski l l s . "  
3 .  State obj ective s o f  the les son . 
4 .  State career concepts to be covered . 
5 .  S tate format of  the lesson . 
B .  Le s son 
1 .  Show AV- 4 . 6 .  
2 .  Review Av- 4 . 6 .  
a .  What i s  an interview? 
b .  Who is the intervi ewer ?  Interviewee? 
c .  What are some que stions which an interviewer 
would ask the interviewee ? 
3 .  Student Ass ignment 
Interview practice . The teacher wi l l  let each 
student choo se questions to ask the interviewee . 
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A school staff member will b e  the interviewee . The 
students will have another opportunity to practice 
their interviewing ski l l s  when they go on the 
field tirp . UNIT 4 , · l e s son 4 .  } .  
C .  Summary 
1 .  Review main point s on interviewing skil l s . 
2 .  How are the career concept s  important in thi s 
l e s son ? 
D .  ' Evaluation 
Teacher speci ficat ion 
E .  Next Le s son : " Fie ld Trip to a Fast Food Drive- In . 
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UNI T  4 ACADEMIC SUBJECT : 
LESSON 4 . 7  SOCIAL STUDIES 
LESSON TITLE : Field Trip to a Fast Food Drive-In 
Les son Obj ective : 
Upon completion of  thi s le s son the student wi ll be 
able to : 
Low medium , and high level s  - Fol low the field trip 
rule s ,  ask appropri ate interview que stions ( from UNIT 4 ,  
le s son 6 )  and take part in a fol low through discus s ion . 
Career Education Concept s :  
1 ,  2 ,  3 ,  4 ,  5 ,  6 ,  7 ,  B 
Materials Needed : 
AV- 4 . 7 ,  f i lmstrip pro j ector , tape p layer , l i st of  
que stions from le s son 4 . 6 .  
A .  Introduction 
1 .  Review previous les son . 
2 . Show AV- 4 . 7 .  
3 .  Review AV- 4 . 7 .  
a .  What are the basic rules to fol low whep on a 
field trip ? 
b .  What are some que stions you would ask the 
interviewee ? 
4 .  Student As s ignment 
The s tudents will take a field trip to a fast food 
drive - in . They wi ll fo llow predetermined rule s 
and ask appropiate que stions . 
5 .  Questions 
a .  Why should an individual ' s  different abilities , 
intere s t s , needs , and values be taken into 
con siderat ion when planning a field trip? 
b .  How would an individual ' s  po sitive self-concept 
be apparent on a field trip? 
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c .  Whi le on a field trip , in what ways could people 
be recognized as having dignity and worth? 
d .  Why would the abi li ty to get along with people 
be e specially important on a fie ld trip ? 
e .  How are education and work interrelated in thi s 
le s son? 
f .  What kind s  of special preparation i s  nece ssary 
for a field trip? 
g .  Why is it important that students understand the 
school field trip rules and the rules o f  the place 
they are vis iting? 
h .  How would being succe s s ful at fol lowing field 
trip rules help a person as a consumer? 
C .  Summary 
1 .  Review the main points o f  the lesson . 
2 .  How are the career education concepts important in 
thi s les son ? 
D .  Evaluation 
Teacher speci fication 
E .  Next Le s son : " Final Culminating Les son " 
4. 1  GROUP PBAC'l'I CB: 
MUSIC SCHBDULI 
MOBDAY 'l'Ul!SDAY 
8130-9100 
9100-9130 
91 30-10100 
10100-10130 
l0130-ll100 
ll 100-ll1 30 
ll 1 30-l2100 
12100-1213<> 
121 30-1100 
1100-1130 
1 1 30-2100 
2100-213<> 
2130•J100 
Roms 1 - 8 Pr1-.r;r Classes 
Roms 9 - 15 IntC"aediate Classes 
Ali Receea - Pr1-.r,r -10100 - 10 115 
Intcnaediate -10115 - 10125 
PM Recess - Pr1-.r,r -1145 ,- 2100 
Intermediate -2100 - 2115 
Vll:Dlf ISDAY THUBSDAY r.RIDlY 
-
. 
4. 1 
SCHOOL STORE SCHEDULE 
MONDA.Y TlJl!.5D.\Y VEDNESDlY 
John 
Jan 
Mike 
Sue 
Jack 
John cannot work Monday and Wednesday. 
Jan cannot work Tuesday and 'lhursday 
Mike can work aey day. 
Sue cannot work Friday. 
THURSDA.Y 
Jack cannot work Tuesday , Wednesday, and Thursday. 
FRIDAY 
4.1 
WORK SCHEDULE FOR 5 SUMMER DAYS 
Workers- *-high school (17 years old) 
Jack* 
Don 
Dick* 
Joe 
Mike 
Mary 
Jan* 
Sue 
Linda* 
Ann* 
There must be 4 people working at all times. 
The drive-in is open from 10 100 a.m. til 10 100 p • .11. daily 
The worker 's name and work times are to be written on the schedule. 
MONDAY TUl!SDAY WEDNESDAY 
WORK SCHEDULE FOR 7 FALL DAYS 
Workers- *-high school (17 years old) 
Jack* Mary T11I 
Don Jan* Rick 
DJ.ck* Sue Sam 
Joe Linda* Kristi 
Mike Ann* Jean 
C:.: : 
THURSDAY 
There must be 4 people working at all times. 
The drive-in is open from. 10 100 a.m. til 10 1 00 p • .11. daily 
FRIDAY 
The worker 's naae and work times are to be written on the schedule. 
MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY SUN . 
4.2 
GBOUP PBACTICE 
'1'IMB SHIJ!: 
Jabil Brown 
• I 
� 
8-1-82 
8-2-82 
8-)-82 
8-4-82 
8-S-82 
8-7-82 
8-8-82 
Hours 
Vorked 
3 
s 
8 
s 
6 
) 
7 
Total hOll1'8 x $).JS per hour • pa7 
4.1 . . � lfaae :Ioe Sm Ii· h ;:eHour 3, 35 
� Hours Worked 
22 - \ � 
8 - � 2 
3- � � 
[ - � b 
g ,  5: cg 
g , 1 � 
� -$ cg 
Wac• lilae Pc Hour 
� Hotm1 Worked 
W&ge 
Na.Ile Per Hour . =---------
Hours Worked 
Wage 
Baae Per Hmr 
� Hours Worked 
liac• 
...  PC' Hour 
PS.! Hours Worked 
W&ge 
Hue Per Hour --------
Hours Worked 
- ·---- -
I 
I . 
4;& . � Ifaae Joe Sm \th ::•Hour . 3 � 3  S-
DLte HoUl:'IS Worked 
� _ ,  5 
8°,  )._ 7 
Z--<� L.f 
Z -4 lo 
z-� 1 
�- 7 � 
$"..· � � 
NM• BobBmLOtl v.p . :'1� l 5 Per Hour f 
� Hours Worked 
cg - J  
<l -J... 
� - 3  
$_ -l/ 
� --- s-
� ... 1 
ci --- � 
Hue £rec\ %0.n-f :":Hour� ' 00  
� Houra Worked. 
;g· - \  � 
2 ..-2- l'2 
� , 3  '° 
. i.�.<-:l. lo 
� ---s b 
ct --1 6 
1:- � b 
lf ... Naoc.'.:J Jon� :".:911cur$ 4. o o  
� Hotin Worked - --·- · - -
'6 _ ,  3 
q .- )... Y= 
ct .. 3 b 
J{-'-1 g 
g' -- s i 
& -7 1 $- .<f 
..a. Sue M;Us V.C• $3 3 -Per Hour _.. � I 
PE! Hours Worked 
� - 1  d... 
g ... i "' 
8-� s= 
<6 -'-I � 
'b- s 7 -
$ , 7  � co--� ?; 
Wac• 
Nae Per Hour 
� Hours Worked 
4.1 . ...l.\ 
r- 1 lA Wage �I 0 -...  c.a 1- 1 oore Per Hour i..o , 0 
� Holll:'S Worked. 
� ..- \  � 
:3�2- �J 
�--?2 s 
<6 .,LJ � 
�;:; � 
� .. 1 <'b 
� ,.g � 
Houra Worked 
s: 
L/ 
Hours Worked. 
7 
$- 3 
0- t .. _ ,  - � --· -. -
7 
5 
Wac• 1:4 -· Marj Lse p,,r Haar _. IS 
� Houn Worked 
� - ' LI 
...  ram B\ tAGK ::•Hour �.50 
� Hours Worked 
g_,  5 
$-:l $ 
<6-3 5 g ... (1 $ 
��r;- y 
�-7 Lf 
'6 .- i  .5 
Wage Hae Per Hour 
� Hours Worked 
4. 6 
INTERVIEW QUESTIONS 
1.  What is the title of your job? 
2. What are your job responsibilities? 
J. What academic skills are necessary to perform your job? 
4. What do you like best about your job? 
5. What do you like lea.st about your job? 
6. Do you enjoy your job? 
? • Can you advance in your organization? 
a. Would you recoaaend the job to someone else? 
9. Will there be jobs like this in the fUture? 
10. What kind of education is necessary for this job? 
11. Do you receive adequate pay and benefits? 
12. Do you work w1 th people or by yourself? 
1.3. Do you work a regular work schedule or does it vary? 
14. Do you get a pa.id vacation every year? 
15. Did you have to go through a special training program to work for this company? 
I 
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FINAL CULMINATING LESSON ALL ACADEMIC AREAS 
LESSON TITLE : Planning and Implementing a Fast Food Stand 
Les son Obj ectives : 
Upon completion o f  thi s lesson the student will be able 
to : 
Low , medium , high leve l s  - The students , with teacher 
supervi s ion , will plan and implement a fast food stand 
as a money making pro j ect for schoo l .  Each student 
wi ll be invo lved from start to fini sh . 
Career Educat ion Concept s :  
1 ,  2 ,  3 ,  4 ,  5 ,  6 ,  7 ,  8 
Materials Needed : 
Chalkboard , chalk , penc i l , paper , other materials to 
be determined by students 
A.  Les son 
1 .  Re ferring to previous les sons , the students wi l l  
p lan the fo llowing : 
a .  Amount o f  money needed to earn 
b .  Fast food items to be so ld 
c .  Tirne line for the activity 
d .  Variety o f  j obs for the activity 
e .  Co st o f  materials 
f.  Se l ling pr ice 
g .  Place to set up 
h .  Conces sion stand 
i .  As s ignment of  j obs  
2 .  Implementat ion of  # 1  
3 .  Discus sion o f  activity outcome and sugge stions for 
improvement . 
4 .  Quest ions 
a. How doe s  a person ' s  di f ferent abi litie s , 
interests , need s , and value s help determine which 
j ob he / she can best per form ? 
b .  How doe s  a pos itive sel f-concept affect a 
per son ' s  j ob per formance ? 
c .  Why i s  it important to treat all  per so�s with 
dignity and respect ? 
d .  How does the abil ity to get along with people 
affect employee cooperati on and customer 
satis fact ion ? 
· e .  How are education and work interrelated with 
this activity ? 
f .  What kinds of special preparation . knowledge , 
and abi litie s are necessary to carry out thi s 
activi ty ? 
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g .  Why i s  it important to understand an employer ' s  
rule s , regulations ,  po licies , and procedures £:or 
thi s activity ? 
h .  How does experienc ing this aqtivity he lp 
improve a per son ' s  conswrier ski l l s ?  
B .  · Sununary 
1 .  Review out l ine of  les son and its e ffectivene s s . 
2 .  How are the career concepts important in thi s  
le s son ? 
C .  Evaluation 
Teacher specification 
8 4  
Pre-Post Unit Evaluation Te st 
The teacher will read the que stions and the four po s s ible 
answers . The students wi l l  circle the correct answer . There 
i s  only one correct answer per question . 
Les son 
No . 
1 . ( 1 . 1 ) 
2 .  ( 1 . 1 ) 
3 . ( 1 .  2 )  
What i s  a j ob appl ication form? 
a .  A form advert i s ing a j ob opening 
b .  A form you f i l l  out in order to apply for a 
j ob 
c .  A permit to work 
d .  A j ob description 
Which is an example of the best way to complete 
a j ob app lication form? 
a .  Fill  i n  only the information you remember . 
b .  Fill in every blank , whether or not the 
informat ion is true . 
c .  Don ' t  be concerned about spe l ling or 
punctuation-- j ust get it fil led out . 
d .  Bring your own information sheet and copy 
the information you need on the application 
form . 
What does the term minor mean ? 
a .  Any one under 1 8  years of age 
b .  Any one over 1 8  years of age 
c .  Any one not attending schoo l 
d .  Only those people who cannot drive a car 
Les son 
No . 
4 .  ( 1 . 2 ) 
5 .  ( 1 . 3 ) 
6 .  ( 1 . 3 ) 
7 .  ( 1 . 4 ) 
8 .  ( 1 . 4 )  
What doe s  a minor need to obtain in order to 
ho ld a j ob ?  
a .  A driver ' s  license 
b .  A health card 
c .  Transportation 
d .  Work permit 
What i s  a menu? 
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a .  A l i st o f  food items served at a restaurant 
b .  An advert i s ement 
c .  A type o f  food 
d .  A l i st of ingredients 
What i s  an order sheet ? 
a .  A bi l l  
b .  An invoice 
c .  A paper on which you wr ite a person ' s order 
d .  A me s s age sheet 
What do we cal l the money amounts to the left 
of the decima l ?  
a .  Do l lar s 
b .  Cents 
c .  Tens 
d .  Hundreds 
What do we cal l the number s to the right of the 
decimal point when re ferr ing to money ? 
a .  Do llar s  
b .  Cents 
c .  Hundreths 
d .  Tenths 
Les son 
No . 
9 .  ( 1 . 5 ) 
1 0 . ( 1 .  5 )  
1 1 . ( 1 . 6 ) 
1 2 . ( 1 . 6 ) 
What are the four main food groups ?  
a .  
b .  
c .  
d .  
Breakfast , lunch , d inner , snack 
Hamburger , cola dr ink , French frie s , 
ice cream 
Breads , meat , vegetable s, and beverage s 
Meat , dairy products , fruits and 
vegetables , and breads 
8 6  
I f  you order a hotdog with mus tard only (hotdog 
and bun ) , what two food groups are represented ? 
a .  Dairy products and breads 
b .  Meat and breads 
c .  Meat and vegetables 
d .  Meat and dairy products 
Why i s  it important that counterpersons are good 
representatives of their p lace o f  work ? 
a .  The gir l s  want to look good to the boys and 
vice versa . 
b .  They have the mo st cont act with the customer . 
c .  They might get to be on T . V .  
d .  It i sn ' t  important . 
What happens i f  the counterpersons are not good 
repres entatives o f  their bus ine s ses ? 
a .  Nothing 
b .  Bus ine s s  wi ll increase . 
c .  Bus ine s s  wi l l  stay the same . 
d .  Bus ines s  wil l  drop , people will go where 
they get good service . 
Les son 
No . 
1 3 .  ( 1 . 7 )  
1 4 . ( 2 . 1 ) 
1 5 . ( 2 . 1 ) 
1 6 .  ( 2 . 2 )  
1 7 . ( 2 . 2 ) 
Why do some busines ses have brightly colored 
s igns ? 
a .  The workers like bright color s .  
b .  Bright color s are happy color s . 
c .  Because they are eye-catching . 
d .  Because they co st less  than the other s .  
What i s  a Food and Beverage Service Worker ' s  
Permi t ?  
a .  Health card 
b .  Work permit 
c .  A busines s  license 
d .  A ticket 
Who needs to have a Food and Beverage Service 
Worker ' s  Permit ? 
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a .  Anyone who works in a food-s ervice industry . 
b .  Nur se 
c .  Bus driver 
d .  Custodian 
What does the word recipe mean ? 
a .  A l i st o f  ingredients 
b .  A menu 
c .  Directions for prepar ing food 
d .  The foods in a mea l  
What does the word ingredient mean ? 
a .  A part o f  a mixture 
b .  A recipe 
c .  Foods in a meal 
d .  A menu 
Les son 
No . 
1 8 . ( 2 . 3 ) 
1 9 .  ( 2 . 3 ) 
2 0 .  ( 2 . 4 )  
2 1 .  ( 2 . 4 )  
2 2 . ( 2 . 5 ) 
8 8  
What are the main parts of  a mes s age form? 
a .  Name o f  cal ler , time , phone number , mes s age 
b .  Name o f  cal ler 
c .  Phone number 
d .  Mes sage 
The phone r ings , you are not supposed to take 
mes sage s and your co-worker who does take 
mes sage s i s  not there, but wi l l  be back in 
1 5  minutes . What should you do ? 
a .  Li sten to the mes sage and try to remember it . 
b .  Tell the cal ler someone wi l l  cal l him/ her 
back . 
c .  Ask the per son to cal l back in 1 5  minutes . 
d .  Hang up . 
What does the term ethnic food mean ? 
a .  Another word for de s sert 
b .  Common food 
c .  Food eaten in a foreign culture 
d .  Junk food 
Which of the fo l lowing foods are examples o f  
ethnic food in the U . S . ? 
a .  Hotdogs 
b .  Taco s , pi lavi , ge lfilte f i sh 
c .  Apple pie 
d .  Dairy products 
How many seconds are in a minute ? 
a .  1 5  
b .  3 0  
c .  6 0  
d .  9 0  
Le s son 
No . 
2 3 . ( 2 . 5 )  
2 4 .  ( 2 . 6 ) 
2 5 . ( 2 . 7 )  
2 6 .  ( 3 . 1 ) 
8 9  
I f  a hamburger i s  supposed to take 4 minutes 
to cook , and you cook it in 2 minut e s , it  wi l l  be : 
a .  We ll done 
b .  Just right 
c .  Burnt 
d .  Raw 
I f  the counterper son cal l s  back an order for 
food clear ly and correctly , chances are the 
gri l l  cook wi ll : 
a .  Hear the order correctly 
b .  Not hear the order 
c .  Ask the counterperson to repeat the order 
d .  Cook the wrong order 
Why do people l ike to see food displays showing 
food on the menu ? 
a .  They like to look at picture s . 
b .  They get tired of reading menus . 
c .  They want to see what they are ord_ering . 
d .  They are fun to play with . 
What i s  a duty schedule ? 
a .  A li st of  j ob s  to do and when 
b .  A j ob description 
c .  A sugges tion o f  j obs  to do 
d .  A daily report 
to do them 
Les son 
No . 
2 7 .  ( 3 . 1 )  
2 8 .  ( 3 . 2 )  
2 9 .  ( 3 . 2 )  
3 0 . ( 3 . 3 ) 
Why i s  it important to be able to tell time 
us ing both a digital and regular c lock with 
hands ? 
a .  So you wil l  know more . 
b .  The worker must be able to read a written 
time and know where that time is on 
the regular c lock with hands . 
c .  So you will have more to learn . 
d .  So you wi ll never be late again because 
you couldn ' t  tell time . 
What is an inventory ?  
a .  A menu 
b .  A recipe 
c .  An order form 
d .  A l i st o f  goods 
Why do people " take inventorie s ? "  
a .  To keep the worker s '  busy 
b .  To keep track o f  what goods they have or 
need to order 
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c .  They like to practice the ir counting skills . 
d .  To waste time 
What doe s  the term clar i fy mean ? 
a .  Con fusing 
b .  To make c lear--under standable 
c .  Not to worry 
d .  To answer 
Les son 
No . 
3 1 . ( 3 . 3 )  
3 2 . ( 3 . 4 ) 
3 3 . ( 3 . 4 ) 
3 4 . ( 3 . 5 ) 
3 5 . ( 3 . 5 ) 
Which o f  these i s  a phrase which would help 
you in clar i fying an ins truction ? 
a .  Let me rephrase what you j ust said . 
b .  I don ' t  get it . 
c .  Okay 
d .  I ' l l get on i t  r ight away . 
What i s  an invoice ? 
9 1  
a .  A notice from another bus ine s s  that ordered 
goods have been shipped and lists  the goods . 
b .  A bi l l  
c .  An order form 
d .  The oppo s ite of  an outvoice 
Why do we file some things alphabetically ? 
a .  To keep us busy 
b .  To practice the alphabet 
c .  To have an orderly system of  f i l ing and 
retrieving in formation 
d .  So that our files look like a phone book 
What i s  a maintenance worker ' s  j ob at a fast 
food drive-in ? 
a .  To keep all equipment and faci l ities in 
good working condition 
b .  TO wait on custome r s  
c .  To be the bos s  
d .  To cook the food 
Why doe s a maintenance worker at a fast food 
drive-in need to understand the information in 
the Food and Beverage Servi ce Worker ' s  Manual ?  
a .  To be like everyone else that works at 
a fast food drive- in 
Les son 
No . 
3 6 . ( 3 . 6 ) 
3 7 . ( 3 . 6 ) 
3 8 . ( 3 .  7 )  
3 9 . ( 3 . 7 )  
b .  It ' s  j ust another rule . 
c .  The equipment he/ she maintains i s  used in 
the de l ivery of fast food items . 
d .  The government wants to make more money 
from health cards . 
What i s  a map ? 
a .  A representation on paper o f  a spec i fic 
place showing outl ine s , contour s , etc . 
b .  A picture 
c .  A globe 
d .  Co loring sheet 
9 2  
Why would it  be important to a maintenanc e wonker 
to have a map o f  h i s / her place of work ? 
a .  To find a quiet place to s leep 
b .  To have a s c avenger hunt 
c .  To have a representation o f  the parts of  
the building in case something needs to 
be repaired 
d .  It would not be important . 
Why do workers wear buttons advertis ing their 
product s ?  
a .  They like them . 
b .  They are fun to make . 
c .  I t ' s  the latest fad . 
d .  Another method of  adverti sing 
Why do bus ine sses  give away buttons advert i s ing 
the ir produc t s ? 
a .  To promote the ir product s 
b .  They had too many o f  them . 
Le s son 
No . 
4 0 . ( 4 . 1 ) 
4 1 . ( 4 . 1 )  
4 2 . ( 4 . 2 )  
4 3 . ( 4 . 2 )  
c .  It ' s  the latest fad . 
d .  So that people can co llect them 
What i s  a schedule for work? 
a .  A l i st of j obs to per form 
b .  A calendar 
c .  A timetable o f  when you work and when 
you do not work 
d .  A pay period 
Why are there regulations pertaining to minor 
work permits ? 
a .  Just more rule s to dump on kids 
b .  To insure protection o f  the minor ' s  rights 
on the j ob 
c .  To make it hard for a minor to get a j ob 
d .  To increase the government ' s  paperwork 
What doe s  the phrase "wage per hour " mean ? 
a .  Money paid for an hour ' s  work 
b .  A pay check 
c .  A salary 
d .  Wages after taxe s 
What i s  the federal minimum wage ? 
a .  $ 1 . 7 5 per hour 
b .  $ 2 . 0 0 per hour 
c .  $ 3 . 3 5  per hour 
d .  $ 4 . 0 0 per hour 
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Les son 
No . 
4 4 .  ( 4 . 3 ) 
4 5 . ( 4 . 3 )  
4 6 . ( 4 . 4 )  
4 7 .  ( 4 . 6 ) 
4 8 . ( 4 . 6 ) 
What are the five sens e s ? 
a .  Eyes , ear s , nose , hand s , tongue 
b .  S i ght , sme l l , hearing , touch , taste 
c .  Eye s , sme l l , ear s , touch , taste 
d .  S i ght , no se , hear , hand s , tongue 
The words salty , sour , sweet , bland , spicy 
are used when describing which sense ?  
a .  Hear 
b .  Taste 
c .  Touch 
d .  Sight 
Why are ad j ectives important in wr iting 
advert i sements ?  
a .  To make it longer . 
9 4  
b .  To de scribe an item , make it more appeal ing . 
c .  Because we learned about them in school . 
d .  Everyone e l s e  does . 
What does the word interview mean ? 
a .  To answer que stions 
b .  To take a te s t  
c .  To fill out a form 
d .  To ask que stions 
Who is the interviewer?  
a .  The per son asking the question s 
b .  The per son answer ing the que stions 
c .  An observer 
d .  A guest 
Les son 
No . 
4 9 .  ( 4 .  7 )  
s o .  ( 4 . 7 )  
What i s  a field trip?  
a .  A trip t o  a field 
b .  A vacation 
c .  A tr ip to a place away from the schoo l  
d .  When a per son trip s  on the footbal l  field 
What i s  the prupose for taking a field trip 
to a fast food drive-in ? 
a .  To have fun 
b .  To get out o f  school 
c .  To v i s it a place of busine ss the clas s 
has been studying 
d .  To get a free meal 
9 5  
8 4  
Pre-Post Uni t  Evaluation Te st 
The teacher wil l  read the que stions and the four po s sible 
answers . The students wi l l  circle the correct answer . There 
is only one correct answer per que s tion . 
Les son 
No . 
1 . ( 1 . 1 )  
2 . ( 1 . 1 ) 
3 .  ( 1 . 2 )  
What i s  a job appl i c ation form ? 
a .  
c .  
d .  
A form adve rt i s ing a j ob opening 
A form you f i l l  out in order to apply for a 
j ob 
A permit to work 
A j ob des cription 
Which is an examp l e  o f  the best way to 'comp lete 
a j ob app l ication form? 
a .  
b .  
c .  
F i l l  in only the information yo� remember . 
F i l l  in every b lank , whether or not the 
i nformation is true . 
Don ' t  be concerned about spel ling or 
punctuat io n-- j us t  get it  f i l led out . 
Bring your own i nformation sheet and copy 
the information you need on the app lication 
form .  
What does t he t erm minor mean ? 
© Any one under 1 8  years o f  age 
b .  Any one over 1 8  years o f  age 
c .  Any one not attending s chool 
d .  Only tho s e  people who cannot drive a c ar 
8 5  
Les son 
No . 
4 .  ( 1 . 2 )  
s .  ( 1 . 3 ) 
6 .  ( 1 . 3 ) 
7 .  ( 1 . 4 ) 
8 .  ( 1 . 4 )  
What does a minor need to obtain in order to 
ho ld a j ob ?  
a .  A driver ' s  license 
b .  A health card 
c .  Transportation 
{!) Work permit 
What is a menu? 
CE) A list o f  food items served at a restaurant 
b .  An advertisement 
c .  A type o f  food 
d .  A l i st of ingredients 
What is an order sheet ? 
a .  A bi l l  
b .  An invoice 
0 A paper on which you write a person ' s  order 
d .  A me ssage sheet 
What do we call the money amounts to the left 
of the decima l ?  
(;) Dol lar s 
b .  Cents 
c .  Tens 
d .  Hundreds 
What . do we cal l  the numbers to the right o f  the 
decimal point when re ferring to money ? 
a .  Do llars 
CE) Cents 
c .  Hundreths 
d .  Tenths 
Le s son 
No . 
9 .  ( 1 . 5 ) 
1 0 . ( 1 . 5 ) 
1 1 . ( 1 . 6 )  
12 . ( 1 . 6 ) 
What are the four main food group s ? 
a .  
b .  
c .  
Breakfast , lunch , dinne r , snack 
Hamburger , cqla drink , French frie s , 
ice cream 
Breads , meat , vegetables, and beverages 
Meat , dairy products ,  fruits and 
vegetables , and breads 
8 6  
I f  you order a hotdog with mus tard only (hotdog 
and bun ) , what two food groups are repre sented ? 
a .  Dairy product s  and breads 
© Meat and bread s 
c .  Meat and veg�tables 
d .  Meat and dairy products 
Why is it important . that counterpersons. are good 
representative s o f  their place o f  work ? 
a .  The gir l s  want to look good to the boys and 
vice versa . 
CE) They have the mo st contact with the customer . 
c .  They might get to be on T . V .  
d .  It isn ' t  important . 
What happens i f  the counterpersons are not good 
representative s  o f  their bus ine s ses ? 
a .  
b .  
c .  
Nothing 
Busine s s  wi ll increase . 
Bus ine s s  wi ll stay the same . 
Busines s  wil l  drop , people will go where 
they get good service .  
Les s on 
No . 
1 3 .  ( 1 . 7 ) 
1 4 .  ( 2 . 1 ) 
1 5 . ( 2 . 1 )  
1 6 .  ( 2 . 2 ) 
1 7 . ( 2 . 2 )  
Why do some businesses have brightly colored 
signs ? 
a .  The workers like bright color s . 
b .  Bright color s are happy colors . 
G) Because they. are eye-catching . 
d .  Because they co st less than the other s .  
What i s  a Food and Beverage Service Worker ' s  
Permit ?  
0 Health card 
b .  Work permit 
c .  A bus ine s s  license 
d .  A ticket 
Who needs to have a Food and Beverage Service 
Worker ' s  Permi t ?  
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� Anyone who works i n  a food-service industry . 
b .  Nurse 
c .  Bus driver 
d .  Custodian 
What doe s  the word recipe mean ? 
a .  A list of ingredients 
b .  A menu 
0 Directions for prepar ing food 
d .  The foods in a meal 
What does the word ingredient mean ? 
(9 A part o f  a mixture 
b .  A recipe 
c .  Foods in a meal 
d .  A menu 
Les son 
No . 
1 8 . ( 2 . 3 ) 
1 9 . ( 2 . 3 ) 
2 0 . ( 2 . 4 )  
2 1 .  ( 2 . 4 ) 
8 8  
What are the main parts o f  a mes sage form? 
(D Name o f  caller , time , phone nwnber , mes sage 
b .  Name o f  caller 
c .  Phone nwnber 
d .  Mes s age 
The phone rings , you are not supposed to take 
mes sages and your co-worker who does take 
mes sages is not there, but wi l l  be back in 
1 5  minutes .  What should you do ? 
a .  Listen to the mes sage and try to remember it . 
b .  Tel l  the cal ler someone will call him/her 
back . 
� Ask the person to call back in 1 5  minutes . 
d .  Hang up . 
What does the term ethnic food mean ? 
a .  Another word for de s sert 
b .  Common foo d  
� Food eaten i n  a foreign culture 
d .  Junk food 
Which o f  the fo llowing foods are examples o f  
ethnic food in the U . S . ? 
a .  Hotdogs 
G Taco s , pilavi , gelf ilte fish 
c .  Apple pie 
d .  Dairy products 
2 2 . ( 2 . 5 )  How many seconds are in a minute ? 
a .  1 5  
b .  3 0  
s 6 0  
d .  9 0  
) 
Les son 
No . 
2 3 . ( 2 . 5 ) 
8 9  
I f  a hamburger is supposed to take 4 minutes 
to cook , and you cook it in 2 minutes , it wi l l  be : 
a .  We ll done 
b .  Just ri ght 
c .  Burnt 
(]'.) Raw 
2 4 .  ( 2 . 6 ) I f  the counterperson cal l s  back an order for 
food c lear ly and correctly , chances are the 
gri l l  cook wi ll : 
(::;::> Hear the order correctly 
b .  Not hear the order 
c .  Ask the counterperson to repeat the order 
d .  Cook the wrong order 
2 5 . ( 2 . 7 ) Why do people like to see food displays showing 
food on the menu ? 
a .  They l ike to look at pictures .  
b .  They get tired o f  reading menus . 
ti) They want to see what they are ordering . 
d .  They are fun to play with . 
2 6 .  ( 3 . 1 ) What i s  a duty schedule ? 
� A l i st of j obs to do and when to do them 
b .  A j ob description 
c .  A suggestion o f  j ob s  to do 
d .  A daily report 
Lesson 
No . 
2 7 .  ( 3 . 1 )  
2 8 . ( 3 . 2 )  
2 9 .  ( 3 . 2 )  
3 0 . ( 3 . 3 ) 
Why is it important to be able to tell time 
us ing both a digital and regular c lock with 
hands ? 
a .  
c .  
d .  
So you wil l  know more . 
The worker mus t  be able to read a written 
time and know. where that t ime is on 
the regular clock with hand s . 
So you wil l  have more to le arn . 
So you wi l l  never be late again because 
you couldn ' t  tel l time . 
What is an inventory? 
a .  A menu 
b .  A recipe 
c .  An order form 
Q) A list o f  goods 
Why do people " take inventories ? "  
a .  To keep the workers '  busy 
To keep track of what goods they have or 
need to order 
9 0  
c .  They like to practice their counting skil l s . 
d .  To waste time 
What does the term c lari fy mean ? 
a .  Con fus ing 
� To make c lear--understandable 
c • Not to worry 
d .  To answer 
Lesson 
No . 
3 1 . ( 3 . 3 )  
3 2 . ( 3 . 4 )  
3 3 . ( 3 . 4 ) 
3 4 . ( 3 . 5 )  
3 5 . ( 3 . 5 ) 
Which of these is a phrase which would help 
you in clar i fying an ins truction ? 
� Let me rephrase what you j ust said . 
b .  I don ' t  get it . 
c .  Okay 
d .  I ' ll get on it right away . 
What is an invoice ? 
9 1  
A notice from another busine ss that ordered 
goods have been shipped and lists the goods . 
b .  A bi l l  
c .  An order form 
d .  The oppo site o f  an outvo ice 
Why do we file some things alphabetically ? 
a .  
b .  
d .  
To keep us busy 
To prac t ice the alphabet 
To have an orderly system of fi ling and 
retrieving in formation 
So that our files look like a phone book 
What i s  a maintenance worker ' s  job at a fast 
food drive-in? 
b .  
c .  
d .  
To keeR all equipment and faci litie s in 
good working condition 
To wait on customers 
To be the boss 
To cook the food 
Why doe s a maintenance worker at a fast food 
drive-in need to understand the informat ion in 
the Food and Beverage Service Worker ' s  Manual ? 
a .  To be like everyone else that works at 
a fast food drive-in 
9 2  
Les son 
No . 
3 6 . ( 3 . 6 ) 
3 7 . ( 3 . 6 ) 
3 8 . ( 3 . 7 ) 
3 9 � ( 3 . 7 )  
b .  It ' s  j ust another rule . 
� The equipment he / she maintains i s  used in 
� the de livery o f  fast food items . 
d .  The government wants to make more money 
from health · cards . 
What is a map ? 
b .  
c .  
d .  
A representation on paper o f  a spec i fic 
place showing outl ine s ,  contour s , etc . 
A picture 
A globe 
Co loring sheet 
Why would it be important to a maintenance w.o:oker 
to have a map o f  his / her p lace of work ? 
a .  
b .  
d .  
To find a quiet place to s leep 
To have a scavenger hunt 
To have a representation o f  the parts of 
the bui lding in case something needs to 
be repaired 
It would not be important . 
Why do workers wear . buttons advertis ing their 
products ? 
a .  They l ike them . 
b .  They are fun to make . 
c .  It ' s  the latest fad . 
� Another method of adverti s�ng 
Why do busine sses give away buttons adverti s ing 
the ir products ? 
C]) To promote their products 
b .  They had too many o f  them . 
Les son 
No . 
4 0 . ( 4 . 1 ) 
4 1 . ( 4 . 1 )  
4 2 . ( 4 . 2 ) 
4 3 . ( 4 . 2 )  
c .  It ' s  the latest fad . 
d .  s� that people can co l lect them 
What i s  a schedule for work? 
a .  
b .  
d .  
A list o f  j obs to perform 
A calendar 
A timetable of when you work and when 
you do not work 
A pay period 
Why are there regulations pertaining to minor 
work permits ? 
a .  
c .  
d .  
Just more rules to dump on kids 
To insure protection of the minor ' s  rights 
on the j ob 
To make it hard for a minor to get a job 
To increase the government ' s  paperwork 
What doe s the phrase "wage per hour " mean ? 
(!) Money paid for an hour ' s  work 
. b .  A pay check 
c .  A salary 
d .  Wages after taxes 
What is the federal minimum 
a .  $ 1 . 7 5 per hour 
b .  $ 2 . 0 0 per hour 
G) $ 3 . 3 5  per hour 
d .  $ 4 . 0 0 per hour 
wage ? 
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· Les son 
No . 
4 4 .  ( 4 . 3 )  
4 5 . ( 4 . 3 )  
4 6 . ( 4 . 4 )  
4 7 .  ( 4 .  6 )  
What are the five senses ?  
a .  Eyes , ears , nose , hand s , tongue 
� S i ght , sme l l , hearing , touch , taste 
c .  Eye s , sme l l , ears , touch , taste 
d .  S i ght , nose , hear , hands , tongue 
The words salty , sour , sweet , bland , spicy 
are used when describing which sense ? 
a .  Hear 
G) Taste 
c .  Touch 
d .  S i ght 
Why are ad j ectives important in owr iting 
advertisements ?  
a .  To make it longer . 
9 4  
0 To de scribe an item , make it more appealing . 
c .  Because we learned about them in schoo l . 
d .  Everyone else does . 
What doe s  the word interview mean ? 
a .  To answer quest ions 
b .  To take a test 
c .  To fill out a form 
© To ask que stions 
4 8 . ( 4 .  6 )  Who i s  the interviewe r ?  
G) The per son asking the question s  
b .  The person answering the que stions 
c .  An observer 
d .  A guest 
Les son 
No . 
4 9 .  ( 4 . 7 ) 
s o . ( 4 . 7 )  
What is a field trip ? 
a .  A trip to a field 
b .  A vacation 
a> A trip to a place away from the schoo l  
d .  When a per son trips on the footbal l  field 
What is the prupose for taking a fie ld trip 
to a fast food drive-in ?  
a .  
b .  
d .  
To have fun 
To get out o f  school 
To vis it a p lace of busine ss the clas s 
has been studying 
To get a free meal 
9 5  
IOX Self-Apprai sal Inventory for Intermed iate Level 
IOX Student School Sentiment Index 
for Intermediate Level 
Only one copy o f  the IOX S e l f-Appraisal Inventory for 
Intermediate Leve l was available to the writer . 
Only one copy of the IOX Student School Sentiment 
Index for Intermediate Level was available to the wri ter . 
9 6  
. ·  
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